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FOREWORD
I was delighted to be asked to write this foreword to the NICE Programme 
handbook as the resources that have been developed to support this programme 
are comprehensive and timely. The Covid-19 health crisis has necessitated a large-
scale re-think of teaching approaches across the global education sector. Higher 
Education Institutions (HEIs) have had to adapt quickly and at scale to provide 
emergency remote teaching in what has become known as the online pivot and 
are now re-thinking their pedagogical models beyond the pivot adopting online, 
blended or hybrid approaches for the 2020-21 academic year.

Many universities have experience of providing online and distance programmes 
including the University of Edinburgh where I’m based. This expertise has been 
useful as there is a good understanding of online pedagogy and the support 
required to engage students in the digital learning environment. The NICE 
Programme is a welcome addition to the resources available for both university 
staff and students as they adapt to the changing educational landscape.

The NICE Programme has collaborative and innovate practices at its core, with 
a framework for facilitating teamwork online which will be incredibly useful to 
help facilitators provide appropriate support for programme participants during 
their studies. This will enable students to develop a skill set of Intercultural 
Competencies that will be vital as they adapt to evolving working practices which 
are changing rapidly in response to Covid-19. NICE Programme participants will be 
able to respond creatively and innovatively to the global challenges that graduates 
will encounter in their working lives.

The goals embedded in this programme are reflected in the flexibility of the design 
offering opportunities to students who would otherwise not have experienced the 
benefits of an international exchange programme due to personal circumstances. 
The virtual exchange aspect of this programme will be attractive to many students 
and other stakeholders particularly during this time of uncertainty and restricted 
travel.  

Celeste McLaughlin
Head of Academic Development for Digital Education 
The University of Edinburgh
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I have heard about and engaged with the NICE project with multiple hats on. First 
of all as an educator at the University of Padova, one of the partners of the NICE 
project, with our students taking part in this project and discussing their experience 
and progress through the modules as the COVID-19 pandemic was erupting. I 
also engaged as a researcher of Virtual Exchange working on the monitoring and 
evaluation of the Erasmus+ Virtual Exchange project, since the second iteration of 
the NICE modules came under the E+VE umbrella, and some of the E+VE facilitators 
joined the NICE team. The facilitators appreciated the innovative dimension of this 
project which brought challenge-based learning and entrepreneurship education 
to virtual exchange. Finally, as chair of the Education Innovation working group of 
the Coimbra Group, a network of European Universities I have seen how the NICE 
project has been able to put into practice multilateral university collaboration in 
the development and implementation of this blended mobility project which has 
successfully brought together students and staff from multiple universities.  

As the authors of this handbook point out, this type of project is of particular value 
to students who, for a multiplicity of reasons, may not be able to engage in mobility 
programmes. The relevance of this aspect of the project was highlighted by the 
eruption of the COVID-19 pandemic for which most universities were completely 
unprepared. Although the NICE project was affected, in that the summer school 
planned for 2020 could not take place, the project was still able to meet its aims. 
The participants I spoke to strongly valued how it had equipped them to cope with 
the sudden transition to remote study, as they had experience of online learning and 
collaboration. They had already developed a small online community with their teams 
with whom many shared their experiences, feelings and unfolding understandings of 
the pandemic and how to live and cope with it.   

As many have stated in recent months, COVID-19 has highlighted the need for 
educational projects which support global collaboration embedded in values of 
mutual learning and reciprocity rather than domination and exploitation. However 
there is often an assumption that such projects will organically emerge, all that 
is needed is an internet connection, content and putting students in touch. What 
this guide shows is the complexity of multilateral online and blended educational 
projects, the extensive planning and intentional pedagogic design as well as 
creativity that such a project requires. There are many components to the NICE 
project that contribute to the quality of the participants’ learning experience: the 
engagement with global challenges, the theoretical frameworks that participants 
are introduced to in the Online Modules, the activities they participate in individually 
and with their groups, the support of facilitators in the group process and the guided 

FOREWORD
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reflection. Yet as the authors point out, the framework and outline are there, and can 
stay the same, but as in all virtual exchanges the outcomes and the conversations will 
vary, for each individual and for each group. This is partly because virtual exchange is 
a relational mode of learning, the outcomes of which do not depend on the contents, 
or on the individual alone but on the group, the facilitators and the process of 
learning and collaborating together. And it is through projects such as this that young 
people learn to understand what co-dependency and collective learning really mean.  

Francesca Helm
Assistant Professor, University of Padova
Executive Board Member, EUROCALL
Vice Chair, Working Group in Education Innovation  
in the Coimbra Group of Universities
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EXECUTIVE SUMMARY
The Network for Intercultural Competence to facilitate Entrepreneurship (NICE) 
Programme is an international, blended exchange programme. NICE responds to a 
growing need for working professionals to engage with global audiences, especially 
in a virtual environment. The programme is designed specifically to enhance 
students’ employability by developing intercultural competencies and entrepreneurial 
skills, applying them to address global and societal challenges, while collaborating 
virtually as transnational teams.

This handbook offers strategy, procedure, and resources for enacting the NICE 
Programme. The handbook is presented in two companion documents: a summative 
print text, and an interactive virtual text.

The print text offers an overview of key information and is a practical introduction to 
the NICE Programme. The virtual text expands on this introduction and is embedded 
with links that connect readers to supplementary Resources Packs. Resource Packs 
include multimedia, ready-to-use reference materials crucial for starting your own 
programme and are indicated by bold, underlined text.

Content of the handbook includes a description of the Project Background which 
presents the scope of the NICE Programme, its seminal features, including target 
stakeholders and key concepts. Thereafter follow 6 parts:

1.

2.

3.

4.

NICE Programme Fundamentals details the first steps for starting your 
programme. It takes you through the necessary components of blended 
learning, and what partners are required to start the development process. 

Virtual Learning informs about the virtual component of NICE blended 
learning. Course content, student team development, and the virtual platform 
requirements for engaging students throughout the modules are explained. 

Face-To-Face Learning details the physical component of NICE blended 
learning – an international summer school. How to plan and enact the NICE 
Summer School from the perspectives of the host and sending institutions 
is described. In addition, the experience from the NICE Virtual Student 
Conference is presented. The virtual conference framework is suggested as 
an alternative to the physical summer school in the event travel is not feasible.

Engagement, Impact, and Dissemination offers suggestions for encouraging 
student and stakeholder engagement at all stages of programme 
development, including promotional materials, cross-institution partnerships, 
and measuring impact.
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Additional Resources combines resources from across all sections, providing 
an overview of what supplemental materials are available in the virtual 
handbook.

Appendix contains a glossary and contact information for members of the 
NICE Programme for any follow up queries.

We hope you will find the information provided in this handbook useful, and that it 
will inspire more blended, international exchange programmes that consider the skills 
needed for the future.

5.

6.
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SCOPE OF THE WORK
The Network for Intercultural Competence to facilitate Entrepreneurship (NICE) 
Programme is an Erasmus+ KA203 Strategic Partnership. KA (Key Actions) refers 
to projects and activities funded under the Erasmus+ Programme of the European 
Commission. The NICE Programme received funding for the period 2017-2020. 

Strategic Partnerships for Higher Education (KA203) enable university development 
of collaborative projects with partner organisations across Europe. These projects 
emphasise fostering relationships, cooperating to develop shared solutions to 
problems, exchanging skills and expertise, and creating new educational and learner 
support practices. 

Collaborating participants use funding support to improve their provision for students. 
These improvements are accomplished through innovative practices, and they are 
designed to increase the positive impact of European activities and ensure benefits 
for the students and organisations involved in the projects.

The NICE Programme meets funding objectives through uniquely innovative outputs, 
including:

an online course on Intercultural Competence (IC) and Entrepreneurship (ENT) 
drawing from academic theory with experiential learning components
an open-source, plug-and-play, interactive digital platform to host the 
programme
a framework on how to facilitate transnational teamwork online
a curriculum model to deliver an in-person summer school that builds upon the 
virtual resources
the present implementation handbook to guide those interested in replicating 
the NICE Programme in their own learning environment.

•

•

•
•

•
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A NICE INTRODUCTION
Now, more than ever, we are living in an increasingly interconnected and 
interdependent global society. The dynamics of both Higher Education Institutions 
(HEIs) and the labour market reflect this globalisation. As described by the British 
Council, “employers are under strong pressure to recruit employees who are not only 
technically proficient, but also culturally astute and able to thrive in a global work 
environment” (Culture at Work, 2014). 

It is imperative that students, graduates, and staff are equipped with Intercultural 
Competencies (IC). This includes the confidence and skills to work in diverse 
international settings – virtual formats, in particular. Further, horizontal skills such as 
leadership and entrepreneurship (ENT) are crucial characteristics for success in the 
globalised labour market.

Developing these crucial competencies is not easy. The structures of culture and 
communication that influence our behaviours are complex, and we do not typically 
dedicate formal opportunities to understanding them before we are expected to put 
them into practice. 

In response, the NICE Programme creates a blended exchange system that ensures 
students and staff develop the skills:

to identify how these structures influence their own lives 
and consequently, how to work with people from other cultures in a positive 
and productive manner. 

The objectives of the NICE Programme call for participants to develop this robust, 
transversal skill set, improving their employability after graduation in a fast-evolving, 
international workforce.

1.
2.
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BLUE SKY THINKING
What does your blended learning programme look like in an ideal world? You can 
do anything! Imagine that challenges related to resources, funding, and time do not 
exist. What would you do if you could do it all?

Blue Sky Thinking is the practice of generating new ideas without imposing limits on 
a brainstorming session. This method of thinking was fundamental to developing  
the NICE Programme. Encouraging student participants to practice Blue Sky  
Thinking further contributes to engaging student participants throughout the learning 
process and provides a novel critical thinking skill for day-to-day life outside of  
the programme. 

When starting a project, it is often natural to first identify limitations and then build 
an idea that fits within these parameters. In doing so, however, we limit our possible 
outcomes. By encouraging complete creativity Blue Sky Thinking moves us beyond 
restrictions towards novel solutions.

There is no set way to practice Blue Sky Thinking. The important part is to be 
creative and confident! According to Blue Sky Thinking, every proposal (including 
the ridiculous!) is comprised of smaller ideas, concepts, or thoughts that, when 
broken down or combined, become a solution. Using “out of the box” ideas helps us 
discover something that is both feasible and innovative.

When we brainstormed about the NICE Programme, we considered the number 
of students that go without international experiences each year. Many students 
in higher education are excluded from traditional international exchanges due to 
caring responsibilities at home, the high costs of going abroad for an exchange, and/
or accessibility obstacles related to Disability, while some students simply do not 
consider exchange. 

We asked: why must options for an international experience be limited for certain 
groups of students? How can we confront the obstacles preventing students from 
participating in exchange programmes? Even further, how can we build an exchange 
experience that prepares these students for entering a challenging job search and 
diverse workplace after graduation? 
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We created a transferrable programme to meet these goals. NICE is flexible enough 
that students in high school could benefit, or young people in community centres, 
or senior citizens who are looking for greater connectivity. We wanted to ensure 
that the programme we built was adaptable, but focused, so it could be applicable 
for varied populations. The framework and outline would stay the same, while the 
outcomes and the conversations would vary.

Throughout their NICE learning experience, it is important for students to continue 
this fundamental practice of Blue Sky Thinking. As participants progress, they work 
in international teams to devise innovative solutions to Global Challenges and build 
on their entrepreneurial skillset.  Remaining open to all the possibilities contributes 
to student efficacy and success throughout this process. It can be overwhelming and 
disheartening to be part of a small team tackling big challenges, but by encouraging 
students to think outside of the box, assess all options, and understand that no idea 
is a bad idea, they can effectively collaborate in search of possible solutions.

The following goals developed:
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STUDENT!CENTRED, SHARED STAKEHOLDERS
While the student educational experience is the core of the NICE Programme, 
developing a robust system of virtual, intercultural, and entrepreneurial 
exchange has positive implications well beyond the classroom – or chatroom!

The target stakeholders of the NICE Programme can be categorised into 
the following groups: students, academic and professional staff, educational 
organisations, and policymakers.

Students: The first target group of the NICE Programme are students at 
the Consortium institutions. Specifically, students who would benefit from 
participating in a programme focused on virtual exchange, with a shorter 
physical exchange component. The blended format offers an exchange 
opportunity that is accessible for a wide range of students historically excluded 
from participating in traditional study abroad or exchange opportunities. 

Academic and Professional Staff: The second target group is academic and 
professional staff (within and outside of the NICE Consortium) who wish to 
help their students develop knowledge and skills in Intercultural Competence, 
Entrepreneurship, and teamwork. These stakeholders include Facilitators, Tutors, and 
project management staff. It also includes university senior leaders globally who wish 
to implement blended learning programmes. All NICE outputs and resources created 
during the programme period will be published as Open Educational Resources.
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Policymakers: Another target group for the programme is policymakers in Europe 
and further afield, as the NICE Programme evidences the benefits of funding blended 
learning initiatives and embedding them in the curriculum. The NICE Programme 
presents a rewarding and dynamic way to introduce virtual exchange in policy 
decisions. Policymakers would be interested in witnessing how virtual international 
exchange improves students’ job prospects, enhances teaching practise, and 
culturally enriches the university community. 

Educational Organisations: The NICE Consortium also anticipates interest from 
vocational training institutes, professional development providers, and lifelong 
learning organisations who wish to engage with innovative teaching methods for 
distance learners. 
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EMPLOYABILITY
INTERCULTURAL 

COMPENTENCIES
"IC#

VIRTUAL 
COLLABORATION

ENTREPRENEURIAL 
SKILLS "ENT#

REFLECTIVE 
LEARNING

EXPERIENTIAL 
LEARNING

GLOBAL 
CHALLENGES

KEY CONCEPTS
The NICE Programme utilises terms that have varied definitions according to 
language, location, and field of study. Fundamental concepts are defined below 
to assist you as you discover more about NICE and consider developing your own 
programme. Additional terms and definitions can be found in the Glossary.

EMPLOYABILITY
Employability is understood as the relative chance of finding and maintaining 
different kinds of employment. Many aspects of the NICE Programme include 
actions identified by the EU Europe 2020 Strategy to promote youth employability, 
improve skills employers look for, promote opportunities abroad, and encourage 
entrepreneurship. Moreover, Intercultural Competencies and virtual collaboration 
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(working in virtual teams) were identified among the 10 skills needed for the future 
labour market in the Future of Work study (Institute for the Future, 2011).

INTERCULTURAL COMPENTENCIES !IC"
The globalisation of the labour market is creating a need for employees that have 
intercultural competencies and are confident and able to work in an international 
setting. The structures of culture and communication that influence our behaviours 
are complex. The NICE Programme is constructed so students develop skills to 
identify how these structures influence their own lives and, consequently, how to 
work with people from other cultures in a positive and productive manner.

For this reason, the intercultural content has a strong emphasis on communication 
and collaboration in a transnational and virtual context.

TThe current need for online education is demanding higher education institutions 
offer high quality and diverse virtual opportunities for students. This need is 
not limited to higher education. As remote working is a growing reality, digital 
competence and virtual collaboration are key for employees. Virtual Collaboration 
uses technology to connect people to communicate, share ideas and work together. 
The NICE Programme aims to help students from different cultures learn to use 
shared digital workspaces and practice how to work effectively in a virtual team, 
which is essential in the current digital age.  

The NICE Programme created an innovative learning technology platform to facilitate 
virtual mobility and collaboration. The NICE modules require students to use a 
multitude of virtual tools to work in virtual teams and to find a solution to a real-life 
Global Challenge. 

ENTREPRENEURIAL SKILLS !ENT"
One of the objectives of the European Commission is to encourage people 
to become entrepreneurs. By supporting students to further develop their 
entrepreneurial skills, the NICE Programme is helping to shape creative, innovative 
risk-takers who can plan and manage projects to achieve success.

For this reason, the entrepreneurial content has a clear focus on the development of 
practical skills for the application of knowledge to a real-life Global Challenge.

REFLECTIVE LEARNING
Through the NICE SLICC (Student-Led, Individually-Created Course), we want 
students to better understand reflection and to be able to use it in their daily lives. 
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University is about more than academic disciplines. We want to help students engage 
in different types of learning and understand the benefits this can bring.

Reflective learning is “the conscious examination of past experiences, thoughts and 
ways of doing things.  Its goal is to surface learning about oneself and the situation, 
and to bring meaning to it in order to inform the present and the future.  It challenges 
the status quo of practice, thoughts and assumptions and may therefore inform our 
decisions, actions, attitudes, beliefs and understanding about ourselves.” (SLICC 
Reflection Toolkit)

This kind of learning is a new concept for many students, and one that we wanted to 
feature as it is uncommon in universities. Reflection can provide a great deal of value 
in both academic and personal life.

EXPERIENTIAL LEARNING
Experiential learning is linked to reflective learning with an added practical step, as 
it refers to the process of learning through reflecting on doing. The introduction of 
experiential learning pedagogy is evidenced by NICE’s project-based assignment (the 
Business Model Canvas) accompanied by regular prompts to reflect on each module 
and capture their reflections. The seamless merging of IC and ENT content into one 
unified course represents an advance in multidisciplinary studies. NICE showcases 
this combination on a brand-new online platform, along with many interactive 
elements to keep learners engaged and stimulated throughout the NICE journey.

GLOBAL CHALLENGES
Throughout the learning experience, students work on real-world problems to 
address one of the NICE Global Challenges. These Global Challenges are modelled 
after the European Commission’s 7 Societal Challenges in the context of Horizon 
2020 policy priorities. To accomplish these objectives, participating students are 
presented with opportunities to build entrepreneurial and intercultural skills. They 
do so by working in international teams for the purpose of building an innovative 
business solution for a Global and Societal Challenge of their choice.

https://ec.europa.eu/programmes/horizon2020/en/h2020-section/societal-challenges
https://www.nice-eu.org/global-challenges
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“THE OPPORTUNITY FOR 
STUDENTS TO DEVELOP 

INTERCULTURAL AS WELL AS 
ENTREPRENEURIAL SKILLS BY 

MEANS OF A FREE, ONLINE 
PROGRAMME IS UNIQUE. 

LEARNING TO SUCCESSFULLY 
WORK TOGETHER CROSS!

BORDERS IN A VIRTUAL WAY 
IS EXACTLY WHAT IS NEEDED 

IN THIS ERA OF HEALTH 
AND ENVIRONMENTAL 

CHALLENGES.”

CLAUDIA VAN DEN BOS
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NICE Programme Fundamentals 
What does the NICE Programme “look like”? How is it structured, and how 
do the different components interact? What partners do you need for a NICE 
programme, and how will the varied partners collaborate? This section 
identifies the steps taken by the NICE Consortium as a KA203 project and can 
be used as a guideline for personalising a programme to suit your needs.

1.1 NICE AND BLENDED LEARNING

NICE is a unique, blended learning programme that combines Virtual Learning and a 
physical Summer School to fully immerse students in experiential learning. Blended 
learning refers to the pedagogical practice in which students learn via electronic 
and online media as well as traditional face-to-face teaching. In the NICE context, 
participants engage in virtual learning via 7 Online Modules across 16 weeks, 
followed by a period of face-to-face teaching at the NICE Summer School (2019 only).

The NICE Programme’s blended approach, focus on 21st-century skills, and emphasis 
on collaborative work, make the programme an innovative and relevant intervention 
in the current course offering of the European Higher Education sector and 
transferrable to varied fields.

Virtual Learning: NICE Online Modules (See Part 2)

The online course on Intercultural Competence and Entrepreneurship was 
designed by the Consortium to integrate both subjects fully into one seamless 
learning experience. A cohort of students, across levels and disciplines, 
participate in seven Online Modules as members of intercultural teams 
according to their preferred global challenge. The Online Modules take the 
students through the process of working together to develop a solution to that 
Global Challenge. 

NICE students are also invited to earn credit for the course by enrolling in 
the online NICE Student-Led, Individually-Created Course (SLICC). The NICE 
SLICC is an independent, reflective learning course designed by the University 
of Edinburgh. This optional component of NICE creates a virtual space for 
students to reflect on the skills they are developing as they progress through 
the Online Modules. The NICE SLICC also creates an avenue for awarding 
course credit.
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Face-To-Face Learning: NICE Summer School (See Part 3)

At the midpoint of the Online Modules, NICE students are invited to apply for 
an in-person Summer School. The Summer School incorporates interactive 
sessions with lecturers and entrepreneurs, working in student groups, and 
an extensive cultural and social programme to foster a sense of community. 
It is designed to build on the knowledge students acquired from the online 
programme, as well as provide a chance to apply their newly developed 
Intercultural Competencies.

The Summer School is hosted by one of the Consortium members on a rolling 
basis. Participants are assigned new teams and tasked with devising a new 
solution to a different Global Challenge and ultimately translating their solution 
into a “business pitch” presentation to a mixed panel of industry experts and 
academics, who select the winning team.

1.2 FUNDAMENTAL ELEMENTS IN ACTION

The timeline graphic above displays the interacting components of NICE. 

These components include the project management tasks; 16 weeks of Online 
Modules on the NICE platform; the optional, concurrent NICE SLICC; and the NICE 
Summer School.

The NICE Summer School (2019) and NICE Virtual Student Conference (2020) 
occurred in July after all the teams completed the Online Modules and all the SLICC 
students submitted their final assessment. The application period for summer 
programmes may overlap with the Online Modules.

The NICE SLICC takes place at the same time as the Online Modules, with the SLICC 
students being required to submit three pieces of reflective work to their SLICC Tutor 
during that period in order to pass.
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1.3 CONSORTIUM DEVELOPMENT

What is a Consortium, why is it necessary?
When starting your exchange programme, a fundamental question is: who will we 
exchange with? Developing relationships with key partners is a fundamental step. 
These partnerships determine the parameters for your programme such as course 
development, available resources, diversity in student participants, and more!

NICE is a KA203 Strategic Partnership between 8 research-intensive universities 
located in 8 European countries. The partner institutions form the NICE Consortium 
and include: 

The University of Edinburgh, University of Amsterdam, Lund University, University of 
Padova, University of Salamanca, University College Dublin, Alexandru Ioan Cuza 
University of Iasi, University of Göttingen. 

Each partner contributes a wealth of expertise, skills, interests, and resources to 
the project. The partners are also members of several international networks, such 
as Universitas 21 and the Coimbra Group, and build upon established working 
relationships to strengthen their partnerships and the quality of the project’s outputs.

Process and Administration
To establish a NICE Programme, your chosen Consortium will collaborate on various 
tasks. The following administrative structures are crucial to planning, 
developing, and implementing the NICE Programme:

Transnational Meetings
Content Development
Multiplier Events
Staffing
Summer School Logistics

Extended details about these 
structures are available in the 
Resource Pack.

•
•
•
•
•
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EAC Key Functions

To provide feedback on the strategic direction of the NICE Programme.

To monitor NICE Programme output and activities against regular progress reports 

provided by the NICE Consortium.

To evaluate the work produced by the project:  

a.       The Intercultural Competence and Entrepreneurship Online Modules  

b.      The NICE Student-Led, Individually-Created Course (SLICC) and associated training 

programme for academics delivering the course 

c.       The NICE Summer School 

To assess the appropriateness of the technology employed by the project, to ensure that it 

is suitable and sustainable for the duration of the project and beyond.

To evaluate measures taken by the NICE Consortium to ensure that all beneficiary student 

groups will have appropriate access to project services and benefits during and after 

implementation regardless of location and circumstances (Widening Participation students, 

students with disabilities, students of all genders). These measures will be assessed based 

on student feedback from both NICE participants and applicants.

To evaluate the ability and commitment of the NICE Consortium to deliver the project, and 

to continue providing services beyond the time frame of the project itself.

To evaluate the transferability and scalability of the project results for stakeholders 

and beneficiaries within and outside of the NICE Consortium, and to review financial 

expenditures when necessary.

To review and sign off on an independent external evaluator’s audit report on the NICE 

Programme at the project’s end.

1.4 EAC DEVELOPMENT

What is an EAC, why is it necessary? 
The Evaluation and Advisory Committee (EAC) for NICE was formed at the onset 
of the project and met at key points throughout the NICE Programme. The remit of 
the EAC is twofold: to provide guidance and advice to the Consortium as the NICE 
project progresses, and to act as champions for the project to enhance visibility of 
NICE in the local community. Both activities are key functions to this type and level of 
programming.

The EAC is primarily composed of external and well-respected professionals with 
expertise in relevant project areas. EAC members are nominated by the Consortium 
institutions. At key stages of the programme, the EAC evaluates its progression and 
disseminates project results to their wider networks within and outside of the field 
of Higher Education. EAC members are also asked to act as champions for NICE, 
promoting the work of the project within their local area.
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Process and Administration
EAC meetings were organised and administered by the University of Edinburgh 
(UoE). A staff member from the UoE’s NICE team attends each meeting to record 
minutes and ensure that these minutes are circulated to all EAC members and NICE 
Consortium member teams within a timely manner.

Members of the EAC are required to participate in five separate, hour-long virtual 
meetings that roughly align with the dates of the NICE transnational meetings 
(September 2018, February 2019, April 2019, August 2019, August 2020). The NICE 
Consortium provides the EAC with a two-page Progress Report and agenda one 
week in advance of meetings that details project progress from the last EAC meeting. 
Professor James Smith, Vice Principal International at the University of Edinburgh, 
acts as Chair.

EAC Members

Consider institutional-specific areas of 
expertise. What specialties does your 
institution offer? Are there any gaps 
in course offerings, specialities, or 

resources a partner institution can fill? 
Consider opportunities for collaboration. 
How are you ensuring a diverse group 

of programme participants and 
programme supporters?

1.5 REFLECTIVE SUMMARY
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PART 2



“...THESE MODULES HELPED US IN BOTH 
OUR ENTREPRENEURIAL SKILLS AND OUR 
INTERCULTURAL COMMUNICATION. DIFFERENT 
CULTURES TACKLE THE SAME PROBLEM 
DIFFERENTLY. EARLY ON IN OUR PROCESS, 
THIS BECAME VERY OBVIOUS AS THE 
COMMUNICATION BETWEEN MEMBERS OF THE 
GROUP STARTED CLASHING. WE WERE UNAWARE 
THAT THIS WAS DUE TO THE FACT THAT WE 
DID NOT UNDERSTAND WHERE THE OTHERS 
WERE COMING FROM. AFTER OUR MODULE 
ON INTERCULTURAL COMMUNICATION, WE 
RECOGNIZED THE SIGNS AND LEARNED SEVERAL 
MEASURES TO HELP OVERCOME THIS LACK OF 
PROPER INTERCULTURAL COMMUNICATION. IN 
THE END, THE NICE PROGRAMME GAVE ME A 
TOOLKIT TO WORK IN A VIRTUAL ENVIRONMENT 
WITH PEOPLE OF DIFFERENT CULTURES. 
SOMETHING THAT IS INCREASINGLY IMPORTANT 
IN OUR GLOBALIZED WORLD…”

JORRIT VAN BENNEKOM, 
STUDENT FROM THE UNIVERSITY  
OF AMSTERDAM
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The NICE Programme presents virtual learning as an accessible, innovative 
way for students to engage in intercultural and entrepreneurial learning  
as they develop a solution to a real-life global challenge in a transnational 
team. This section identifies the requirements for enacting such a programme, 
how it works, and some recommended steps for developing the Virtual 
Learning component of NICE.

INTRODUCTION
The objective of NICE Virtual Learning is to prepare students to live and work in an 
increasingly globalised world and, by extension, enhance their employability. Course 
content empowers students with self-efficacy, effective team working and leadership 
skills, and a sense of global citizenship and belonging. As a standalone programme, 
NICE Virtual Learning itself is rich and diverse. It combines several components from 
existing learning pathways such as traditional online courses, autonomous learning 
groups, and facilitated tutorials, all through international collaboration.

Virtual Learning

2.1 VIRTUAL LEARNING PLATFORM

The NICE Virtual Learning Platform was developed by the University of Edinburgh’s 
Interactive Content Services unit according to the specifications provided by the 
NICE Project Management Group. It is the primary learning resource for the NICE 
Programme and hosts the programme’s 7 Online Modules. The platform records 
students’ comments throughout the course and allows Facilitators to monitor group 
engagement with the Online Modules. Comments can be discussed directly with 
students during facilitated sessions or via email.
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2.2 DEVELOPING VIRTUAL TEAMS

29

The Virtual Teams consist 
of university students 
from across Europe and 

are the primary medium for 
intercultural exchange. Team 

exchanges are fundamental 
to the reflective learning 

experience and are how 
intercultural competency develops. 

As NICE students work in these 
teams, they will develop the set of 

skills embedded in the entrepreneurial 
and intercultural competencies, as well as 

apply and test these skills in a collaborative 
environment.

Student Application Process
Each partner university organised an application 

process and selected the NICE student participants 
from their respective institution. In the applications, 

students were asked to provide their contact details, consent 
to a privacy policy, and to select their top three Global Challenge 

preferences. A uniform application form was used during the first year. 
The second year, some partners created their own applications that 
captured the same information. 

Group Assignment
Virtual Teams were formed according to students’ Global Challenge preference 
while also avoiding assigning students from the same university in the same 
group. Diversifying group members is a necessary practice to broaden intercultural 
exchange. Assigning students to a group where the selected Global Challenge was 
either their first or second choice gives students ownership over their learning and 
further motivates student participation. A staff member at the University of Göttingen 
divided students into teams of five and assigned each team a Global Challenge. 
Student teams use the Virtual Learning Platform to collaborate, complete the Online 
Modules, and develop a solution to their Global Challenge.  Five students per 
group allowed for in-depth collaboration while remaining small enough to avoid 
communication chaos.
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The above graphic depicts the Virtual Learning Platform where 
students access their modules and team assignments.

30

Administration going forward was run centrally 
by the NICE Projects team at the University of 
Edinburgh. This included introducing student 
team members to each other, to their Global 
Challenge (via email), and assigning a Facilitator. 
The Projects Team encouraged students to create 
a team group chat using a messaging app and 
Facilitators were responsible for contacting their 
groups and scheduling an introductory online 
session to kick-start the course. The Facilitators 
were fundamental to encouraging group discussions 
and monitoring team progress throughout their NICE 
journey, and are further discussed below.
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Facilitators
Staff Facilitators play a key role in the success of each Virtual Team. The Facilitator’s 
primary purpose is to lead sessions at the end of the modules – roughly on a 
biweekly basis. These sessions allow students to gauge their progress according 
to the set milestones and deliverables, as well as the learning objectives of the 
course. Each module builds on the previous one and acts as a guide for students 
developing their Global Challenge solution. The facilitated sessions can be moved to 
accommodate the Facilitator’s and students’ availability, but a regular day and time 
are recommended. We encourage students to meet online with their team during the 
week between facilitated sessions.

Facilitators begin as an active presence during the official facilitated sessions. They 
lead the discussion during the introductory session and answer questions from 
students. Facilitators gradually become “hands-off”, and student participants take 
control as the course progresses. Eventually, Facilitators strictly ask questions to 
stimulate the discussion and ensure that the students have done the preparatory 
work on the modules. 

The Facilitator’s role is to support student engagement with the virtual environment, 
but Facilitators are not expected or required to be experts in Intercultural 
Competencies, Entrepreneurship, or Global Challenges. The Facilitators are not 
teachers who impart knowledge, share opinions, or correct students. Instead, 
Facilitators support a collaborative environment where team members work together 
with clear objectives (the WHAT) and in alignment with the purpose of the project 
(the WHY). Facilitators ensure that students are on track with the tasks they need 
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to complete (the WHAT) and that the process stays meaningful for all (the WHY). 
Facilitators are process leaders who do not contribute to the substance of the 
discussion (the HOW).

The Facilitator’s aim is to contribute to the group process, helping the students to 
improve the way they communicate, examine, and solve problems, and become self-
reflective. To achieve this and to empower the group, Facilitators must remain neutral. 
A Facilitator’s personal expectations can influence how they facilitate an activity. Even 
a subtle negative reaction by the Facilitator can be hurtful and can make students feel 
like they said something wrong. This effects how students view the safety of dialogue. 
Therefore, the Facilitator needs to be able to hear different understandings and 
accept all the ways participants define their positions, without judgement.

FACILITATOR DOS AND DON’TS

Facilitators are asked to engage with the NICE modules and complete the 
assignments. In particular, the exercises in Module 2 can help raise awareness of a 
Facilitator’s own preferences in communication styles. Navigating the modules before 
the students start will help clarify the process at hand.
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Considering they do not grade student assignments, Facilitators can be recruited 
from both academic and professional staff. They are given access to the NICE 
Virtual Learning Platform that hosts the course and receive training from the project 
coordinator on how to effectively facilitate teams and support students. We have 
created a Facilitator Roadmap outlining expectations, explaining the structure of the 
course, and providing hints and tips to facilitate groups. The Facilitator Roadmap, 
training presentation, and additional resources for Facilitators are available in the 
Virtual Learning Resource Pack.

2.3 ONLINE MODULES

Modular Content
NICE students will complete seven online modules in Intercultural Competence and 
Entrepreneurship. These modules are introductory courses that assume students 
have little to no knowledge in either topic. Content begins with the foundations of 
intercultural communication and entrepreneurship and becomes more complex 
with each following module. As they complete one module at a time, students begin 
to understand how to utilise these concepts in their work both within the modules 
and as the concepts apply to their Global Challenge. Emphasis is placed on the 
collaborative work within their virtual teams, participative learning, and reflection. By 
the time students complete Module 7, they will have a thorough understanding of 
both concepts, experience communicating with and working in a transnational virtual 
team, and produce a fully developed Business Model Canvas that outlines their 
Global Challenge solution.

Each module requires students complete individual work on their own time, meet 
virtually with their team to complete group work, and attend an online session as 
a team with their Facilitator to discuss progress and milestones and clarify any 
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2.4 SLICC 
Background
Student-led, Individually-Created Courses 
(SLICCs) are a framework designed at the University 
of Edinburgh to wrap around the summer activities that 
students find or create themselves in order for them to receive 10 ECTS credit. 
SLICC students submit an initial proposal, interim report, a final reflection report, 
and regular blogs that encourage reflection and the development of personal and 
professional skills.

The NICE SLICC adapted the SLICC framework to suit the NICE online course. 
Students who wish to participate in the NICE Programme for academic credit enrol 
in the NICE SLICC and submit the required reports and blogs as a formal reflection 
on the experience of collaborating with their team throughout the modules. 
Students auditing the course are not required to complete the SLICC.

SLICC Journey
As a supplemental and optional component of the NICE Programme, the NICE SLICC 
adds an extra layer of virtual learning to the NICE experience. Unlike the Online 
Modules – which require groupwork and interpersonal communication – the SLICC 
involves intrapersonal communication. Students reflect on their individual learning 

misunderstandings. Each team submits the final output (the Business Model Canvas) 
to their Facilitator at the end of the online programme. To emphasize collaboration 
and reflection as opposed to traditional assignment-based structure, the Business 
Model Canvas is not assessed. These modules are listed below, and full
descriptions are included in the Virtual Learning Resource Pack.

MODULE LIST:

Module 1:

Module 2:

Module 3:

Module 4:

Module 5:

Module 6:

Module 7:

Introduction

Working in a team

Identifying entrepreneurial 

opportunities

Testing ideas

Asking for resources

Making decisions

“Now then … did it 

work?”
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goals. The SLICC journey begins with a student proposing the learning outcomes 
that they plan to focus on during the NICE Programme. SLICC students are required 
to blog regularly and collect evidence of their experiential learning throughout the 
Online Modules, producing an interim report. The interim report becomes a final 
report – a formal piece of graded coursework.

SLICC Tutors
Each SLICC student is assigned a SLICC Tutor who provides feedback on the 
student’s proposal and interim report and grades their final reflective report. Unlike 
Facilitators for the student groups, SLICC Tutors act in a formal academic capacity 
and as such, are either academic members of staff or PhD students with teaching 
experience. The average Tutor workload is 4h per student over the course of the 
SLICC. Students may request extensions if they are encountering issues to complete 
their assignment on time due to special circumstances, and their Tutor may grant it 
to them. The project coordinator is responsible for arranging training of the SLICC 
Tutors. Comprehensive guidelines on SLICC pedagogy, Tutor Training, and student 
responsibilities are available in the Virtual Learning Resource Pack.

SLICC Platform
The NICE SLICC is housed on the learning journey platform PebblePad – a licensed 
product that is used by several universities worldwide. PebblePad allows students to 
access resources, collect evidence of their learning, and submit their reflective report. 
It also allows Tutors to view those reports and reflective material to provide feedback 
that is accessible to students within the platform.
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SLICC WORKBOOK 

A computer screen displaying the SLICC student workbook on PebblePad. The tabs 
labelled "Proposal, Reflective Blog, SLICC Evidence Collection, Interim Reflective 
Report, Final Reflective Report, and Self-Assessment" are shown in a row at the  
top of the page. Image shows the "Proposal" page where students put in their 

personal details.

PEBBLEPAD ATLAS

Image Description: A computer screen displaying the SLICC Platform, PebblePad. 
The tabs labelled “About, Submissions, Resources, Community, Conversations, 
and Management” are shown in a row at the top of the page. Image shows the 

“Submissions” page with a list of student assignment submissions. Image displays 
platform as administrative staff and SLICC Tutors would view.
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A Resources Check: What technological, human, and academic
 resources are available within your institution and, as you develop a 

Consortium, amongst your partners? Consider plans for staffing the roles 
of Tutors and Facilitators. Is there a pre-existing Virtual Learning Platform 
available? Do students have access to a virtual platform for the reflective 

practices associated with the SLICC? Refer to the below chart to better 
understand the requirements of each.

2.6 REFLECTIVE SUMMARY

We encountered challenges throughout the Virtual Learning experience, as expected 
for any pilot project. The Consortium developed response plans that we highly 
recommend to any organisations replicating the NICE Programme. Further advice 
regarding:

2.5 CHALLENGES AND RECOMMENDATIONS

1. Developing an Effective Privacy Policy
2. Scheduling Facilitated Sessions
3. Student Retention and Adapting to Student Dropout

is available in the Virtual Learning Resource Pack.
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“WHAT MADE THE NICE PROJECT SPECIAL 
TO ME, WAS HOW IT COMPLETELY CHANGED 
MY PERSPECTIVE WITHOUT FORCING ME 
INTO ANYTHING. THROUGH THE HALF!
YEAR THEORY IN THE ONLINE COURSE 
AND THROUGH PRACTICAL ACTIVITIES 
DURING THE SUMMER SCHOOL IN DUBLIN, 
WE WERE TAUGHT MANY IMPORTANT 
$COMMUNICATION% SKILLS. TO ACTUALLY 
LISTEN AND UNDERSTAND. TO DISAGREE IN 
A RESPECTFUL WAY. TO APPRECIATE THE 
CULTURAL DIFFERENCES OF OUR TEAM 
MEMBERS AND NOTICE HOW THEY BROADEN 
OUR HORIZONS AND ENRICH OUR SOULS. 
TO OVERCOME STEREOTYPES AND REALLY 
CONNECT WITH THE PERSON WE MEET. APART 
FROM THAT, WE ALSO LEARNT, THAT THERE 
ARE NO BAD IDEAS AND NO UNMANAGEABLE 
TASKS, BUT IT IS ALL A MATTER OF OUR 
IMAGINATION AND GOOD TEAMWORK. ALL IN 
ALL, I FIND IT AMAZING, HOW A SPONTANEOUS 
IDEA OF PARTICIPATING IN THIS PROGRAMME, 
BECAME A VALUABLE LIFE LESSON FOR ME.”

ALISA DENISIUK,  
STUDENT FROM THE GEORG  
AUGUST UNIVERSITY 
OF GÖTTINGEN
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The face-to-face component of the NICE Programme is a physical, international 
Summer School. What is required to facilitate the face-to-face component of 
a blended learning exchange programme? How can you structure a Summer 
School, manage student recruitment and applications, and what are the 
components of the NICE Summer School in action?

Face–to–Face Learning:
The NICE Summer School 

3.1 OBJECTIVES, OUTPUTS, AND OUTCOMES

The NICE Summer School is a short-term, residential study programme. The 
Consortium designed the Summer School to build on the conceptual knowledge 
of Intercultural Competence and Entrepreneurship that students acquire during 
the NICE Online Modules. The Summer School is an opportunity for face-to-face 
transnational teamwork. The focus is innovative, interactive teaching methods that 
enhance the student experience and maximise the acquisition of collaborative 
intercultural skills. In line with the overall goals of the NICE Programme, the Summer 
School continues to prepare student participants for the globalised job marketplace.
 
Summer School participation is not a requirement for NICE students. In fact, hosting 
a Summer School is not a requirement to run the NICE Programme! The programme 
can end after the online modules are finished. However, if your area of interest is 
a blended exchange – specifically, a physical and virtual learning experience for 
students – coordinating a physical Summer School is key. As an event, it is valuable 
and proved to be an attractive part of the programme for student participants.
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3.2 STUDENT RECRUITMENT AND 
APPLICATION PROCESS

Each NICE Consortium 
partner will host and lead 
in organising the annual 
Summer School, on a 
rolling basis. A subset of the 
students participating in the 
virtual course will be able to 
attend the NICE Summer School. 
The parameters (budget, venue, 
supervisor capacity, and so on) for the 
NICE Programme determined that 80 
students (a maximum of 10 representatives 
per university) may enrol. Students interested 
in attending this face-to-face component of the 
NICE Programme will apply directly to their home 
university, and then each university will be responsible 
for selecting the 10 students that will attend.

Ideally, the selection process for Summer School attendees begins 
once the Online Modules of the exchange programme have been completed. 
This schedule permits coordinators time to objectively identify those students who 
have completed the 7 Online Modules as well as verify that these students have 
satisfied all the Programme requirements.

The differences in academic calendars at Consortium partner institutions may 
lead to challenges. The application and selection process must be flexible enough 
to accommodate the requirements of country-specific transparency laws, as, for 
example, is the case in Italian universities. It is highly recommended recruitment 
efforts for the Summer School begin when students are halfway through the  
Online Modules.

Summer School content encourages learners to dig deeper into the concepts from 
the Online Modules through an intensive “fast-track” version of the programme. 
The interactive programme condenses the virtual experience into 5 full days – from 
forming new teams to pitching business ideas to a panel of experts, all while students 
build personal relationships and immerse themselves in a new culture.
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The NICE Summer School is comprised of 4 main components:

3.3 SUMMER SCHOOL STRUCTURE

1.

2.
3. 
4.

The programme schedule is straightforward and takes into consideration that, in 
addition to learning new concepts, students are in a new place and need 
to devote time to exploring the culture and building friendships. 
The schedule also accounts for group work, as the final pitch 
presentation is fully driven by each student group.

University College Dublin hosted the first NICE 
Summer School in July 2019. More than 
60 students from over 20 nationalities, 
studying at 8 universities, 
participated. The face-to-face 
Summer School takes place 
over five days. Days 1 - 4 
are dedicated to academic 
sessions and group work 
so teams can develop 
solutions to an assigned 
Global Challenge. Each 
team is designated one 

In advance of the recruitment process, Consortium partners must finalise the 
following timeline:

1.

2.

3.

More detailed information, recommendations, and adaptable materials about  
the recruiting process are available in the Face-to-Face Learning Resource Pack.

The opening and closing dates for students to submit applications to their  
home university.
The period for all partner universities to select their students (comprised   
between the deadlines from points 1 and 3).
The deadline to communicate to the host university the number and personal 
details of the selected students by the rest of the partner universities.

Academic sessions: Interactive classes on Intercultural and  
Entrepreneurial themes 
Student teamwork sessions assisted by a team coach/facilitator
Non-academic sessions: Social and cultural activities 
Pitch event: Students’ business idea presentations 
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staff Facilitator to assist preparation 
for the Pitch Event on the final day, 
Day 5. Facilitator Training Materials 
are available in the Face-To-Face 
Learning Resource Pack).

Academic sessions include two 
hours of in-class learning focused on 
entrepreneurship and intercultural 
competence. This does not mean 
two hours of lectures. Sessions 
are a mixture of direct instruction, 
group work, and learning by doing. 
Students are introduced to the 
concepts and then challenged by 
follow up activities. Students should 
be presenting to one another, they 
should have the security to try new 
things in front of their team and 
succeed or fail, but also learn from 
the experience.

To the right, please find an overview 
of the day-to-day Summer School 
structure. Refer to our Summer 
School Resource Pack for detailed 
schedules that incorporate examples 
of these activities and helpful tips  
for developing your own  
Summer School!
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Coordinating a Summer School requires that the host institution pay specific attention 
to several areas. While extended host guidelines and suggestions are incorporated 
in the supplemental Resource Pack, a summary of considerations for coordinating 
and hosting a Summer School are depicted below: 

3.4 HOST#SPECIFIC CONSIDERATIONS
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3.5 ALTERNATIVES TO PHYSICAL MOBILITY

The second annual NICE Summer School was scheduled to commence July 2020. 
In response to the worldwide pandemic COVID-19, growing concerns surrounding 
international travel, and out of an abundance of care and caution for students, staff, 
and local communities, the NICE Consortium elected to transition to a virtual summer 
learning experience.

Considering NICE students have participated in a semester-long virtual learning 
environment, and that the large majority of aspects related to their education had 
also transitioned to virtual engagement, the NICE Consortium aimed to produce 
an experience that accomplished the Summer School objectives in an accessible, 
palatable, and unique way. Students are inundated with technology. Lockdowns 
and quarantines have created a new dependency on virtual exchange not only in 
students’ academic lives, but their social and personal lives. The Virtual Student 
Conference builds on student’s NICE Online Module experience while remaining 
flexible and feasible given restraints on time and resources.

The Virtual Student Conference retains several of the key components from the 
traditional Summer School. The academic sessions are offered as shorter, interactive 
workshops designed to either deepen students’ knowledge of the global challenges 
and IC/ENT content or to refine their entrepreneurial solutions. Students are also 
able to participate in team pitches. They present the solutions they have developed 
in groups and receive feedback on their ideas from staff and other students in the 
programme. These components can be supplemented with additional facilitated 
teamwork sessions and (virtual) social sessions.
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How will participants of your programme engage with NICE beyond the 
Online Modules? Consider the requirements for the Summer School and 

the Virtual Student Conference. What does your desired programme aim to 
accomplish? Is one format preferable for your goals? How? Why?

3.6 REFLECTIVE SUMMARY

Producing the traditional Summer School in the format of a Virtual Student 
Conference accommodated the parameters determined by the Summer School 
objectives, restrictions for travel, as well as promoting a positive, formative student 
experience. Compared to the traditional Summer School, the Virtual Student 
Conference offers key benefits. Eliminating limitations to student numbers caused  
by accommodation, travel costs, and so on, means that the entire NICE cohort  
can participate. The virtual format’s flexibility also allows students to pick and  
choose which aspect(s) of the conference they want to attend if they cannot  
commit to the entire schedule. Similarly, removing these limitations for staff  
members means a potentially greater number and wider range of colleagues  
and partners can contribute.

Please refer to the Resource Pack for detailed schedules related to the Virtual
Student Conference!
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“THE KNOWLEDGE AND 
EXPERIENCE THAT STUDENTS 
GAIN BY TAKING PART IN THE 

ONLINE INTERACTIVE EDUCATION 
PROGRAM GIVES THEM THE 

MEANS TO SUCCESSFULLY 
COOPERATE INTERNATIONALLY 

AND TO CONTRIBUTE TO A BETTER 
WORLD IN THEIR FUTURE JOBS.”

JAN WILLEM 
OOSTERBROEK
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Developing a high quality, successful programme required that, in addition 
to the virtual and face-to-face learning experiences, the NICE Consortium 
dedicate time and resources to key support efforts. Personalised recruitment 
efforts, regular formative and summative assessments of the programme, and 
formalised dissemination practices contributed to programme development. 
How will you attract participants and supporters to your programme? Once 
involved, how will you keep individuals engaged? This section addresses 
best practices and suggestions for building, maintaining, and sharing your 
programme.

Engagement, Dissemination,  
and Impact

4.1 ENCOURAGING STUDENT ENGAGEMENT

The NICE Online Modules and Summer School were designed to be inherently 
attractive, accessible, and readily applicable for students – including those 
who typically do not undertake a traditional year-long international experience. 
Programme flexibility means that students can choose to pursue a totally virtual 
exchange and participate solely in the Online Modules or continue in a blended 
learning programme and apply for the Summer School. Students can choose the path 
that suits their needs!
 
Marketing the NICE Programme in a way that will recruit such students began with 
the design of an attractive logo and subsequent launch of the website (www.nice-
eu.org). The NICE website hosts general information about the project, along with 
specific instructions for students who might be interested in getting involved with the 
programme, eligibility criteria, and a link to the application form.   

The University of Edinburgh (UoE) communications team created a Promotional Pack 
to engage potential applicants across the Consortium. This user-ready pack includes 
targeted social media Tweets and sponsored Facebook posts, bulk email templates, 
newsletter articles, and various reminders of application deadlines. Each partner 
institution was able to adapt the marketing material and tailor it to their own student 
body. 

NICE was advertised to university students via university websites, emails, 

http://www.nice-eu.org
http://www.nice-eu.org
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newsletters, and social media. On campus promotion at UoE, for example, included 
temporary stalls in university libraries with staff and student volunteers talking about 
the programme to prospective applicants, and a range of branded postcards that 
were distributed around university buildings in areas most frequented by students, 
such as undergraduate common rooms and student services waiting areas. Flexibility 
in promotional materials allowed the partner universities to adopt the advertising and 
communication method(s) that worked best for their institution and student body. 
Despite the range of advertising materials, a majority (60%) of students from the 
2018/19 cycle (as reflected by our survey) heard about the NICE programme through 
their home university’s website. 

The inherent attractions of the NICE Programme discussed above and the 
combination of online and in-person promotion across the partner universities 
resulted in a high number of applicants for both years of the programme. The total 
number of applications (from all eight partners) for the 2018/19 cycle was 320.

As students progress through the Online Modules, Facilitators play a crucial role in 
encouraging and maintaining engagement.  As discussed, Facilitators have access 
to the NICE Virtual Learning Platform and can directly monitor each student’s 
engagement.  If intervention is needed, the Facilitator can raise the issue during 
one of the facilitated sessions or communicate directly with the student(s) by 
email.  Making engagement an important criterion for selecting students to attend 
the Summer School, with its limited number of places, can also help to incentivise 
students to fully engage with their team.

Discussing student engagement during the Consortium-wide meetings can help 
identify and rectify any obstacles in their early stages. It is important to maintain an 
open line of communication with Facilitators, Tutors, and programme coordinators.
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4.2 PARTNERSHIPS ON CAMPUS

Collaborating with individuals and groups throughout your institution will create a 
diverse community of skills, resources, and ultimately contribute to the success and 
sustainability of your programme. Working with staff members from other offices 
within your institution will help you create your own version of the NICE Programme. 
To effectively develop the NICE Programme, the Consortium members liaised with 
several different offices throughout their institutions, detailed below.

Marketing Office
Coordinating with your marketing office can assist with developing promotional 
materials and advertising the programme to students and staff. The messaging will 
generate excitement amongst students to participate in the programme and will help 
understand the benefits of the programme and how building these skills will help 
their employability after graduation. Whether this marketing is done through a central 
marketing team or the team that is running the programme, the Promotional Pack will 
assist.  

The Promotional Pack can also be provided directly to a marketing team and they will 
be able to implement the posts to encourage both staff and student participation. The 
Promotional Pack is included in the online Resource Pack.

Careers Department 
Considering the NICE Programme is built to help students enhance employability, 
partnering with the Careers Department is highly recommended. This department 
is positioned to advise on career guidance provided to students, and how the NICE 
Programme can complement the career development work already happening on 
campus. Individual persons within the Careers Department would also be considered 
excellent Facilitators, should they wish to become more involved. The Careers 
Department is uniquely positioned to provide a marketing pathway to students 
as they meet with students regularly and can act as spokespeople for the NICE 
Programme.  

Academic Schools  
For institutions intending to utilise the NICE SLICC framework, this is best 
accomplished in partnership with a School or Faculty that aims to use reflective 
learning going forward. As credits are awarded to students who complete the NICE 
SLICC, the School that is going to be supporting the NICE SLICC will need to be 
able to recognise these credits and have a mechanism for doing so. Alternatively, 
credits may be awarded strictly for the Online Modules or participation in the Summer 
School, or not at all.
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Definition and Objectives
Multiplier Events are dedicated opportunities for disseminating the outputs of the 
NICE Programme. These events target attendees that are not affiliated with any of the 
Consortium partners as a way to amplify the impact of the programme. As previously 
described, the aim of these events is to inform potential stakeholders about the 
project development, find champions who will support and promote the future of 
NICE, and perhaps even implement the programme at their own institution.

Organising a Multiplier Event: The University of Amsterdam Perspective
The University of Amsterdam (UvA) hosted one of the NICE Programme’s Multiplier 
Events. This event acted as an opportunity to test ideas and to receive feedback 
(including criticism, advice, and so on) from experts on Intercultural Competencies 
and Entrepreneurship.

To organise and facilitate this event, UvA planned the Multiplier Event in conjunction 
with a pre-existing event on campus – the annual Study Abroad Fair. In addition 
to the regular Study Abroad Fair audience, we approached several target groups 
invested in the NICE Programme topics such as start-ups, the Centre of Intercultural 
Competences, and colleagues from other national educational institutions beyond 
universities (Colleges of Applied Sciences, community colleges, staff from the Dutch 
National Agency).

We also collaborated directly with members of the EAC who acted 
as event presenters and recruited participants from their 

specialised areas of interest. In line with the digital 
aspects of the NICE Programme, Consortium 

members were able to participate and present 
topics virtually.

To sustain the impact of the event and 
build relationships with participants, 

a key factor of the Multiplier Event 
is maintaining a contact list for 

participants and providing 
regular updates about the 

programme.

4.3 MULTIPLIER EVENTS
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Multiplier Events To-Do List

Determine event date

Design a budget

Compile a guest list of institutions, organisations, and individuals

List key persons to forward an invitation

Invite internal and external event speakers

Create and send an invitation letter (multiple languages)

Facilitate reservations for event space, catering, accommodation, and so on.

Design and publish event programmes, slides, and presentations

Create a participant contact list and event evaluation form

Disseminate outcomes, evaluation, presentation slides, and so on to all participants

4.4 MEASURING IMPACT

In order to determine what is driving the students toward the NICE Programme, the 
Consortium carried out a survey on each of the two cohorts of students (namely, the 
2018/2019 and 2019/2020 cycles). The surveys were used to collect feedback from 
the students and evaluate the virtual course and the related activities.

A key aspect of the survey was determining the reason students applied for the 
NICE Programme. According to the respondents from the 2018/2019 cohort, the 
overwhelming attraction of NICE was the content of the course itself. In the first 
cohort, 73% of them cited a desire to learn more about entrepreneurship and 66% 
expressed a wish to improve their intercultural competencies. Beyond that, the 
Summer School was the most attractive aspect of the programme for applicants, with 
41% of survey respondents selecting it as a reason for applying to NICE. This was 
followed by wanting to participate in a virtual course, an option chosen by 25% of 
respondents.

Responses varied in the second cohort but did not greatly impact the broad picture. 
The 2019/2020 cohort responses first cited acquiring intercultural skills (85%), 
followed by entrepreneurship (64%), participation in the NICE Summer School (45%) 
and in the virtual course (24%). One can see that the latter two options carried almost 
the same weight in both cohorts.
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A few observations should be made here. First, in answering the question, the 
students could either choose one of the predefined variants (the four categories 
mentioned above) or write their own responses. Very few free-text answers were 
given, and reviewers noted that free-text answers were typically restating the same 
reasons in a different manner, which confirms the validity of the feedback.

Second, it would be tempting to explain the shift in the preferences of the students 
from one year to the next by the Covid-19 pandemic, which naturally emphasised the 
importance of long-distance communication between people, while the appeal of 
entrepreneurship diminished. However, the students applied to the NICE Programme 
before the emergence of the pandemic. What remains is the fact that, for both 
cohorts, most of the students were interested in both aspects covered by the course 
content.

The third observation is that most of the students who applied to NICE came from 
various fields of study, few of which were connected to either entrepreneurship 
or intercultural studies. For the second cohort, the category best represented 
was from the broader domain of economics, business administration, finance, and 
accountancy (14%), but less than half of them had direct connections with business 
or entrepreneurship. The next best represented domains were psychology (11%) and 
medicine and molecular biology (11%). Data is not available for the first cohort.
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Results also confirmed 
that the Global 

Challenges were a 
fundamental motivation 

for students to participate. 
Participants across all 8 

partner universities were 
invested in finding solutions 

for these expansive global 
issues. Students were creative in 

both their solutions via the Online 
Modules and  

at the Summer School. While  
they were not expected to come up with 

viable solutions that could be enacted 
the next day, participants were given the 

opportunity to think deeper about these big 
problems and consider how they could positively 

contribute. What was their Blue Sky Thinking? If they 
had no limits, what would they do?

The results of the survey from the first cohort were used to improve 
the student experience for the second year (and so will be data from the second 
survey, for the possible subsequent implementations of the project). The core of the 
questionnaire was focused on the students' satisfaction with the various aspects of 
the project: application process, the NICE Virtual Learning Platform, course content, 
facilitation, team communication, the time spent on each course module, and the 
SLICC. Also, the students were asked to assess their own levels of knowledge on 
both entrepreneurship and intercultural competence after the completion of the 
course. Based on such data, important changes were made in the course content, 
the structure of the NICE platform, and facilitation procedures, but all directions 
were covered with appropriate adjustments. As a result, the increase in the level of 
satisfaction of the students was significant from one year to another.

While the end-of-cycle surveys proved very useful, they were not the only way of 
communicating with the students. To provide a quick response to the various issues, 
direct contact with the students was provided on several levels. The Edinburgh 
team, as the project coordinator, was continuously responding to the students' 
requests and complaints. Also, the project teams in each partner university acted as 
intermediaries and addressed the internal problems specific to their institutions.
Nevertheless, the most effective communication channel was represented by the 

55
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Facilitators. In addition to being most frequently and most regularly in contact with the 
students, a Facilitator had the advantage of usually coming from another university 
than the students themselves, which made it far easier to start informal discussions. 
Also, a Facilitator was not necessarily a specialist in any of the fields of the virtual 
course, so the conversations could easily blend with other subjects. As a general 
approach, the students were encouraged by the Facilitators to be confident in their 
own abilities, to speak their mind and not to avoid any issues, which normalised the 
communication of conflicts. As a result, many problems were communicated that 
way. While most were technical details, a variety of subjects were discussed, such 
as the amount of effort required for completing the modules, the practical value 
of the Business Model Canvas created by a team, and the relevance of the Global 
Challenges. In some cases, the Facilitator simply directed the student to the person 
able to solve their problem; in other cases, answers were provided on the spot. 
Moreover, some of the comments received through the student surveys were already 
known, due to this informal communication. Numerous discussions were carried out 
on the module contents and on the usage of the Virtual Learning Platform, and some 
of the issues could be fixed on the fly, without having to wait for the end of the cycle.

Communication carried out by the Facilitators led to some conclusions that match the 
information gathered through the surveys. Overall, the students largely confirmed 
the validity both of the concept of the NICE virtual course, and of the connection 
between entrepreneurship and intercultural competence, and that is the reason why 
the project raised such an interest among them.

Consider what avenues are available to promote fruitful experiences for all 
stakeholders, as well as programme sustainability, at your institution and 
across your Consortium. Who will you partner with across your institution? 

How will you monitor progress? In what ways will you adapt and disseminate 
your programme?

4.5 REFLECTIVE SUMMARY
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Resource Pack Index
Part 1 NICE Programme Fundamentals Resource Pack

• EAC/Consortium Process and Administration (p. 123)

Part 2 Virtual Learning Resource Pack

•
•
•
•
•
•
•
•

NICE Virtual Learning (p. 130)
NICE Virtual Learning Platform (p. 139)
Facilitators (p. 141)
Facilitator Roadmap (p. 143)
Training Presentation (p. 176)
Module Descriptions (full descriptions) (p. 191)
SLICC Pedagogy (p. 194)
Challenges and Recommendations (p. 198)

Part 3 Face-to-Face Learning Resource Pack

•
•
•
•

The Recruiting Process (Summer School) (p. 200)
Facilitator Training Materials (Summer School) (p. 203)
Host Guidelines and Suggestions (p. 205)
Virtual Student Conference (p. 212)

Part 4 Engagement, Dissemination, and Impact Resource Pack

• Promotional Pack (p. 216)
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2GDDNG2CF�
+QY�VQ
�*WKFGU

(55(06á$.�4($'á0*��(55(06á$.�4($'á0*��5.á&&�.GCTPKPI�1WVEQOGU�CPF�$UUGUUOGPV5.á&&�.GCTPKPI�1WVEQOGU�CPF�$UUGUUOGPV

FQEWOGPVFQEWOGPV

6Q�UWEEGUUHWNN[�EQORNGVG�[QWT�5.á&&��VJTQWIJQWV�[QWT�GZRGTKGPEG�[QW

OWUV�ICVJGT�GXKFGPEG�HQT�GCEJ�QH�VJG���.GCTPKPI�1WVEQOGU��)QT�C�HWNN

FGUETKRVKQP�QH�GCEJ�QH�VJG�.GCTPKPI�1WVEQOGU�CPF�JQY�VJGUG�YKNN�DG

CUUGUUGF�RNGCUG�TGHGT�VQ�VJG�.GCTPKPI�1WVEQOGU�CPF�$UUGUUOGPV

FQEWOGPV��;QW�YKNN�HKPF�C�NKPM�VQ�VJKU�FQEWOGPV�YKVJKP�[QWT

YQTMDQQM��6JG�$UUGUUOGPV�FQEWOGPV�JGNRU�[QW�VJKPM�CPF�YTKVG

CDQWV�GCEJ�QH�VJG���.GCTPKPI�1WVEQOGU�CRRTQRTKCVGN[�CV�VJG��

FKHHGTGPV�UVCIGU�QH�[QWT�5.á&&��2TQRQUCN��áPVGTKO�4GHNGEVKXG�4GRQTV�CPF

)KPCN�4GHNGEVKXG�4GRQTV��CPF�IKXGU�[QW�CP�KPUKIJV�KPVQ�VJG�V[RGU�QH

GXKFGPEG�[QW�UJQWNF�DG�EQNNGEVKPI�CPF�TGHNGEVKPI�QP�

.GCTPKPI�1WVEQOGU�CPF
$UUGUUOGPV
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& 2GDDNG2CF�
+QY�VQ
�*WKFGU

&NCKTG�/CE*TGIQT��5VWFGPV�.GF�áPFKXKFWCNN[�&TGCVGF�&QWTUGU���7PKXGTUKV[�QH�(FKPDWTIJ
&TGCVGF��&TGCVGF�����'(&����.CUV�/QFKHKGF��.CUV�/QFKHKGF�����,7.���

&QPVGPVU

% $EEGUUKPI�VJG�5.á&&�9QTMDQQM

% 5CXKPI�[QWT�QYP�EQR[�QH�VJG�5.á&&�9QTMDQQM

% )KNNKPI�KP�VJG�9QTMDQQM

% 5WDOKVVKPI�[QWT�9QTMDQQM

% &QORNGVKPI�[QWT�2TQRQUCN

% $EEGUUKPI�)GGFDCEM

% &TGCVKPI�4GHNGEVKXG�%NQI�RQUVU

% $EVKXCVKPI�[QWT�5.á&&�(XKFGPEG�&QNNGEVKQP

% 6CIIKPI�(XKFGPEG

% 6CIIKPI�GZKUVKPI�CUUGVU

% .KPMKPI�(XKFGPEG

% &QORNGVKPI�[QWT�áPVGTKO�4GHNGEVKXG�4GRQTV

% &QORNGVKPI�[QWT�)KPCN�4GHNGEVKXG�4GRQTV
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5ETGGPUJQV�IWKFG�HQT�JQY�VQ�CEEGUU�VJG�5.á&&�YQTMDQQM

)QT�5.á&&U�YG�WUG�CP�QPNKPG�G�NGCTPKPI�RNCVHQTO�ECNNGF�2GDDNG2CF��

'QPÆV�YQTT[�KH�[QW�JCXGPÆV�WUGF�KV�DGHQTG�Ã�YG�JCXG�NQVU�QH�UVGR�D[�UVGR

IWKFCPEG�JGTG�VQ�JGNR���.QI�KPVQ�2GDDNG2CF�XKC�VJG�5VWFKGU�VCD�QP

/[(F���

1PEG�KP�2GDDNG2CF��VQ�CEEGUU�VJG�5.á&&�9QTMDQQM�

������7PFGT�VJG�5614(5614(�JGCFKPI�QP�VJG�NGHV��ENKEM�QP�4GUQWTEGU4GUQWTEGU��

�����áP�VJG�4GUQWTEGU4GUQWTEGU�YKPFQY�YJKEJ�QRGPU��UGNGEV�VJG�TGNGXCPV�5.á&&

9QTMDQQM�HQT�[QWT�EQWTUG��[QWT�EQWTUG�EQQTFKPCVQT�YKNN�OCMG�[QW

CYCTG�QH�VJG�VKVNG�QH�VJKU�YQTMDQQM�

�����áP�VJG�FTQR�FQYP�OGPW�ENKEM�QP�Å&TGCVG�C�TGURQPUG&TGCVG�C�TGURQPUGÆ�

$EEGUUKPI�VJG�5.á&&�9QTMDQQM
5ETGGPUJQV�IWKFG�HQT�JQY�VQ�CEEGUU�VJG�5.á&&�YQTMDQQM
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6JKU�YKNN�QRGP�VJG�YQTMDQQM�YJKEJ�[QW�ECP�VJGP�UVCTV�VQ�HKNN�KP�

6JG�5.á&&�YQTMDQQM5.á&&�YQTMDQQM�YKNN�QRGP�CU�DGNQY�

6WXGHQW�/HG�,QGLYLGXDOO\�&UHDWHG�&RXUVHV��&ODLUH�0DF*UH«
&UHDWHG�����'(&����/DVW�0RGLILHG�����-8/���
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5ETGGPUJQV�IWKFG�HQT�UCXKPI�[QWT�QYP�EQR[�QH�VJG�5.á&&�YQTMDQQM

2.($5(�016(�2.($5(�016(���;QW�YKNN�PGGF�VQ�TGIWNCTN[�UCXG�VJG�YQTMDQQM�YJKNG�[QW

CTG�GFKVKPI�VQ�GPUWTG�PQ�KPHQTOCVKQP�KU�NQUV�

�

%[�HQNNQYKPI�VJG�KPUVTWEVKQPU�KP�VJG��$EEGUUKPI�VJG�5.á&&�YQTMDQQM�

UGEVKQP�VJG�5.á&&�9QTMDQQM�YKNN�QRGP�CPF�CRRGCT�CU�DGNQY�

6Q�UCXG��ENKEM�QP�VJG�DNWG�Å5CXG5CXGÆ�DWVVQP�QP�VJG�VQR�NGHV�QH�VJG�9QTMDQQM

YKPFQY�

6JKU�YKNN�OCMG�C�EQR[�QH�VJG�9QTMDQQM�KP�[QWT�
$UUGV$UUGV
�UVQTG��YJKEJ�KU�C

UVQTG�QH�CP[�CUUGVU�[QW�ETGCVG�KP�2GDDNG2CF�

5CXKPI�[QWT�QYP�EQR[�QH�VJG
5.á&&�9QTMDQQM

5ETGGPUJQV�IWKFG�HQT�UCXKPI�[QWT�QYP�EQR[�QH�VJG�5.á&&�YQTMDQQM

6WXGHQW�/HG�,QGLYLGXDOO\�&UHDWHG�&RXUVHV��&ODLUH�0DF*UH«
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5ETGGPUJQV�IWKFG�HQT�HKNNKPI�KP�VJG�YQTMDQQM

)TQO�PQY�QP�YJGP�[QW�NQI�KP�VQ�2GDDNG��[QW�YKNN�DG�CDNG�VQ�GFKV�VJG

9QTMDQQM�D[�QRGPKPI�KV�HTQO�$UUGVU$UUGVU�WPFGT�VJG�5614(�5614(�JGCFKPI�

;QW�ECP�GFKV�VJG�YQTMDQQM��UCXG�KV�CPF�EQOG�DCEM�VQ�KV�CV�CP[�VKOG�

)KNNKPI�KP�VJG�9QTMDQQM
5ETGGPUJQV�IWKFG�HQT�HKNNKPI�KP�VJG�YQTMDQQM

6WXGHQW�/HG�,QGLYLGXDOO\�&UHDWHG�&RXUVHV��&ODLUH�0DF*UH«
&UHDWHG�����'(&����/DVW�0RGLILHG�����-8/���
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5ETGGPUJQV�IWKFG�HQT�UWDOKVVKPI�[QWT�YQTMDQQM

;QW�UJQWNF�UWDOKV�[QWT�YQTMDQQM�D[�HQNNQYKPI�VJG�UVGRU�DGNQY��1PEG

UWDOKVVGF��[QWT�VWVQT�YKNN�DG�CDNG�VQ�UGG�[QWT�YQTM�RTQITGUUKPI�CPF

YKNN�EQOOGPV�CV�URGEKHKE�VKOGU�

��

;QW�QPN[�PGGF�VQ�UWDOKV�QPEG�Ã�[QWT�UWDOKVVGF�YQTMDQQM�YKNN;QW�QPN[�PGGF�VQ�UWDOKV�QPEG�Ã�[QWT�UWDOKVVGF�YQTMDQQM�YKNN

CWVQOCVKECNN[�WRFCVG�GXGT[�VKOG�[QW�UCXG�KV�KP�2GDDNG�CWVQOCVKECNN[�WRFCVG�GXGT[�VKOG�[QW�UCXG�KV�KP�2GDDNG�

�

6Q�UWDOKV�VJG�YQTMDQQM�Ì

������9KVJ�VJG�9QTMDQQM�QRGP�ENKEM�QP�VJG�
á�YCPV�VQ��á�YCPV�VQ��
�DWVVQP�CV�VJG�VQR�VQR�

TKIJV�TKIJV�QH�VJG�YKPFQY

�

5WDOKVVKPI�[QWT�9QTMDQQM
5ETGGPUJQV�IWKFG�HQT�UWDOKVVKPI�[QWT�YQTMDQQM

6WXGHQW�/HG�,QGLYLGXDOO\�&UHDWHG�&RXUVHV��&ODLUH�0DF*UH«
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�����)TQO�VJG�FTQR�FQYP�OGPW�UGNGEV�5JCTG�5JCTG

�����áP�VJG�5JCTG�YKPFQY�YJKEJ�CRRGCTU�UGNGEV�5JCTG�CU�CP�CUUGV��[QWT5JCTG�CU�CP�CUUGV��[QWT

TGURQPUG�TGURQPUG�

�����áP�VJG�PGZV�5JCTG�YKPFQY�VJCV�CRRGCTU�UGNGEV�
)QT�CUUGUUOGPV

)QT�CUUGUUOGPV


�����áP�VJG�5JCTG�CUUGV�HQT�CUUGUUOGPV�YKPFQY�YJKEJ�CRRGCTU�UGNGEV�VJG

TGNGXCPV�5.á&&�9QTMDQQM�HQT�[QWT�EQWTUG�

6WXGHQW�/HG�,QGLYLGXDOO\�&UHDWHG�&RXUVHV��&ODLUH�0DF*UH«
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5ETGGPUJQV�IWKFG�HQT�EQORNGVKPI�[QWT�2TQRQUCN

1PEG�[QW�JCXG�HKPKUJGF�YTKVKPI�[QWT�2TQRQUCN�UGNGEV�VJG�Å4GCF[�HQT4GCF[�HQT

TGXKGYTGXKGYÆ�TCFKQ�DWVVQP�WPFGT�VJG�2TQRQUCN2TQRQUCN�VCD�KP�[QWT�5.á&&�9QTMDQQM�

4GOGODGT4GOGODGT�VQ�GOCKN�VJG�EQWTUG�CFOKPKUVTCVQTGOCKN�VJG�EQWTUG�CFOKPKUVTCVQT�VQ�KPHQTO�VJGO��[QWT

EQWTUG�CFOKPKUVTCVQT
U�GOCKN�ECP�DG�HQWPF�KP�[QWT�5.á&&�9QTMDQQM��

&QORNGVKPI�[QWT�2TQRQUCN
5ETGGPUJQV�IWKFG�HQT�EQORNGVKPI�[QWT�2TQRQUCN

6WXGHQW�/HG�,QGLYLGXDOO\�&UHDWHG�&RXUVHV��&ODLUH�0DF*UH«
&UHDWHG�����'(&����/DVW�0RGLILHG�����-8/���
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;QW�UJQWNF�TGEGKXG�CP�GOCKN�HTQO�2GDDNG2CF�PQVKH[KPI�[QW�YJGP�[QWT

VWVQT�JCU�RTQXKFGF�HGGFDCEM��;QW�ECP�CEEGUU�VJKU�HGGFDCEM�D[

UGNGEVKPI�VJG�EKTEWNCT�
�K�
�DWVVQP�KP�VJG�VQR�TKIJV�QH�VJG�YQTMDQQM�

5GNGEV�
)GGFDCEM
�HTQO�VJG�RCPGN�VJCV�RQRU�QRGP�HTQO�VJG�TKIJV��UGG

DGNQY�UETGGPUJQVU��

$EEGUUKPI�)GGFDCEM
5ETGGPUJQV�IWKFG�HQT�JQY�VQ�CEEGUU�[QWT�VWVQT
U�HGGFDCEM

6WXGHQW�/HG�,QGLYLGXDOO\�&UHDWHG�&RXUVHV��&ODLUH�0DF*UH«
&UHDWHG�����'(&����/DVW�0RGLILHG�����-8/���
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6WXGHQW�/HG�,QGLYLGXDOO\�&UHDWHG�&RXUVHV��&ODLUH�0DF*UH«
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5ETGGPUJQV�IWKFG�HQT�ETGCVKPI�TGHNGEVKXG�DNQIU

������5GNGEV�4GHNGEVKXG�DNQI�4GHNGEVKXG�DNQI�HTQO�VJG�VQR�DCT�OGPW�

������&NKEM�QP�
$FF�C�DNQI$FF�C�DNQI
�VQ�ETGCVG�C�PGY�DNQI�

�����áP�VJG�PGY�4GHNGEVKXG�%NQI�RCIG�YJKEJ�CRRGCTU�UGNGEV�
��$FF�VQ�[QWT��$FF�VQ�[QWT

DNQIDNQI


&TGCVKPI�4GHNGEVKXG�%NQI�RQUVU
5ETGGPUJQV�IWKFG�HQT�ETGCVKPI�TGHNGEVKXG�DNQIU

6WXGHQW�/HG�,QGLYLGXDOO\�&UHDWHG�&RXUVHV��&ODLUH�0DF*UH«
&UHDWHG�����'(&����/DVW�0RGLILHG�����-8/���
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�����5GNGEV�
$FF�C�RQUV$FF�C�RQUV
�HTQO�VJG�OGPW��4GOGODGT�VQ�TGHGT�VQ�VJG

IWKFCPEG�QP�TGHNGEVKXG�YTKVKPI�KP�VJG�
4GHNGEVKPI�FWTKPI�[QWT�5.á&&4GHNGEVKPI�FWTKPI�[QWT�5.á&&


UGEVKQP�QH�VJKU�4GUQWTEG�2CEM�

�����6Q�CFF�HWTVJGT�EQPVGPV�VQ�[QWT�TGHNGEVKXG�DNQI��UWEJ�CU�RKEVWTGU�

XKFGQU�CPF�CWFKQ��UGNGEV�VJG�
��$FF�EQPVGPV�DWVVQP��$FF�EQPVGPV�DWVVQP
�CPF�EJQUG�VJG

EQPVGPV�[QW�YKUJ�VQ�CFF�HTQO�VJG�OGPW

6WXGHQW�/HG�,QGLYLGXDOO\�&UHDWHG�&RXUVHV��&ODLUH�0DF*UH«
&UHDWHG�����'(&����/DVW�0RGLILHG�����-8/���
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6WXGHQW�/HG�,QGLYLGXDOO\�&UHDWHG�&RXUVHV��&ODLUH�0DF*UH«
&UHDWHG�����'(&����/DVW�0RGLILHG�����-8/���
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5ETGGPUJQV�IWKFG�HQT�CEVKXCVKPI�[QWT�5.á&&�GXKFGPEG�EQNNGEVKQP

6Q�CEVKXCVG�[QWT�5.á&&�(XKFGPEG�&QNNGEVKQP�

������&NKEM�QP�VJG�5.á&&�(XKFGPEG�&QNNGEVKQP5.á&&�(XKFGPEG�&QNNGEVKQP�VCD�HTQO�VJG�VQR�DCT�OGPW�KP

[QWT�5.á&&�9QTMDQQM5.á&&�9QTMDQQM�CPF

������7PFGT�VJG�ETKVGTKC�JGCFKPI�VWTP�QP�VJG�UNKFGT�DWVVQP

������;QW�YKNN�PQY�UGG�VJCV�VJG�UNKFGT�DWVVQP�CRRGCTU�
1010
�CPF�UGCTEJ

TGUWNVU�JCXG�DGGP�CRRNKGF

$EVKXCVKPI�[QWT�5.á&&�(XKFGPEG
&QNNGEVKQP

5ETGGPUJQV�IWKFG�HQT�CEVKXCVKPI�[QWT�5.á&&�GXKFGPEG�EQNNGEVKQP

6WXGHQW�/HG�,QGLYLGXDOO\�&UHDWHG�&RXUVHV��&ODLUH�0DF*UH«
&UHDWHG�����'(&����/DVW�0RGLILHG�����-8/���
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6WXGHQW�/HG�,QGLYLGXDOO\�&UHDWHG�&RXUVHV��&ODLUH�0DF*UH«
&UHDWHG�����'(&����/DVW�0RGLILHG�����-8/���
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5ETGGPUJQV�IWKFG�HQT�VCIIKPI�GXKFGPEG

6Q�VCI�GXKFGPEGVCI�GXKFGPEG�CPF�CFF�KV�VQ�[QWT�5.á&&�(XKFGPEG�&QNNGEVKQP�QRGP


$UUGVU$UUGVU
�WPFGT�VJG�5614(5614(�JGCFKPI�

������5GNGEV�Å7RNQCF�HKNG7RNQCF�HKNGÆ�CV�VJG�VQR�TKIJV�JCPF�UKFG�QH�VJG�YKPFQY�CPF

EJQQUG�C�HKNG�VQ�WRNQCF

�

6CIIKPI�(XKFGPEG
5ETGGPUJQV�IWKFG�HQT�VCIIKPI�GXKFGPEG

6WXGHQW�/HG�,QGLYLGXDOO\�&UHDWHG�&RXUVHV��&ODLUH�0DF*UH«
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�����5ETQNN�FQYP�VQ�VJG�
6CI�[QWT�HKNG6CI�[QWT�HKNG
�UGEVKQP�CPF�V[RG�5.á&&����5.á&&�����KP�VJG

VGZV�DQZ

������5GNGEV�Å$FF$FFÆ�VQ�CRRN[�VJG�VCI

6WXGHQW�/HG�,QGLYLGXDOO\�&UHDWHG�&RXUVHV��&ODLUH�0DF*UH«
&UHDWHG�����'(&����/DVW�0RGLILHG�����-8/���
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�����6JG�
5.á&&����5.á&&����
�VCI�YKNN�PQY�CRRGCT�DGNQY�VJG�VGZV�DQZ�KPFKECVKPI

VJCV�[QW�JCXG�UWEEGUUHWNN[�VCIIGF�VJG�KVGO

������5GNGEV�VJG�Å&QPHKTO�WRNQCF&QPHKTO�WRNQCFÆ�DWVVQP�VQ�UCXG�[QWT�HKNG�CPF�VJG�VCI

6WXGHQW�/HG�,QGLYLGXDOO\�&UHDWHG�&RXUVHV��&ODLUH�0DF*UH«
&UHDWHG�����'(&����/DVW�0RGLILHG�����-8/���
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5ETGGPUJQV�IWKFG�HQT�VCIIKPI�GZKUVKPI�CUUGVU

$UUGVU�QT�HKNGU�VJCV�[QW�JCXG�RTGXKQWUN[�WRNQCFGF�ECP�CNUQ�DG�VCIIGF�

�����áP�[QWT�
$UUGVU$UUGVU
�UVQTG�UGNGEV�VJG�GZKUVKPI�HKNG�[QW�YKUJ�VQ�VCI

������5GNGEV�VJG�
á�YCPV�VQ���á�YCPV�VQ���
�DWVVQP�QP�VJG�VQR�TKIJV�QH�VJG�YKPFQY

�����áP�VJG�FTQR�FQYP�OGPW�EJQQUG�
6CI6CI


6CIIKPI�GZKUVKPI�CUUGVU
5ETGGPUJQV�IWKFG�HQT�VCIIKPI�GZKUVKPI�CUUGVU

6WXGHQW�/HG�,QGLYLGXDOO\�&UHDWHG�&RXUVHV��&ODLUH�0DF*UH«
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�����6[RG�5.á&&����5.á&&�����KP�VJG�VGZV�DQZ�WPFGT�6$*56$*5

������5GNGEV�
$FF$FF
�VQ�CRRN[�VJG�VCI

�����5CXG�VJG�HKNG

5QOG�VKRU�HQT�[QWT�5.á&&U�(XKFGPEG�&QNNGEVKQP5QOG�VKRU�HQT�[QWT�5.á&&U�(XKFGPEG�&QNNGEVKQP

6QR�6KR���6QR�6KR������$.9$;5�VCI$.9$;5�VCI�[QWT�GXKFGPEG�YKVJ�Å5.á&&����5.á&&����Æ�VQ�NKPM�KV�VQ

[QWT�&QNNGEVKQP��VJKU�YKNN�GPUWTG�VJCV�KV�KU�XKUKDNG�VQ�[QWT�VWVQT�CPF

KPENWFGF�KP�[QWT�&QNNGEVKQP�

��

6QR�6KR��6QR�6KR������;QW�OC[�PQV�GPF�WR�WUKPI�KV�CNN��DWV�OCMG�UWTG�[QW�EQNNGEV
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YJGP�[QW�YTKVG�[QWT�4GHNGEVKXG�%NQIU��áPVGTKO�CPF�)KPCN�4GHNGEVKXG

4GRQTVU�CU�FGUETKDGF�KP�VJG�Å.KPMKPI�(XKFGPEG.KPMKPI�(XKFGPEGÆ�UGEVKQP���[QWT�VWVQT��CPF
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5ETGGPUJQV�IWKFG�HQT�JQY�VQ�NKPM�(XKFGPEG�VQ�[QWT�4GHNGEVKXG�%NQIU�

áPVGTKO�CPF�)KPCN�4GHNGEVKXG�4GRQTVU

6Q�NKPM�GXKFGPEG�VQ�[QWT�4GHNGEVKXG�%NQIU��áPVGTKO�QT�)KPCN�4GHNGEVKXG

4GRQTVU

���+KIJNKIJV���+KIJNKIJV�VJG�VGZV�YJKEJ�[QW�YCPV�VQ�WUG�CU�C�NKPM

������&JQQUG�VJG�Å.KPM.KPMÆ�QRVKQP

������5GNGEV�
$UUGV$UUGV
�HTQO�VJG�QRVKQPU�CPF�EJQQUG�VJG�HKNG�[QW�YKUJ�VQ�NKPM

VQ�VJCV�YQTF

�

0QVG0QVG��áH�[QW�NKPM�NKPM�VCIIGF�GXKFGPEG�VQ�C�4GHNGEVKXG�%NQI4GHNGEVKXG�%NQI�VJG�%NQI�YKNN�VJGP

CRRGCTCRRGCT�KP�[QWT�5.á&&U�(XKFGPEG�&QNNGEVKQP�5.á&&U�(XKFGPEG�&QNNGEVKQP

.KPMKPI�(XKFGPEG
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5ETGGPUJQV�IWKFG�HQT�EQORNGVKPI�[QWT�áPVGTKO�4GHNGEVKXG�4GRQTV

1PEG�[QW�JCXG�HKPKUJGF�YTKVKPI�[QWT�áPVGTKO�4GHNGEVKXG�4GRQTV�

�����1RGP�VJG�áPVGTKO�4GHNGEVKXG�4GRQTVáPVGTKO�4GHNGEVKXG�4GRQTV�VCD�KP�[QWT�5.á&&�9QTMDQQM�

������5GNGEV�VJG�Å4GCF[�HQT�TGXKGY4GCF[�HQT�TGXKGYÆ�TCFKQ�DWVVQP�

4GOGODGT4GOGODGT�VQ�GOCKN�[QWT�VWVQTGOCKN�[QWT�VWVQT�CPF�VJG�5.á&&U�EQWTUG�CFOKPKUVTCVQT�5.á&&U�EQWTUG�CFOKPKUVTCVQT�VQ

KPHQTO�VJGO��(OCKN�CFFTGUUGU�HQT�DQVJ�ECP�DG�HQWPF�KP�[QWT�5.á&&

9QTMDQQM��

&QORNGVKPI�[QWT�áPVGTKO
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5ETGGPUJQV�IWKFG�HQT�EQORNGVKPI�[QWT�)KPCN�4GHNGEVKXG�4GRQTV

1PEG�[QW�JCXG�HKPKUJGF�YTKVKPI�[QWT�)KPCN�4GHNGEVKXG�4GRQTV�

�����1RGP�VJG�)KPCN�4GHNGEVKXG�4GRQTV�)KPCN�4GHNGEVKXG�4GRQTV�VCD�KP�[QWT�5.á&&�9QTMDQQM�

������5GNGEV�VJG�Å4GCF[�HQT�TGXKGY4GCF[�HQT�TGXKGYÆ�TCFKQ�DWVVQP���

4GOGODGT4GOGODGT�VQ�GOCKN�[QWT�VWVQTGOCKN�[QWT�VWVQT�CPF�VJG�5.á&&U�EQWTUG�CFOKPKUVTCVQT�5.á&&U�EQWTUG�CFOKPKUVTCVQT�VQ

KPHQTO�VJGO��;QWT�EQWTUG�CFOKPKUVTCVQT
U�GOCKN�ECP�DG�HQWPF�KP�[QWT

5.á&&�9QTMDQQM��

&QORNGVKPI�[QWT�)KPCN
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6JKU�KU�VJG�OQUV�KORQTVCPV�CURGEV�QH�VJG�5.á&&�RTQEGUU��;QWT�2TQRQUCN

KU�WUGF�CU�VJG�HQWPFCVKQP�HQT�VJG�GPVKTG�RTQLGEV��FGHKPKPI�JQY�[QW�JCXG

VCKNQTGF�VJG�.GCTPKPI�1WVEQOGU�VQ�[QWT�QYP�EQPVGZV�CPF�RTQXKFKPI�C

EJTQPQNQIKECN�VKOGNKPG�HQT�[QWT�EQWTUG��áV�KU�VJGTGHQTG�KORQTVCPV�VQ

URGPF�VKOG�FGXGNQRKPI�[QWT�2TQRQUCN�

'GXGNQRKPI�[QWT�2TQRQUCN'GXGNQRKPI�[QWT�2TQRQUCN

2TKQT�VQ�RTGRCTKPI�[QWT�RTQLGEV�2TQRQUCN�[QW�PQY�PGGF�VQ�CPCN[UG�VJG

HKXG�.GCTPKPI�1WVEQOGU�HTQO�VJG�RTG�FGHKPGF�UGV�FGUETKDGF�KP�VJG

.GCTPKPI�1WVEQOGU�CPF�$UUGUUOGPV�FQEWOGPV�.GCTPKPI�1WVEQOGU�CPF�$UUGUUOGPV�FQEWOGPV��VJG�NKPM�VQ�VJKU

FQEWOGPV�ECP�DG�HQWPF�YKVJKP�[QWT�5.á&&U�YQTMDQQM��

.GCTPKPI�1WVEQOGU�FGUETKDG�YJCV�[QW�YKNN�CEJKGXG�CU�C�TGUWNV�QH�[QWT

NGCTPKPI��;QWT�HKPCN�CUUGUUOGPV�KU�DCUGF�QP�VJGUG�.GCTPKPI�1WVEQOGU�

;QWT�KPFKXKFWCN�NGCTPKPI�GZRGTKGPEG�QT�RTQLGEV�YKNN�DG�WPKSWG��;QW

CTG�VJGTGHQTG��TGSWKTGF�VQ�RWV�VJG�DTQCF�5.á&&U�.GCTPKPI�1WVEQOGU

KPVQ�VJG�EQPVGZV�QH�[QWT�EJQUGP�GZRGTKGPEG�QT�RTQLGEV��JQY�CTG�[QW

IQKPI�VQ�CEJKGXG�[QWT�1WVEQOGU�CPF�ENGCTN[�FGOQPUVTCVG�[QWT

CEJKGXGOGPV"�;QW�CTG�TGSWKTGF�VQ�YTKVG�UVCVGOGPVU�FGUETKDKPI�JQY

[QW�KPVGPF�VQ�CEJKGXG�VJG�5.á&&U�.GCTPKPI�1WVEQOGU�KP�VJG�URGEKHKE

EQPVGZV�QH�[QWT�NGCTPKPI�GZRGTKGPEG�

áH�[QW�JCXGP
V�CNTGCF[��RNGCUG�OCMG�UWTG�VQ�TGCF�VJG�2GDDNG2CF�
+QY2GDDNG2CF�
+QY

VQ
�*WKFGU
VQ
�*WKFGU
�UGEVKQP�QH�VJKU�4GUQWTEG�2CEM��VQ�JGNR�[QW�IGV�UGV�WR�QP

2GDDNG2CF�CPF�DGIKP�YTKVKPI�[QWT�2TQRQUCN�KP�[QWT�5.á&&U�YQTMDQQM�

9TKVKPI�[QWT�2TQRQUCN9TKVKPI�[QWT�2TQRQUCN

2TQRQUKPI�[QWT�5.á&&
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1PEG�[QW
XG�CPCN[UGF�[QWT�KFGC��FGHKPGF�CPF�EQORNGVGF�UQOG

RTGNKOKPCT[�TGUGCTEJ�KPVQ�VJG�EQPVGZV�QH�[QWT�NGCTPKPI�GZRGTKGPEG��[QW

YKNN�PGGF�VQ�UVCTV�FTCHVKPI�[QWT�2TQRQUCN��6JKU�UJQWNF�QWVNKPG�VJG�VQRKE

QH�[QWT�5.á&&�CPF�JQY�VJG�GZRGTKGPEG�[QW�CTG�RNCPPKPI�VQ�JCXG�YKNN

GPCDNG�[QW�VQ�FGXGNQR�PGY�QT�CFXCPEG�GZKUVKPI�CVVTKDWVGU�CPF

UMKNNU��)QT�GZCORNG��C�RNCEGOGPV�QT�YQTM�GZRGTKGPEG�QRRQTVWPKV[

YJKEJ�YKNN�CNNQY�[QW�VQ�GPICIG�KP�PGY�CPF�QT�OQTG�CFXCPEGF

GZRGTKGPEGU�KP�C�ÅNKXGÆ�EQPVGZV�UWEJ�CU�NGCFKPI�C�VGCO��QTICPKUKPI�CP

GXGPV��VCMKPI�TGURQPUKDKNKV[�HQT�C�MG[�VCUM�QT�RTQLGEV�FGNKXGTCDNG�

FGXGNQRKPI�KPUVTWEVKQPCN�CPF�QT�RTGUGPVCVKQPCN�OCVGTKCNU�

KPFGRGPFGPVN[�WPFGTVCMKPI�TGUGCTEJ�KP�C�RCTVKEWNCT�VQRKE��CPCN[UKPI

FCVC��EQPFWEVKPI�GZRGTKOGPVU��FGUKIPKPI�CPF�EQPFWEVKPI�EWUVQOGT

UWTXG[U��GVE�

2NGCUG�PQVG��2NGCUG�PQVG��'GRGPFKPI�QP�VJG�XGTUKQP�QH�5.á&&U�[QW�CTG�EQORNGVKPI

[QW�OC[�JCXG�ITGCVGT�HNGZKDKNKV[�VQ�RKEM�[QWT�QYP�GZRGTKGPEG�

6JGTGHQTG�VJG�GZCORNG�WUGF�CDQXG�YJKEJ�TGHGTGPEGU�C�RNCEGOGPV�QT

YQTM�GZRGTKGPEG�QRRQTVWPKV[�OC[�PQV�DG�VJG�GZRGTKGPEG�YJKEJ�[QW

YKNN�JCXG��JQYGXGT�[QW�YKNN�DG�DTGCMKPI�FQYP�[QWT�GZRGTKGPEG�KP�C

UKOKNCT�YC[��

'GXGNQRKPI�[QWT�RNCP�CPF�VKOGNKPG'GXGNQRKPI�[QWT�RNCP�CPF�VKOGNKPGÚÚÚÚÚÚÚ

'GRGPFKPI�QP�[QWT�5.á&&�EQWTUG�VJGTG�OC[�DG�C�RTGFGHKPGF�VKOGVCDNG

YJKEJ�[QW�YKNN�DG�YQTMKPI�HTQO��;QW�YKNN�DG�CDNG�VQ�HKPF�VJKU�YKVJKP

[QWT�5.á&&U�YQTMDQQM��9KVJKP�UQOG�5.á&&U�EQWTUGU�FGXGNQRKPI�C�RNCP

CPF�VKOGVCDNG�KU�OQTG�HNGZKDNG�VQ�VJG�KPFKXKFWCN�UVWFGPV��/QTG

KPHQTOCVKQP�TGICTFKPI�YJCV�[QW�UJQWNF�VCMG�KPVQ�CEEQWPV�YJGP

RNCPPKPI�VJKU�ECP�DG�HQWPF�YKVJKP�[QWT�5.á&&U�YQTMDQQM�

9JGP�[QW�CTG�TGCF[�VQ�YTKVG�[QWT�2TQRQUCN��HKNN�QWV�VJG�TGNGXCPV�RCIG

KP�[QWT�5.á&&U�YQTMDQQM5.á&&U�YQTMDQQM�CPF�WUG�VJG�IWKFCPEG�KP�VJG�
+QY�VQ
�
+QY�VQ
�UGEVKQP

QH�VJKU�5.á&&U�4GUQWTEG�2CEM5.á&&U�4GUQWTEG�2CEM�VQ�OCTM�[QWT�2TQRQUCN�CU�TGCF[�HQT

TGXKGY�KP�2GDDNG2CF�
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;QWT�VWVQT�OWUV�CRRTQXG�[QWT�2TQRQUCN;QWT�VWVQT�OWUV�CRRTQXG�[QWT�2TQRQUCN

6JG�UVCHH�OGODGT�CNNQECVGF�VQ�[QW�CU�[QWT�5.á&&�VWVQT�KU�TGURQPUKDNG

HQT�EJGEMKPI�VJCV�VJG�GZRGTKGPEG�CPF�VKOGNKPG�[QW�JCXG�RTQRQUGF�KU

CEJKGXCDNG��CPF�VJCV�[QW�YKNN�DG�CDNG�VQ�ENGCTN[�GXKFGPEG�VJG�.GCTPKPI

1WVEQOGU�[QW�KPVGPF�VQ�CEJKGXG�

;QWT�5.á&&�VWVQT�OC[�TGSWKTG�[QW�VQ�OQFKH[��COGPF�CPF�QT�GZRCPF

CP[�CURGEV�QH�[QWT�2TQRQUCN�VQ�GPUWTG�VJCV�[QWT�NGCTPKPI�GZRGTKGPEG�KU

CECFGOKECNN[�XKCDNG�CPF�VJCV�VJG�RTQRQUGF�GXKFGPEG�HQT�CUUGUUOGPV�KU

CRRTQRTKCVG�CPF�CEJKGXCDNG��;QW�OC[�VJGTGHQTG�DG�TGSWKTGF�VQ�TG�

UWDOKV�[QWT�2TQRQUCN�CPF�QT�CVVCEJGF�RNCP��HQNNQYKPI�[QWT�5.á&&

VWVQT
U�HGGFDCEM��áFGCNN[��VJGTG�UJQWNF�QPN[�DG�QPG�TG�UWDOKUUKQP�

6Q�CEEGUU�HGGFDCEM�HTQO�[QWT�5.á&&U�VWVQT��UGNGEV�VJG�EKTEWNCT�
K
�KEQP6Q�CEEGUU�HGGFDCEM�HTQO�[QWT�5.á&&U�VWVQT��UGNGEV�VJG�EKTEWNCT�
K
�KEQP

KP�VJG�VQR�TKIJV�JCPF�EQTPGT�QH�[QWT�YQTMDQQM�CPF�UGNGEV�VJGKP�VJG�VQR�TKIJV�JCPF�EQTPGT�QH�[QWT�YQTMDQQM�CPF�UGNGEV�VJG


)(('%$&-
�VCD�
)(('%$&-
�VCD�

)GGFDCEM�QP�[QWT�2TQRQUCN)GGFDCEM�QP�[QWT�2TQRQUCN

)GGFDCEM�YKNN�DG�RTGUGPVGF�VQ�[QW�KP�VJG�HGGFDCEM�RCPGN��CPF�YKNN�DG

UVTWEVWTGF�CTQWPF�VJG�HQNNQYKPI�EQPEGTPU�

���8á$%á.á6;���áU�VJG�RTQRQUCN�XKCDNG"��áV�OWUV�GPCDNG�VJG�UVWFGPV�VQ���8á$%á.á6;���áU�VJG�RTQRQUCN�XKCDNG"��áV�OWUV�GPCDNG�VJG�UVWFGPV�VQ

CEJKGXG�VJG�5.á&&�NGCTPKPI�QWVEQOGU�CPF�OWUV�DG�DCUGF�QP�CPCEJKGXG�VJG�5.á&&�NGCTPKPI�QWVEQOGU�CPF�OWUV�DG�DCUGF�QP�CP

GZRGTKGPEG�VJCV�KU�RTKOCTKN[�
UVWFGPV�NGF
�CPF�QHHGTU�IGPWKPG�UEQRG�HQTGZRGTKGPEG�VJCV�KU�RTKOCTKN[�
UVWFGPV�NGF
�CPF�QHHGTU�IGPWKPG�UEQRG�HQT

VJG�UVWFGPV�VQ�NGCTP�CPF�FGXGNQR��VJG�UVWFGPV�VQ�NGCTP�CPF�FGXGNQR��

%GNQY�CTG�GZCORNGU�QH�ÅUVWFGPV�NGFÆ�

$VVGPFKPI�C�UVTWEVWTGF�NCPIWCIG�EQWTUG�KU�PQV�D[�KVUGNH�ÅUVWFGPV

NGFÆ��DWV�KPXGUVKICVKPI�VJG�VJGQT[�CPF�RTQEGUU�QH�NCPIWCIG

NGCTPKPI�CPF�WUKPI�VJG�NCPIWCIG�EQWTUG�CU�C�ECUG�UVWF[�KP�VJG

OKFFNG�QH�VJKU�YQWNF�DG�UGGP�CU�ÅUVWFGPV�NGFÆ��

5KOKNCTN[��CNVJQWIJ�CP�KPVGTPUJKR�QHVGP�RTQXKFGU�JKIJN[

UVTWEVWTGF�YQTM�GZRGTKGPEG��YJGTG�C�UVWFGPV�KU�WUKPI�VJKU�VQ
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KPXGUVKICVG�QT�GZRNQTG�C�RCTVKEWNCT�VQRKE�UWEJ�CU�YQTMRNCEG

EWNVWTGU�KV�YQWNF�UVKNN�DG�XKGYGF�CU�ÅUVWFGPV�NGFÆ�

2NGCUG�PQVG��6JG�GZCORNGU�CDQXG�OC[�PQV�TGNCVG�VQ�VJG�EQPVGZV�QH

[QWT�EQWTUG��5QOG�5.á&&�XGTUKQPU�CTG�OQTG�HNGZKDNG�CPF�VJGTGHQTG�KV�KU

ETKVKECN�VQ�WPFGTUVCPF�VJG�VGTO�
UVWFGPV�NGF
�KP�QTFGT�VQ�UGNGEV�C�XKCDNG

GZRGTKGPEG��

���6á/(5&$.(���$TG�VJG�RTQRQUCNÆU�UVCVGF�CKOU�TGCNKUVKECNN[�CEJKGXCDNG���6á/(5&$.(���$TG�VJG�RTQRQUCNÆU�UVCVGF�CKOU�TGCNKUVKECNN[�CEJKGXCDNG

YKVJKP�VJG�KFGPVKHKGF�VKOGUECNG�D[�VJG�UVWFGPV"YKVJKP�VJG�KFGPVKHKGF�VKOGUECNG�D[�VJG�UVWFGPV"

)QT�KPHQTOCVKQP�TGICTFKPI�[QWT�5.á&&�VKOGUECNG��RNGCUG�TGHGT�VQ�[QWT

5.á&&�YQTMDQQM��

���'()á0('�.($40á0*�176&1/(5���+CU�VJG�UVWFGPV�VCMGP�GCEJ�5.á&&���'()á0('�.($40á0*�176&1/(5���+CU�VJG�UVWFGPV�VCMGP�GCEJ�5.á&&

.GCTPKPI�1WVEQOG�CPF�GZRNCKPGF�YJCV�VJKU�OGCPU�KP�VJG�EQPVGZV�QH.GCTPKPI�1WVEQOG�CPF�GZRNCKPGF�YJCV�VJKU�OGCPU�KP�VJG�EQPVGZV�QH

VJGKT�RNCPPGF�GZRGTKGPEG"�VJGKT�RNCPPGF�GZRGTKGPEG"�

$V�VJKU�UVCIG�KV�ECP�DG�JGNRHWN�VQ�KFGPVKH[�CU�OCP[�CPVKEKRCVGF

QRRQTVWPKVKGU�CU�RQUUKDNG�HQT�RGTUQPCN�CPF�RTQHGUUKQPCN�FGXGNQROGPV

CPF�NGCTPKPI�VJTQWIJ�VJG�GZRGTKGPEG���áV�KU�CNUQ�GUUGPVKCN�VQ�TGEQIPKUG

VJCV�KP�5.á&&U�KV�KU�VJG�UVWFGPVÆU�TGHNGEVKQPU�QP�VJGKT�NGCTPKPI�LQWTPG[

VJCV�CTG�CUUGUUGF�CPF�OCTMGF��PQV�VJG�RTQFWEV�QH�C�RCTVKEWNCT

TGUGCTEJ�RTQLGEV�QT�UKOKNCT���6JKU�KU�FKHHGTGPV�VQ�OCP[�WPKXGTUKV[

CUUGUUOGPVU�CPF�VJGTGHQTG�KORQTVCPV�HQT�VJG�UVWFGPV�VQ�WPFGTUVCPF

HTQO�VJG�QWVUGV�
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(HHGEVKXG�TGHNGEVKQP�VJTQWIJQWV�C�5.á&&�KU�GUUGPVKCN�HQT�UWEEGUU��(HHGEVKXG�TGHNGEVKQP�VJTQWIJQWV�C�5.á&&�KU�GUUGPVKCN�HQT�UWEEGUU��

áV�KU�UVTQPIN[�TGEQOOGPFGF�VJCV�UVWFGPVU�RNCP�VQ�GZRNKEKVN[�WUG�C

TGHNGEVKXG�OQFGN�KP�VJGKT�DNQIU��QT�VT[�C�EQWRNG�QWV��'TKUEQNNÆU�UGV�QH
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VJTGG�TGHNGEVKXG�SWGUVKQPU�ECP�DG�C�IQQF�RNCEG�VQ�UVCTV�YJGP�DNQIIKPI

Ã�VJG[�CTG�UKORNG�DWV�JGNR�DTKPI�QWV�QWT�NGCTPKPI�CPF�HWVWTG�CEVKQPU

HTQO�GZRGTKGPEGU��

9JCV"���'GUETKRVKQP�QH�VJG�GZRGTKGPEG�Ã�UJQWNF�DG�HCKTN[�DTKGH��

5Q�YJCV"���$PCN[UKU�QH�VJG�GZRGTKGPEG�Ã�OQTG�FGVCKNGF��

0QY�YJCV"���2TQRQUGF�CEVKQPU�CU�C�TGUWNV�QH�VJG�GZRGTKGPEG�CPF

NGCTPKPI�Ã�OQTG�FGVCKNGF�

���(8á'(0&(���áU�KV�ENGCT�VJCV�VJG�UVWFGPV�JCU�WPFGTUVQQF�VJG���(8á'(0&(���áU�KV�ENGCT�VJCV�VJG�UVWFGPV�JCU�WPFGTUVQQF�VJG

KORQTVCPEG�QH�EQNNGEVKPI�CPF�RTQXKFKPI�GXKFGPEG�CPF�JCU�KPFKECVGFKORQTVCPEG�QH�EQNNGEVKPI�CPF�RTQXKFKPI�GXKFGPEG�CPF�JCU�KPFKECVGF

JQY�VJG[�RNCP�VQ�EQNNGEV�KV"�JQY�VJG[�RNCP�VQ�EQNNGEV�KV"�

5VWFGPVU�OWUV�EQNNGEV�GXKFGPEG�VJTQWIJQWV�VJGKT�GZRGTKGPEG�VQ

KNNWUVTCVG�VJGKT�NGCTPKPI���(XKFGPEG�OWUV�KPENWFG�TGIWNCT�TGHNGEVKXG�DNQIU

CU�YGNN�CU�KPENWFKPI�HGGFDCEM��TGRQTVU��RJQVQITCRJU��XKFGQU�QT�QVJGT

KPPQXCVKXG�HQTOU�QH�GXKFGPEG�

���1XGTCNN��KU�VJG�2TQRQUCN�XKCDNG�CPF�CRRTQXGF"���1XGTCNN��KU�VJG�2TQRQUCN�XKCDNG�CPF�CRRTQXGF"

ÚÚÚÚÚÚÚ1PEG�TGXKGYGF��[QWT�2TQRQUCN�YKNN�VJGP�DG�GKVJGT�CRRTQXGF��CRRTQXGF

YKVJ�ECXGCVU�QT�PQV�CRRTQXGF��5JQWNF�[QWT�RTQRQUCN�PQV�DG�CRRTQXGF��

[QWT�VWVQT�YKNN�KPFKECVG�YJKEJ�QH�VJG�OCKP�EQPEGTPU�CDQXG�PGGF�VQ�DG

CFFTGUUGF�KP�QTFGT�VQ�RTQITGUU�

$RRTQXGF

0Q�PGGF�VQ�COGPF�VJG�RTQRQUCN��DWV�CTG�VJGTG�CP[

CFFKVKQPCN�EQOOGPVU�CPF�IWKFCPEG

$RRTQXGF�YKVJ�ECXGCVU

2NGCUG�COGPF�[QWT�RTQRQUCN�VQ�TGHNGEV�JQY�[QW�YKNN�CFFTGUU

VJG�HQNNQYKPI�KUUWGU���RQKPVU���;QW�ECP�VJGP�RTQITGUU�YKVJ

[QWT�5.á&&

0QV�CRRTQXGF
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5WOOCT[�QH�KUUWGU���RQKPVU�TGSWKTKPI�VQ�DG�CFFTGUUGF�RTKQT

VQ�TGUWDOKUUKQP�QH�RTQRQUCN

&QORNGVKPI�[QWT�2TQRQUCN�EJGEMNKUV&QORNGVKPI�[QWT�2TQRQUCN�EJGEMNKUV

%GHQTG�[QW�OCTM�[QWT�2TQRQUCN�CU�
TGCF[�HQT�TGXKGYTGCF[�HQT�TGXKGY
�KP�2GDDNG2CF��UGG

Å+QY�VQÆ�IWKFG+QY�VQÆ�IWKFG��EJGEM�VJCV�[QW�JCXG�

Ë�1WVNKPGF�JQY�[QW�KPVGPF�VQ�OGGV�GCEJ�QH�VJG�HKXG�NGCTPKPI�QWVEQOGU

HQT�[QWT�5.á&&

Ë�4GOGODGTGF�VQ�TGHGT�VQ�VJG�.GCTPKPI�1WVEQOGU�CPF�$UUGUUOGPV

FQEWOGPV��YJKEJ�ECP�DG�����HQWPF�KP�[QWT�5.á&&�9QTMDQQM��HQT

SWGUVKQPU�VQ�CPUYGT�CV�VJKU�UVCIG

Ë�EQORNGVGF�[QWT�VKOGNKPG��KPENWFKPI�CP�áPVGTKO�4GHNGEVKXG�4GRQTV�FWG

FCVG

2NGCUG�GOCKN�VJG�5.á&&U�CEEQWPV�YJGP�[QW�JCXG�EQORNGVGF�[QWT2NGCUG�GOCKN�VJG�5.á&&U�CEEQWPV�YJGP�[QW�JCXG�EQORNGVGF�[QWT

2TQRQUC2TQRQUCNN

2TQRQUCN�(ZCORNGU2TQRQUCN�(ZCORNGU

%GNQY�[QW�YKNN�HKPF�2TQRQUCN�GZCORNGU�CPF�GZVTCEVU�YKVJ�HGGFDCEM

EQOOGPVU�VQ�JGNR�[QW�WPFGTUVCPF�YJCV�[QWT�VWVQT�YKNN�DG�NQQMKPI�HQT�

2NGCUG�PQVG�VJCV�VJG�VQRKEU�WUGF�YKVJKP�VJGUG�GZCORNGU�OCP[�PQV

TGNCVG�VQ�VJG�EQPVGZV�QH�[QWT�5.á&&��+QYGXGT��VJG[�CTG�GZCORNGU�QH

JQY�VJG�TGHNGEVKXG�RTQEGUU�YQTMU���

5.á&&�2TQRQUCN�(ZCORNG����$DTQCF

5.á&&�2TQRQUCN�(ZCORNG����+QOG

5.á&&�2TQRQUCN�(ZVTCEVU
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;QWT�6WVQT
U�RWTRQUG;QWT�6WVQT
U�RWTRQUG

$HVGT�[QW�JCXG�EQORNGVGF�[QWT�2TQRQUCN��[QWT�VWVQT�YKNN�KPVTQFWEG

VJGOUGNXGU�VQ�[QW�CPF�QHHGT�[QW�[QWT�HKTUV�UGV�QH�HGGFDCEM�EQOOGPVU�

6JG[�YKNN�CNUQ�RTQXKFG�HGGFDCEM�CV�VYQ�QVJGT�MG[�UVCIGU��CHVGT�[QWT

áPVGTKO�4GHNGEVKXG�4GRQTV�JCU�DGGP�UWDOKVVGF�CPF�FWTKPI�VJG

CUUGUUOGPV�QH�[QWT�)KPCN�4GHNGEVKXG�4GRQTV�

áV�KU�VJGTGHQTG�KORQTVCPV�VQ�WPFGTUVCPF�VJG�TQNG�QH�C�5.á&&U�6WVQT�CPF

URGEKHKECNN[�YJCV�JGNR�CPF�CFXKEG�VJG[�ECP�QHHGT�

;QWT�5.á&&U�6WVQT�KU�PQV�C�RTQLGEV�UWRGTXKUQTPQV�C�RTQLGEV�UWRGTXKUQT��OGPVQT��NKPG

OCPCIGT�QT�GXGP�C�VWVQT�KP�VJG�VTCFKVKQPCN�UGPUG��;QWT�VWVQT�KU

RTKOCTKN[�VJGTG�VQ�RTQXKFG�HGGFDCEM�CV�MG[�UVCIGU�CPF�KU�PQVPQV

GZRGEVGF�VQ�EQPVKPWQWUN[�OQPKVQT�[QWT�NGCTPKPIGZRGEVGF�VQ�EQPVKPWQWUN[�OQPKVQT�[QWT�NGCTPKPI��6JKU�KU

WNVKOCVGN[�[QWT�GZRGTKGPEG�CPF�[QW�OWUV�VCMG�QYPGTUJKR�QH�[QWT

QYP�RTQITGUU�

áP�HCEV��[QWT�VWVQT�OC[�PQV�JCXG�CP[�MPQYNGFIG�QH�[QWT�EJQUGP

GZRGTKGPEG�CPF�VJGTGHQTG�YKNN�DG�WPCDNG�VQ�EQOOGPV�FKTGEVN[�QP

VJG�UWDLGEV�OCVVGT�QH�[QWT�CEVKXKVKGU�

áPUVGCF�[QWT�VWVQT�KU�VJGTG�VQ�EQOOGPV�QP�JQY�UWEEGUUHWNN[

[QW
TG�CFFTGUUKPI�VJG�CECFGOKE�TGSWKTGOGPVU�CPF�.GCTPKPI

1WVEQOGU�QH�VJG�EQWTUG��5Q�[QWT�TGHNGEVKQPU�CPF�FGXGNQROGPVTGHNGEVKQPU�CPF�FGXGNQROGPV

QXGT�CPF�CDQXG�VJG�CEVWCN�EQPVGPV�QH�[QWT�5.á&&�KU�YJCV�VJG[�ECP

FKTGEVN[�JGNR�[QW�YKVJ�

;QWT�VWVQT�KU�IGPGTCNN[�QPN[�CXCKNCDNG�VQ�TGXKGY�[QWT�YQTM�CPF

QHHGT�HGGFDCEM�CV�URGEKHKE�MG[�RQKPVU�QH�VJG�EQWTUG��VJG�2TQRQUCN�

VJG�áPVGTKO�4GHNGEVKXG�4GRQTV�CPF�VJG�)KPCN�4GHNGEVKXG�4GRQTV�

áH�[QW�JCXG�SWGUVKQPU�KP�CPF�QWVUKFG�QH�VJGUG�VKOGU��RNGCUG

;QWT�5.á&&�6WVQT
9JCV�KU�C�5.á&&U�6WVQT�CPF�YJCV�KU�VJGKT�TQNG"
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6QR�6KRU�6QR�6KRU�

;QWT�5.á&&U�6WVQT�YKNN�RTQXKFG�[QW�YKVJ�HGGFDCEM�QPEG�[QW�JCXG�UWDOKVVGF�[QWT�2TQRQUCN�CPF

áPVGTKO�4GHNGEVKXG�4GRQTV��;QWT�6WVQTÆU�HGGFDCEM�KU�NKMGN[�VQ�VQWEJ�QP�MG[�CTGCU�YJKEJ�CTG�NKUVGF

DGNQY���RNGCUG�TGXKGY�VJGUG�ECTGHWNN[�DGHQTG�OQXKPI�HQTYCTF�VQ�VJG�PGZV�RCTV�QH�VJG�RTQEGUU�

���4($'�6+(�*7á'$0&(�á0�6+(�4(5174&(5�2$&-4($'�6+(�*7á'$0&(�á0�6+(�4(5174&(5�2$&-���4GCF�VJG�5.á&&�KPHQTOCVKQP�CPF�IWKFCPEG

ECTGHWNN[��CPF�FQPÆV�DG�CHTCKF�VQ�IQ�DCEM�KPVQ�KV����6JGTG�CTG�GZCORNGU�QH�EQORNGVGF�2TQRQUCNU�

áPVGTKO�4GHNGEVKXG�4GRQTVU�CPF�)KPCN�4GHNGEVKXG�4GRQTVU�YKVJKP�VJKU�4GUQWTEG�2CEM��;QW�YKNN�HKPF

VJGUG�WPFGT�VJG�
2TQRQUKPI�[QWT�5.á&&
��
áPVGTKO�4GHNGEVKXG�4GRQTV
�CPF�
)KPCN�4GHNGEVKXG�4GRQTV


VCDU��

���'()á0(�;174�190�.($40á0*�176&1/(5'()á0(�;174�190�.($40á0*�176&1/(5�Ã�CPF�MGGR�QP�TGHGTTKPI�DCEM�VQ�VJGO��;QW�YKNN

NKMGN[�NGCTP�OQTG�VJCP�[QW�CPVKEKRCVGF�CV�VJG�UVCTV��CPF�VJCV�KU�IQQF��&CRVWTG�VJKU�KP�[QWT�DNQIU�

���'(8(.12�;174�4().(&6á10�5-á..5'(8(.12�;174�4().(&6á10�5-á..5�Ã�[QWT�5.á&&�KU�CDQWV�UWTHCEKPI�[QWT�NGCTPKPI�VJTQWIJ

TGHNGEVKQP��5RGPF�UQOG�VKOG�ICKPKPI�CP�WPFGTUVCPFKPI�CDQWV�YJCV�TGHNGEVKQP�KU�CPF�[QWT�UMKNNU�KP

TGHNGEVKXG�RTCEVKEG�YKNN�FGXGNQR�VJTQWIJ�[QWT�5.á&&��&NKEM�JGTG�VQ�TGXKGY�UVWFGPVU��YJQ�JCXG

RTGXKQWUN[�EQORNGVGF�C�5.á&&��FKUEWUU�JQY�VJG[�TGHNGEVGF�FWTKPI�VJGKT�5.á&&��VJG�KORQTVCPEG�QH

ETKVKECNN[�GPICIKPI�YKVJ�YJCV�[QW�FQ��GZCORNGU�QH�JQY�VQ�TGHNGEV�CPF�JQY�NGCTPKPI�ECP�DG

GXKFGPEGF��

���75(�$�4().(&6á10�/1'(.75(�$�4().(&6á10�/1'(.���6Q�TGHNGEV�QP�[QWT�NGCTPKPI��[QW�UJQWNF�HQTOCNN[��URGEKHKECNN[�CPF

UVGR�YKUG�YQTM�VJTQWIJ�GXGT[�UVGR�QH�C�TGHNGEVKXG�OQFGN��)QT�KPUVCPEG�'TKUEQNNÆU�È9JCV"��5Q�YJCV"

0QY�YJCV"É��XGT[�UKORNG�Ã�DWV�TGEQIPKUG�KV�KU�VJG�È0QY�YJCV"É�VJCV�KU�VJG�TGCNN[�KORQTVCPV�GNGOGPV

VQ�CFFTGUU��CPF�UJQWNF�DG�VJG�OCLQT�GNGOGPV�KP�[QWT�TGHNGEVKXG�DNQIU��6Q�HKPF�OQTG�KPHQTOCVKQP

CPF�UWRRQTV�TGICTFKPI�TGHNGEVKQP�RNGCUG�JCXG�C�NQQM�CV�VJG�4GHNGEVKQP�6QQNMKV��6JG�4GHNGEVKQP

6QQNMKV�QHHGTU�TGUQWTEGU��OQFGNU�CPF�SWGUVKQPU�VJCV�ECP�JGNR�UVCTV�CPF�UVTWEVWTG�[QWT�TGHNGEVKQP��

6QR�6KRU�VQ�+GNR�;QW�5WEEGGF
KP�;QWT�5.á&&�

(UUGPVKCN�CFXKEG�QP�JQY�VQ�UWEEGGF�KP�[QWT�5.á&&
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���4(*7.$4.;�%.1*��$6�.($56�9((-.;�4(*7.$4.;�%.1*��$6�.($56�9((-.;����;QW�OWUV�WUG�[QWT�TGHNGEVKXG�DNQI�TGIWNCTN[���/CTMGTU

YKNN�DG�NQQMKPI�HQT�VJKU�GPICIGOGPV�CPF�VJKU�KU�C�OKPKOWO�QH�C�YGGMN[�RQUV��áH�C�TGCNN[�DKI�NGCTPKPI

QRRQTVWPKV[�JCRRGPU�VQ�[QW��G�I��C�ÅNKIJV�DWND�OQOGPVÆ��Ã�ITCD�KV�CPF�DNQI�CDQWV�KV��áV�OC[�QPN[�DG

C�HGY�NKPGU�CV�VJCV�VKOG��DWV�[QW�ECP�EQOG�DCEM�VQ�KV�KP�VJG�PGZV�OQTG�UWDUVCPVKCN�DNQI��6JGUG

YGGMN[�DNQIU�FQPÆV�PGGF�VQ�DG�NQPI��G�I��NGUU�VJCP���������YQTFU���DWV�VJG[�UJQWNF�EQPVCKP

TGHNGEVKXG�KPUKIJV��YJKEJ�KU�OWEJ�OQTG�VJCP�C�FKCT[�QH�YJCV�[QW�FKF�VJCV�YGGM��%G�ETGCVKXG�KP�[QWT

DNQIU��[QW�ECP�FQ�VJKU�YKVJ�XKFGQ�QT�CWFKQ��CFF�RJQVQU�GVE��9JCV�CTG�[QW�CFFKPI�VQ�[QWT

WPFGTUVCPFKPI�QH�[QWT�GZRGTKGPEG"
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�'GCT�'KCT[����GPVT[���áV�YKNN�CNUQ�JGNR�[QW�YJGP�KV�EQOGU�VQ�YTKVKPI�[QWT�áPVGTKO�CPF�)KPCN

4GHNGEVKXG�4GRQTVU�CU�KV�YKNN�DG�UKORNG�VQ�PCXKICVG�VJTQWIJ�[QWT�DNQIU�CPF�EQJGTGPV�HQT�[QWT

5.á&&U�6WVQT�CPF�OCTMGT��$XQKF�WUKPI�VKVNGU�UWEJ�CU�
YGGM��
�QT�
DNQI��
��VJGUG�FQ�PQV�QHHGT

KPHQTOCVKQP�CDQWV�VJG�EQPVGPV�QH�VJG�DNQI�YJKEJ�YKNN�OCMG�KV�OQTG�FKHHKEWNV�HQT�[QWTUGNH�YJGP

TGHNGEVKPI�

���(:64$�.($40á0*(:64$�.($40á0*�Ã�[QW�YKNN�NKMGN[�TGHNGEV�QP�NGCTPKPI�VJCV�[QW�JCFPÆV�CPVKEKRCVGF�QT�FGHKPGF�KP

[QWT�QTKIKPCN�NGCTPKPI�QWVEQOGU��HQT�KPUVCPEG�ÈRTQHGUUKQPCN�UMKNNUÉ�[QW�JCFPÆV�CPVKEKRCVGF�WUKPI��

&CRVWTG��TGHNGEV��DNQI�CPF�GXKFGPEG�VJKU�GZVTC�NGCTPKPI�Ã�VJKU�KU�C�TGCNN[�KORQTVCPV�RCTV�QH�VJG�5.á&&

TGHNGEVKQP�RTQEGUU�

���(8á'(0&(�;174�.($40á0*�6+417*+176(8á'(0&(�;174�.($40á0*�6+417*+176�Ã�PQV�LWUV�CV�VJG�GPF��)QT�GZCORNG��[QW�OC[�DG

FQKPI�UQOG�UQTV�QH�RTQLGEV��6JCV�HKPCN�RTQLGEV��KP�YJCVGXGT�HQTO�QH�QWVRWV�[QW�CTG�RTGUGPVKPI�KV

�YTKVVGP�TGRQTV��C�OQFGN��C�FGUKIP��C�RTQFWEV�GVE���OC[�DG�DTKNNKCPV��DWV�KV�KU�LWUV�CP�GPF�RQKPV�HQTO

QH�ÅGXKFGPEGÆ�QH�[QWT�NGCTPKPI��4GCNKUG�VJCV�VJG�RTQLGEV�QWVRWV�KU�PQV�YJCV�KU�DGKPI�OCTMGF�KP�[QWT

5.á&&��;QW�OC[�DG�WPFGTVCMKPI�C�DTQCFGT�EWNVWTCN�GZRGTKGPEG��UQ�RJQVQU��XKFGQ��DNQIU�QP

EQPXGTUCVKQPU�YQWNF�DG�CRRTQRTKCVG��9JCVGXGT�VJG�GZRGTKGPEG���ECRVWTG�VJG�RTQEGUU�QH�[QWT

NGCTPKPI��VJTQWIJQWV�ÚÚÚÚÚÚÚ

;QW�UJQWNF�CNUQ�GZRGEV�VJGUG�MG[�CTGCU�VQ�DG�JKIJNKIJVGF�D[�6WVQTU�YJGP�VJG[�QHHGT�HGGFDCEM�CV

VJG�áPVGTKO�UVCIG��NCVGT�KP�VJG�RTQEGUU��6JGUG�RQKPVU�UJQWNF�DG�EQPUKUVGPVN[�TGXKGYGF

VJTQWIJQWV�[QWT�5.á&&�CU�VJG[�CTG�ETWEKCN�VQ�JGNR�[QW�UWEEGGF�
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*WKFCPEG�HQT�YJCV�GXKFGPEG�[QW�ECP�RTQXKFG�VQ�UWRRQTV�TGHNGEVKQPU�KP

[QWT�5.á&&�CPF�FGOQPUV

TCVG�VJG�HKXG�.GCTPKPI�1WVEQOGU�

(XKFGPEG�[QW�RTQXKFG�VQ�UWRRQTV�[QWT�5.á&&�CPF�VJG�NGCTPKPI�[QW�JCXG

WPFGTVCMGP�UJQWNF�KNNWUVTCVG�URGEKHKE�RQKPVU�QT�RTQITGUUKQPU�KP�[QWT

NGCTPKPI��9JGP�[QW�KPENWFG�GXKFGPEG�RTQXKFG�CP�GZRNCPCVKQP�QH�YJ[

[QW�JCXG�EJQUGP�VJKU�RKGEG�CPF�YJ[�[QW�VJKPM�KV�GXKFGPEGU�[QWT

NGCTPKPI�

&QPUKFGTKPI�YJCV�[QW�ECP�WUG�VQ�RTQXKFG�GXKFGPEG�QH�[QWT�NGCTPKPI�KU

GUUGPVKCN���XKGYXKGY��VJKU���OKPWVG�RTGUGPVCVKQP�YKVJ�XQKEG�QXGT�VQ�IGV�UQOG

CFXKEG�CPF�KFGCU�ÚÚÚÚÚÚÚ

*CVJGTKPI�GXKFGPEG*CVJGTKPI�GXKFGPEG

(XKFGPEG�KU�NKMGN[�VQ�EQORTKUG�C�EQNNGEVKQP�QH�OGFKC�CPF�CTVGHCEVU��CU

CRRTQRTKCVG�VQ�[QWT�RTQLGEV�NGCTPKPI�GZRGTKGPEG��;QW�CTG�GPEQWTCIGF

VQ�HTGSWGPVN[�ETGCVG�FQEWOGPVCT[�GXKFGPEG�UWEJ�CU�VGZV��RJQVQITCRJU�

XKFGQ�CPF�CWFKQ�CPF�VQ�OCKPVCKP�CPF�WRFCVG�VJGUG�CETQUU�VJG�VKOGNKPG

QH�[QWT�RTQLGEV��5VTWEVWTGF�5.á&&�URCEG�KU�CXCKNCDNG�KP�[QWT�2GDDNG2CF2GDDNG2CF

5.á&&�YQTMDQQM5.á&&�YQTMDQQM�WPFGT�VJG�5.á&&�(XKFGPEG�&QNNGEVKQP�VCD��UGG�Å+QY�VQÆÅ+QY�VQÆ

IWKFGUIWKFGU�HQT�HWTVJGT�IWKFCPEG��

(XKFGPEG
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(XKFGPEG�KFGCU

8KFGQ�GXKFGPEG8KFGQ�GXKFGPEG

)QT�WRNQCFKPI�XKFGQ�HQQVCIG�VJG�7PKXGTUKV[�/GFKC�+QRRGT�UGTXKEG�ECP

DG�WUGF�CPF�KU�UWRRQTVGF�D[�VJG�7PKXGTUKV[�KPVGTPGV�UGTXKEGU��á5��VGCO�

JVVRU���OGFKC�GF�CE�WM�

*WKFCPEG�QP�JQY�VQ�WUG�VJKU�UGTXKEG�KU�CXCKNCDNG�KP�VJG�Å+QY�VQ�WUG

/GFKC�+QRRGTÆ�VCD�KH�[QW�HQNNQY�VJG�CDQXG�NKPM��/[(F�NQIKP�TGSWKTGF/[(F�NQIKP�TGSWKTGF��

�
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(ZCORNGU�QH�RJQVQITCRJKE�GXKFGPEG�WUGF�KP�RCUV�UVWFGPV
5.á&&U�

9JCV�UQTV�QH�GXKFGPEG�ECP�á�WUG"9JCV�UQTV�QH�GXKFGPEG�ECP�á�WUG"

$P[VJKPI��CU�NQPI�CU�[QW�ECP�LWUVKH[�KV���(ZCORNGU�HTQO�RCUV�UVWFGPVU

KPENWFG��C�RJQVQ�QH�C�JCPFYTKVVGP�5.á&&�FKCT[��VJG[�YGTG�KP�C�TGOQVG

CTGC��YKVJQWV�KPVGTPGV���RJQVQU�QH�VJG�NKXKPI�CPF�YQTMKPI�EQPFKVKQPU�HQT

UVWFGPVU�YJKNG�ECTT[KPI�QWV�VJGKT�5.á&&�KP�0GRCN��C�RJQVQ�QH�ITQWR

NGCTPKPI��UMGVEJGU�CPF�RJQVQU�QH�NQECN�UKIJVU�CPF�HGCVWTGU�KP�&JKPC��C

RJQVQ�QH�C�RTQVQV[RG�QH�C�OQFGN�TQDQV�ETGCVGF�FWTKPI�C�5.á&&�QP

4QDQVKEU�DCUGF�KP�2QTVWICN��CPF�NCPIWCIG�NGCTPKPI�CEVKXKV[�UMGVEJGU

HTQO�C�5.á&&�DCUGF�KP�*GTOCP[���6JG�GXKFGPEG�[QW�EJQQUG�UJQWNF

TGHNGEV�[QWT�GPICIGOGPV�YKVJ�[QWT�5.á&&�CPF�UJQWNF�JGNR�[QW�VQ

TGHNGEV�QP�[QWT�GZRGTKGPEG��JQY�[QW�HGNV��YJCV�[QW�NGCTPGF��VJG�UMKNNU

[QW�ICKPGF��VJG�KPVGTCEVKQPU�[QW�OCFG�CPF�JQY�CNN�QH�VJGUG�JCXG

KORCEVGF�QP�[QWT�OKPFUGV�CPF�XKGY�QH�VJG�YQTNF�

6WXGHQW�/HG�,QGLYLGXDOO\�&UHDWHG�&RXUVHV��&ODLUH�0DF*UH«
&UHDWHG�����'(&����/DVW�0RGLILHG�����-8/���

3RUWIROLR��6/,&&V�5HVRXUFH�3DFN�����
3DJH����RI����SDJHV

105



áFGPVKH[KPI�GXKFGPEGáFGPVKH[KPI�GXKFGPEG

9JKNG�YQTMKPI�QP�[QWT�RTQRQUCN�CPF�VKOGNKPG��[QW�CNUQ�PGGF�VQ�VJKPM

CDQWV�CPF�KFGPVKH[�JQY�[QW�CTG�IQKPI�VQ�GXKFGPEG�YJCV�[QW�CEJKGXG

FWTKPI�[QWT�5.á&&��6JKU�PGGFU�VQ�DG�KP�CP�CUUGUUCDNG�HQTO�HQT�[QWT

VWVQTU�CPF�VJGTGHQTG�OC[�PGGF�VQ�DG�YTKVVGP�WR��XKFGQ�CWFKQ

TGEQTFGF��RJQVQITCRJGF�CPF�QT�FKIKVKUGF�

&QPUKFGTKPI�CV�VJG�2TQRQUCN�UVCIG�YJCV�GXKFGPEG�YKNN�DG�WUGHWN�KU

GUUGPVKCN�
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6JG�TGHNGEVKXG�NGCTPKPI�RTQEGUU6JG�TGHNGEVKXG�NGCTPKPI�RTQEGUU

4GHNGEVKQP�KU�C�HWPFCOGPVCN�RCTV�QH�[QWT�NGCTPKPI�VJTQWIJQWV�[QWT

5.á&&�CPF�DG[QPF��4GHNGEVKXG�NGCTPKPI�CNNQYU�[QW�VQ�OCMG�VJG�OQUV�QH

GZRGTKGPEGU�D[�JGNRKPI�[QW�VQ�WPFGTUVCPF�JQY�CPF�YJCV�[QW�NGCTP�

6JKU�RTQEGUU�RTQOQVGU�ETKVKECN�VJKPMKPI�CPF�RTQDNGO�UQNXKPI�UMKNNU

YJKEJ��KP�VWTP��RTQOQVG�CECFGOKE�CEJKGXGOGPV�CPF�[QWT

GORNQ[CDKNKV[��%[�UVTGPIVJGPKPI�[QWT�TGHNGEVKQP�UMKNNU�CV�CP�GCTN[�RQKPV

KP�[QWT�VKOG�CV�7PKXGTUKV[�[QW�YKNN�EQPVKPWG�VQ�FGXGNQR�VJKU�UMKNN�CPF

WVKNKUG�KV�VJTQWIJQWV�VJG�TGOCKPFGT�QH�[QWT�VKOG�JGTG�CPF�DG[QPF�

6JKU�YKNN�FGGRGP�[QWT�RGTUQPCN�FGXGNQROGPV��JGNRKPI�[QW�CVVCKP�CPF

OCKPVCKP�C�UWEEGUUHWN�HWVWTG�ECTGGT�

)QT�C�OQTG�GZVGPUKXG�TCPIG�QH�TGUQWTEGU�CPF�JGNR��VQ�VCMG�[QW�HTQO

IGVVKPI�UVCTVGF�CPF�DCUKE�TGHNGEVKXG�OQFGNU�CPF�UMKNNU��VJTQWIJ�VQ

FKUEKRNKPCT[�URGEKHKE�GZRGTVKUG�KP�TGHNGEVKXG�NGCTPKPI��NQQM�CV�VJG


4GHNGEVKQP�6QQNMKV
��

2NGCUG�CNUQ�TGXKGY�VJG�5.á&&�4GHNGEVKQP�5WRRQTV�XKFGQ���JGTG

RTGXKQWUN[�EQORNGVKPI�5.á&&�UVWFGPVU�IKXG�VJGKT�VJQWIJVU�QP�TGHNGEVKQP

CPF�IKXG�GZCORNGU�QH�JQY�VQ�TGHNGEV��

4GHNGEVKPI�FWTKPI�[QWT�5.á&&
*WKFCPEG�QP�TGHNGEVKXG�RTCEVKEG�CPF�TGHNGEVKXG�YTKVKPI
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)KIWTG����6JG�4GHNGEVKXG�,QWTPCN�D[�%CTDCTC�%CUUQV

6JG�4GHNGEVKXG�,QWTPCN6JG�4GHNGEVKXG�,QWTPCN

4GUQWTEG4GUQWTEG

6JG�KPHQTOCVKQP�RTQXKFGF

JGTG�JCU�DGGP�CFCRVGF�HTQO

%CTDCTC�%CUUQVÆU�È6JG

4GHNGEVKXG�,QWTPCNÉ��YJKEJ��KH

[QW�YKUJ�VQ�GZRNQTG�TGHNGEVKXG

YTKVKPI�HWTVJGT��KU�C�ITGCV

TGUQWTEG�VQ�VCR�KPVQ�

�

�4GHNGEVKPI�VJTQWIJQWV�[QWT�5.á&&4GHNGEVKPI�VJTQWIJQWV�[QWT�5.á&&

4GHNGEVKQP�CKOU�VQ�RTQOQVG�C�OKPFUGV�YJKEJ�KU�

���Ë�EQPUKFGTCVG��VJQWIJVHWN��CPCN[VKECN

���Ë�JQPGUV�Ã�GXGP�YJGP�VJKU�KU�FKHHKEWNV�QT�WPEQOHQTVCDNG

���Ë�TCVKQPCN�CPF�FKUVCPEGF��CNVJQWIJ�KV�QHVGP�FGCNU�YKVJ�HGGNKPIU�CPF

GOQVKQPU��VT[�VQ�NQQM�CV�VJGO�FKURCUUKQPCVGN[�

���Ë�CDNG�VQ�TGNCVG�GZRGTKGPEGU�VQ�YKFGT�EQPVGZVU��QVJGT�RGTURGEVKXGU

CPF�VJGQTGVKECN�HTCOGYQTMUÚÚÚÚÚÚÚ

6JG�CDKNKV[�VQ�TGHNGEV�ETKVKECNN[�FQGUPÆV�LWUV�ÅJCRRGPÆ��KV�VCMGU�GHHQTV�CPF

FGXGNQRU�QXGT�VKOG��4GHNGEVKQP�KU�QHVGP�UGGP�CPF�RTGUGPVGF�CU�C�E[ENG�

YJKEJ�ECP�DG�IQPG�VJTQWIJ�QPEG�QT�TGRGCVGF�HQNNQYKPI�QVJGT

GZRGTKGPEGU��UGG�)KIWTGU������CPF�����-QND
U�(ZRGTKGPVKCN�.GCTPKPI�&[ENG

RTQXKFGU�CP�KPUKIJV�KPVQ�JQY�[QW�ECP�NGCTP�HTQO�GZRGTKGPEG��-QND

�������)KIWTG�����6JG�TGHNGEVKXG�E[ENG�RTGUGPVGF�KP�)KIWTG���KU�DCUGF�QP

VJG�(4$�OQFGN��(ZRGTKGPEG��4GHNGEVKQP�CPF�$EVKQP��,CURGT���������6JKU

OQFGN�JCU�DGGP�FGXGNQRGF�HWTVJGT�KPVQ�'TKUEQNNÆU�È9JCV"É�OQFGN
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�'TKUEQNN���������)KIWTG�����6JG�OCKP�SWGUVKQPU�[QW�UJQWNF�CKO�VQ

CPUYGT�FWTKPI�[QWT�TGHNGEVKQPU�CTG��È9JCV"É��È5Q�YJCV"É�CPF�È0QY

YJCV"É���&JQQUG�C�OQFGN�VJCV�YQTMU�HQT�[QW�KP�VJG�EQPVGZV�QH�[QWT

EJQUGP�GZRGTKGPEG�

�

6JG�(4$�4GHNGEVKXG�&[ENG6JG�(4$�4GHNGEVKXG�&[ENG

6JKU�E[ENG�KPXQNXGU�C���UVGR�RTQEGUU��(ZRGTKGPEG��4GHNGEVKQP�CPF�$EVKQP�

$�PGY�GZRGTKGPEG�NGCFU�VQ�TGHNGEVKQP�QP�VJCV�GZRGTKGPEG�CPF�CEVKQP�VQ

KORTQXG�VJG�GZRGTKGPEG�KP�HWVWTG�UKVWCVKQPU�

)KIWTG����6JG�(ZRGTKGPEG��4GHNGEVKQP�CPF
$EVKQP��(4$��TGHNGEVKXG�E[ENG�

'TKUEQNN
U�4GHNGEVKXG�&[ENG'TKUEQNN
U�4GHNGEVKXG�&[ENG

'TKUEQNN
U�EWG�SWGUVKQPU�NGCF�[QW�HTQO�QPG�RCTV�QH�VJG�E[ENG�VQ�VJG

PGZV���

�����Ë�9JCV"9JCV"�Ã�5VGR���YTKVG�C�UJQTV�FGUETKRVKQP�QH�YJCV�JCRRGPGF

�����Ë�5Q�YJCV"5Q�YJCV"�Ã�5VGR���CPCN[UG�YJCV�JCRRGPGF�D[�TGHNGEVKPI�QP�KV

�����Ë�0QY�YJCV"0QY�YJCV"�Ã�5VGR���FGEKFG�QP�YJCV�[QW�CTG�IQKPI�VQ�FQ�PQY�CU�C

TGUWNV

�
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6Q�IGV�VJG�OQUV�QWV�QH�TGHNGEVKQP�[QW�PGGF�VQ�UVTKMG�VJG�EQTTGEV

DCNCPEG�DGVYGGP�NGCTPKPI�HTQO�[QWT�OKUVCMGU�CPF�EQPEGPVTCVKPI�QP

RQUKVKXG�GZRGTKGPEGU��CXQKFKPI�URKTCNU�QH�FGHGCV���6JG�CDKNKV[�VQ�FQ�DQVJ

QH�VJGUG�KU�GUUGPVKCN�GUUGPVKCN�

��

)KIWTG����'TKUEQNN
U�4GHNGEVKXG�&[ENG

-QND
U�(ZRGTKGPVKCN�.GCTPKPI�&[ENG-QND
U�(ZRGTKGPVKCN�.GCTPKPI�&[ENG

6JGTG�CTG���UVCIGU�KP�-QND
U�E[ENG��UVCTVKPI�YKVJ�C�EQPETGVG�GZRGTKGPEG�

4GHNGEVKXG�QDUGTXCVKQP�CNNQYU�VJG�TGXKGY�QH�VJKU�GZRGTKGPEG�YJKEJ��KP

VWTP��NGCFU�VQ�VJG�GOGTIGPEG�QH�PGY�KFGCU�CPF�VJQWIJVU�KP�CP�CDUVTCEV

YC[��6JG�PGY�KFGCU�ECP�VJGP�DG�VTKGF�QWV�KP�CEVKXG�GZRGTKOGPVCVKQP

NGCFKPI�VQ�PGY�GZRGTKGPEGU��YJKEJ�EQORNGVGU�VJG�E[ENG��HKIWTG�����$NN��

UVCIGU�QH�VJKU�E[ENG�OC[�PQV�JCRRGP�KP�SWKEM�UWEEGUUKQP���KV�OC[�VCMG

FC[U��YGGMU�QT�GXGP�OQPVJU�VQ�EQORNGVG�VJG�HWNN�E[ENG�
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)KIWTG����-QND
U�(ZRGTKGPVKCN�.GCTPKPI
&[ENG

4GHNGEVKXG�2TCEVKEG�4GHGTGPEGU4GHNGEVKXG�2TCEVKEG�4GHGTGPEGU

7UGHWN�TGHGTGPEGU�HQT�HWTVJGT�KPHQTOCVKQP�QP�TGHNGEVKXG�RTCEVKEG�ÚÚÚÚÚÚÚ

%CUUQV��%����������6JG�TGHNGEVKXG�LQWTPCN��2CNITCXG�/CEOKNNCP�

'TKUEQNN��,����������2TCEVKUKPI�ENKPKECN�UWRGTXKUKQP��C�TGHNGEVKXG�CRRTQCEJ

HQT�JGCNVJECTG�RTQHGUUKQPCNU��(NUGXKGT�+GCNVJ�5EKGPEGU�

,CURGT��/����������%GIKPPKPI�TGHNGEVKXG�RTCEVKEG��0GNUQP�6JQTPGU�

-QND��'�$����������(ZRGTKGPVKCN�NGCTPKPI��(ZRGTKGPEG�CU�C�UQWTEG�QH

NGCTPKPI�CPF�FGXGNQROGPV��2TGPVKEG�+CNN��áPE�

9TKVKPI�TGHNGEVKXG�DNQIU9TKVKPI�TGHNGEVKXG�DNQIU

;QW�OWUV�MGGR�C�HTGSWGPV�TGHNGEVKXG�DNQI�QH�[QWT�VJQWIJV�RTQEGUU

VJTQWIJQWV�VJG�RTQLGEV�Ã�[QW�OWUV�WRFCVG�VJKU�CV�NGCUV�YGGMN[��DWV

RTGHGTCDN[�OQTG�QHVGP��.GUU�HTGSWGPVN[�VJCP�YGGMN[�NKMGN[�KPFKECVGU

[QW�CTG�PQV�HWNN[�GPICIGF�YKVJ�[QWT�5.á&&�CPF�KV�YKNN�DG�XKGYGF

WPHCXQWTCDN[�FWTKPI�CUUGUUOGPV��;QWT�DNQI�RQUVU�UJQWNF�KPENWFG�[QWT

VJQWIJVU��KFGCU��GZRGTKGPEGU�CPF�TGHNGEVKQPU�HTQO�DGHQTG�VJG�2TQRQUCN

UWDOKUUKQP��TKIJV�WR�WPVKN�VJG�GPF�QH�[QWT�5.á&&��áPENWFG�VJKPIU�NKMG�
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YJCV�[QWT�GZRGEVCVKQPU�CTG�QH�VJG�RTQLGEV��JQY�[QW�NGCTP�PGY�UMKNNU

CPF�OQFKH[�[QWT�CEVKQPU�QXGT�VKOG��JQY�VJG�NGCTPKPI�RTQEGUU�OCMGU

[QW�HGGN��JQY�VJG�RTQLGEV�KORCEVU�QP�[QWT�QYP�XKGYU�CPF�KFGCU��CP[

EJCNNGPIGU�[QW�HCEG�CPF�JQY�[QW�QXGTEQOG�VJGO���áV�FQGUPÆV

PGEGUUCTKN[�PGGF�VQ�DG�XGT[�NQPI��DWV�KV�PGGFU�VQ�DG�YGNN�EQPUKFGTGF�

;QWT�DNQI�UJQWNF�EQXGT�VJG�YJQNG�QH�[QWT�NGCTPKPI�GZRGTKGPEG��[QW

UJQWNF�UVCTV�YTKVKPI�KP�KV�GXGP�DGHQTG�[QW�UWDOKV�[QWT�RTQRQUCN�CU�VJKU

YKNN�

Ë�IKXG�[QW�RTCEVKEG�CV�TGHNGEVKQP�CPF�TGHNGEVKXG�YTKVKPI��CPF

Ë�JGNR�[QW�VQ�NQQM�DCEM�CPF�UGG�EJCPIGU�CPF�FGXGNQROGPV�TKIJV�HTQO

VJG�DGIKPPKPI�QH�[QWT�5.á&&�LQWTPG[�

�

+QY�QHVGP�UJQWNF�á�TGHNGEV�KP�O[�DNQI"+QY�QHVGP�UJQWNF�á�TGHNGEV�KP�O[�DNQI"

$U�GCEJ�RTQLGEV�KU�WPKSWG��JQY�QHVGP�[QW�ETGCVG�DNQI�GPVTKGU�YKNN�DG

FGVGTOKPGF�D[�VJG�PCVWTG�QH�[QWT�RTQLGEV��)QT�GZCORNG��KH�[QWT�5.á&&

GZRGTKGPEG�VCMGU�VJTGG�YGGMU�CPF�[QW�CTG�CEVKXGN[�GPICIGF�KP�KV�HKXG

FC[U�C�YGGM��[QW�YQWNF�PGGF�VQ�YTKVG�UGXGTCN�VKOGU�C�YGGM��KH�[QWT

5.á&&�KU�VCMKPI�RNCEG�QXGT�UGXGTCN�YGGMU��[QW�OC[�YTKVG�NGUU�QHVGP�RGT

YGGM��

;QW�YCPV�VQ�DG�UWTG�VJCV�[QW�KPENWFG�GXGT[VJKPI�VJCV�KU�UKIPKHKECPV�

GZEKVKPI��KPVGTGUVKPI��RW\\NKPI��RTQDNGOCVKE�QT�YQTVJ�GZRNQTKPI�KP�CP[

YC[��$PF�KV
U�C�IQQF�KFGC�VQ�PQVG�FQYP�VJQWIJVU��KFGCU�CPF�SWGUVKQPU

YJGPGXGT�VJG[�OC[�EQOG�VQ�[QW�

9JCV�KU�TGCNN[�KORQTVCPV�KU�VJCV�[QW�YTKVG�KP�[QWT�DNQI�QHVGP�GPQWIJ�VQ

OCZKOKUG�[QWT�QRRQTVWPKV[�VQ�NGCTP�CPF�FGXGNQR�HTQO�[QWT�5.á&&

GZRGTKGPEG�CPF�VQ�RTQXKFG�GXKFGPEG�QH�JQY�[QW�CTG�OGGVKPI�[QWT

NGCTPKPI�QWVEQOGU��4GIWNCT�TGHNGEVKQP�CNNQYU�[QW�VQ�ECRVWTG�DQVJDQVJ�VJG

GZRGEVGFGZRGEVGF�CPF�WPGZRGEVGFWPGZRGEVGF�NGCTPKPI�GZRGTKGPEGU�VJTQWIJQWV�[QWT

5.á&&�ÚÚÚÚÚÚÚ

6JG�PWODGT�QH�DNQI�GPVTKGU�[QW�UWDOKV�KU�GPVKTGN[�WR�VQ�[QWTUGNH�DWV

UJQWNF�RTQXKFG�GPQWIJ�GXKFGPEG�VJTQWIJQWV�VJG�GZRGTKGPEG�VQ

UWRRQTV�[QWT�GPICIGOGPV�YKVJ�VJG���.GCTPKPI�1WVEQOGU�HQT�[QWT
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5.á&&�

�

4GHNGEVKXG�%NQI�(ZCORNGU4GHNGEVKXG�%NQI�(ZCORNGU

6JG�FQEWOGPV�DGNQY�EQPVCKPU�GZCORNGU�QH�GZVTCEVU�HTQO�4GHNGEVKXG

%NQIU�YKVJ�IWKFCPEG�EQOOGPVU�VQ�JGNR�[QW�WPFGTUVCPF�YJCV�[QWT

VWVQT�YKNN�DG�NQQMKPI�HQT�CV�VJKU�UVCIG�

��

5.á&&�4GHNGEVKXG�%NQI�(ZVTCEVU

�
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2WTRQUG�CPF�EQPVGPV2WTRQUG�CPF�EQPVGPV

'WTKPI�[QWT�5.á&&��[QW�CTG�IKXGP�VJG�QRRQTVWPKV[�VQ�IGV�UQOG

HQTOCVKXG�HGGFDCEM�QP�[QWT�RTQITGUU��;QWT�áPVGTKO�4GHNGEVKXG�4GRQTV

YKNN�CNNQY�[QW�VQ�RTCEVKUG�TGRQTVKPI�QP�[QWT�NGCTPKPI�GZRGTKGPEGU�CPF

VJG�TGHNGEVKQP�[QW�JCXG�FQPG�UQ�HCT��RTKQT�VQ�VJG�)KPCN�4GHNGEVKXG�4GRQTV

UWDOKUUKQP��ICKPKPI�VWVQT�HGGFDCEM�QP�KV�

6JG�áPVGTKO�4GHNGEVKXG�4GRQTV�HQNNQYU�GZCEVN[�VJG�UCOG�UVTWEVWTG�CU

VJG�)KPCN�4GHNGEVKXG�4GRQTV��6JKPM�QH�KV�CU�C�FTCHV��C�EJCPEG�HQT�[QW�VQ

UWOOCTKUG�JQY�VJKPIU�JCXG�EJCPIGF��CU�VJG[�KPGXKVCDN[�YKNN��UKPEG

YTKVKPI�[QWT�2TQRQUCN��CPF�YJCV�[QW�JCXG�NGCTPGF�UQ�HCT��2NGCUG�TGHGT

VQ�[QWT�5.á&&�9QTMDQQM�HQT�IWKFCPEG�QP�JQY�NQPI�[QWT�áPVGTKO

4GHNGEVKXG�4GRQTV�UJQWNF�DG�

&QORNGVKPI�[QWT�áPVGTKO�4GHNGEVKXG�4GRQTV�EJGEMNKUV&QORNGVKPI�[QWT�áPVGTKO�4GHNGEVKXG�4GRQTV�EJGEMNKUV

%GHQTG�[QW�OCTM�[QWT�áPVGTKO�4GHNGEVKXG�4GRQTV�CU�
TGCF[�HQT�TGXKGY
�
TGCF[�HQT�TGXKGY
�KP

2GDDNG2CF��UGG�Å+QY�VQÆ�IWKFG�Å+QY�VQÆ�IWKFG��EJGEM�VJCV�[QW�JCXG�

Ë�KPENWFGF�VJG�EQPVGZV�QH�[QWT�EQWTUG

Ë�KPENWFGF�NKPMU�VQ�GXKFGPEG�QH�GPICIGOGPV�YKVJ�[QWT�RTGFGHKPGF

.GCTPKPI�QWVEQOGU������������CPF����[QWT�TGHNGEVKXG�DNQIU�CPF�[QWT

GXKFGPEG�EQNNGEVKQP�

Ë�TGOGODGT�VQ�TGHGT�VQ�VJG�.GCTPKPI�1WVEQOGU�CPF�$UUGUUOGPV

'QEWOGPV��YJKEJ�ECP�DG�HQWPF�KP�[QWT�5.á&&�9QTMDQQM��HQT�SWGUVKQPU

[QW�UJQWNF�DG�CPUYGTKPI�CV�VJKU�UVCIG

Ë�QWVNKPGF�HWVWTG�FKTGEVKQPU�DCUGF�QP�TGHNGEVKQPU�[QW�JCXG�OCFG�CV

VJKU�RQKPV�

1PEG�[QW�JCXG�OCTMGF�[QWT�áPVGTKO�4GHNGEVKXG�4GRQTV�CU�ÅTGCF[�HQT

áPVGTKO�4GHNGEVKXG�4GRQTV
*WKFCPEG�QP�JQY�VQ�YTKVG�[QWT�áPVGTKO�4GHNGEVKXG�4GRQTV�CPF�KVU

RWTRQUG
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TGXKGYÆ��[QW�OWUV�TGOGODGTTGOGODGT�VQ�GOCKN�[QWT�VWVQTGOCKN�[QWT�VWVQT�VQ�KPHQTO�VJGO�Ã

VJG[�YKNN�PQV�XKGY�KV�YKVJQWV�VJKU�

4GOGODGT��VJG�UWEEGUU�QH�[QWT�5.á&&�YKNN�FGRGPF�QP�[QWT�CDKNKV[�VQ

RWNN�GXGT[VJKPI�VQIGVJGT�KPVQ�CP�JQPGUV��YGNN�TGHGTGPEGF�CPF�TGHNGEVKXG

RKGEG�QH�YQTM��6JKU�KU�GZEGNNGPV�RTCEVKEG�HQT�VJG�HWVWTG���UQ�VT[�VQ�JCXG

HWP�YKVJ�KV�

áPVGTKO�4GHNGEVKXG�4GRQTV�(ZCORNGUáPVGTKO�4GHNGEVKXG�4GRQTV�(ZCORNGU

6JG�FQEWOGPV�DGNQY�EQPVCKPU�GZCORNGU�QH�GZVTCEVU�HTQO�áPVGTKO

4GHNGEVKXG�4GRQTVU�YKVJ�IWKFCPEG�EQOOGPVU�VQ�JGNR�[QW�WPFGTUVCPF

YJCV�[QWT�VWVQT�YKNN�DG�NQQMKPI�HQT�CV�VJKU�UVCIG�

5.á&&�áPVGTKO�4GHNGEVKXG�4GRQTV�(ZVTCEVU�5.á&&�áPVGTKO�4GHNGEVKXG�4GRQTV�(ZVTCEVU�

2NGCUG�PQVG2NGCUG�PQVG��VJG�VQRKEU�WUGF�YKVJKP�VJG�GZCORNGU�CDQXG�OC[�PQV

TGNCVG�VQ�VJG�EQPVGZV�QH�[QWT�5.á&&�DWV�VJG[�CTG�GZCORNGU�QH�JQY�VJG

TGHNGEVKXG�RTQEGUU�YQTMU��

6JG�HQNNQYKPI�áPVGTKO�4GHNGEVKXG�4GRQTV�GZCORNG�JCU�DGGP�GZVTCEVGF

HTQO�C�EQORNGVKPI�5.á&&�UVWFGPVÆU�YQTMDQQM��áH�[QW�JCXG�PQV�CNTGCF[

XKGYGF�VJKU�UVWFGPVÆU�2TQRQUCN�[QW�YKNN�HKPF�VJKU�WPFGT�VJG�Å2TQRQUKPI

[QWT�5.á&&Æ�VCD��4GXKGYKPI�VJKU�UVWFGPVÆU�LQWTPG[�CU�[QW�CTG

EQORNGVKPI�[QWT�QYP�5.á&&�YKNN�IKXG�[QW�CP�KPUKIJV�KPVQ�VJG�V[RGU�QH

HGGFDCEM�[QW�OC[�TGEGKXG�CV�VJG�FKHHGTGPV�UVCIGU�QH�[QWT�5.á&&��CPF

JQY�KORQTVCPV�VJG�HGGFDCEM�KU�VQ�JGNR�[QW�UWEEGUUHWNN[�RTQITGUU�CPF

TGHNGEV�VJTQWIJQWV�[QWT�5.á&&�

&QORNGVKPI�5VWFGPV
U�áPVGTKO�4GHNGEVKXG�4GRQTV�(ZCORNG

)GGFDCEM�RTQEGUU)GGFDCEM�RTQEGUU

1PEG�[QW�JCXG�OCTMGF�[QWT�áPVGTKO�4GHNGEVKXG�4GRQTV�CU�
TGCF[�HQT
TGCF[�HQT

TGXKGY
�TGXKGY
�CPF�[QWT�VWVQT�JCU�TGXKGYGF�KV�[QW�YKNN�TGEGKXG�HGGFDCEM�YJKEJ

KU�KPVGPFGF�VQ�JGNR�[QW�FGXGNQR�RTKQT�VQ�YTKVKPI�[QWT�)KPCN�4GHNGEVKXG

4GRQTV�

6Q�OCMG�VJG�OQUV�QH�VJKU�HGGFDCEM�KV�KU�C�IQQF�KFGC�VQ�YTKVG�C

EQORTGJGPUKXG�DNQI�QP�JQY�VJG�HGGFDCEM�[QW�TGEGKXGF�KORCEVU�QP
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[QW��JQY�[QW�HGGN�CDQWV�KV��YJCV�KV�OCMGU�[QW�VJKPM�CDQWV�[QWT�RTQLGEV

UQ�HCT�CPF�JQY�[QW�YKNN�EQPVKPWG�KP�NKIJV�QH�VJG�PGYN[�TGEGKXGF

HGGFDCEM�

;QW�ECP�WUG�VJG�HGGFDCEM�[QW�TGEGKXG�JGTG�VQ�GXQNXG�[QWT�TGHNGEVKXG

YTKVKPI�CPF�GXKFGPEG�EQNNGEVKQP�CJGCF�QH�[QWT�)KPCN�4GHNGEVKXG�4GRQTV

EQORNGVKQP�CPF�UWDOKUUKQP�

1PEG�[QW�JCXG�TGEGKXGF�[QWT�6WVQTÆU�HGGFDCEM��TGHGT�DCEM�VQ�VJG�MG[

CTGCU�YJKEJ�CTG�GUUGPVKCN�HQT�UWEEGUU�KP�[QWT�5.á&&��RTGXKQWUN[

FKUEWUUGF�CV�VJG�2TQRQUCN�UVCIG��4GCF�QXGT�VJG�MG[�CTGCU�CICKP�CPF

OCMG�UWTG�[QW�CTG�MGGRKPI�QP�VQR�QH�CNN�RQKPVU�

��

6WXGHQW�/HG�,QGLYLGXDOO\�&UHDWHG�&RXUVHV��&ODLUH�0DF*UH«
&UHDWHG�����'(&����/DVW�0RGLILHG�����-8/���

3RUWIROLR��6/,&&V�5HVRXUFH�3DFN�����
3DJH����RI����SDJHV

116



2WTRQUG�CPF�EQPVGPV2WTRQUG�CPF�EQPVGPV

$V�VJG�GPF�QH�[QWT�RTQLGEV�[QW�CTG�PQY�TGSWKTGF�VQ�YTKVG�C�UGNH�

TGHNGEVKXG��ETKVKECN��)KPCN�4GHNGEVKXG�4GRQTV�QP�[QWT�GZRGTKGPEG��YJCV�[QW

DGNKGXG�[QW�JCXG�CEJKGXGF�CPF��KORQTVCPVN[��YJCV�[QW�YQWNF�FQ

FKHHGTGPVN[�KH�UVCTVKPI�VJG�GZRGTKGPEG�CICKP����

áP�QVJGT�YQTFU�YJCV�FKF�[QW�NGCTP��CPF�YJCV�FQ�[QW�DGNKGXG�[QW�ECP

FQ�PQY�VJCV�[QW�EQWNFP
V�FQ�DGHQTG��QT�EQWNF�FQ�DGVVGT"

;QW�CTG�CNUQ�TGSWKTGF�VQ�CVVCEJ�GXKFGPEG��KNNWUVTCVKPI�[QWT�URGEKHKE

NGCTPKPI��;QW�YKNN�DG�CNNQECVGF�C�YQTF�EQWPV�HQT�[QWT�)KPCN�4GHNGEVKXG

4GRQTV��2NGCUG�PQVG�VJCV�[QWT�%NQIU�CPF�[QWT�(XKFGPEG�&QNNGEVKQP�CTG

PQV�KPENWFGF�YKVJKP�VJKU�YQTF�EQWPV��6JGTGHQTG�KH�[QW�TGCEJ�[QWT

OCZKOWO�YQTF�EQWPV�CPF�UVKNN�JCXG�KPHQTOCVKQP�[QW�YKUJ�VQ�KPENWFG�

[QW�ECP�CNYC[U�GPVGT�VJKU�KPVQ�C�DNQI�CPF�NKPM�VJKU�YKVJKP�[QWT�4GRQTV�

;QW�YKNN�PQV�DG�RGPCNKUGF�HQT�EQR[KPI�CPF�RCUVKPI�HTQO�[QWT�áPVGTKO

4GHNGEVKXG�4GRQTV�KPVQ�[QWT�)KPCN�4GHNGEVKXG�4GRQV��

2NGCUG�PQVG�2NGCUG�PQVG��;QW�YKNN�PQV�DG�RGPCNKUGF�HQT�EQR[KPI�CPF�RCUVKPI�HTQO;QW�YKNN�PQV�DG�RGPCNKUGF�HQT�EQR[KPI�CPF�RCUVKPI�HTQO

[QWT�áPVGTKO�4GHNGEVKXG�4GRQTV�KPVQ�[QWT�)KPCN�4GHNGEVKXG�4GRQTV�[QWT�áPVGTKO�4GHNGEVKXG�4GRQTV�KPVQ�[QWT�)KPCN�4GHNGEVKXG�4GRQTV�

+QYGXGT�[+QYGXGT�[QWT�VWVQT�YKNN�DG�GZRGEVKPI�C�PQVKEGCDNG�GXQNWVKQP�KPQWT�VWVQT�YKNN�DG�GZRGEVKPI�C�PQVKEGCDNG�GXQNWVKQP�KP

UVTWEVWTG��EQPVGPV�CPF�TGHNGEVKQPU�HTQO�[QWT�áPVGTKO�VQ�)KPCNUVTWEVWTG��EQPVGPV�CPF�TGHNGEVKQPU�HTQO�[QWT�áPVGTKO�VQ�)KPCN

4GHNGEVKXG�4GRQTV��KPEQTRQTCVKPI�VJG�HGGFDCEM�VJG[�JCXG�IKXGP�[QW��4GHNGEVKXG�4GRQTV��KPEQTRQTCVKPI�VJG�HGGFDCEM�VJG[�JCXG�IKXGP�[QW��

;QW�YKNN�JCXG�VJG�QRRQTVWPKV[�VQ�WUG�VJG�2GDDNG2CF�QPNKPG�&QNNGEVKQPU&QNNGEVKQPU

VQ�EQNNGEV�CPF�RTGUGPV�TGNGXCPV�GXKFGPEG�VQ�KNNWUVTCVG�[QWT�NGCTPKPI�Ã

UGG�VJG�Å+QY�VQÆ�IWKFG+QY�VQÆ�IWKFG�HQT�HWTVJGT�IWKFCPEG�QP�VJKU�

áPHQTOCVKQP�TGICTFKPI�VJG�FGCFNKPG�HQT�[QWT�)KPCN�4GHNGEVKXG�4GRQTV

CPF�VJG�TGEQOOGPFGF�YQTF�EQWPV�ECP�DG�HQWPF�KP�[QWT�5.á&&

YQTMDQQM��

)KPCN�4GHNGEVKXG�4GRQTV
*WKFCPEG�QP�VJG�RWTRQUG�QH�[QWT�)KPCN�4GHNGEVKXG�4GRQTV�CPF�JQY�VQ

YTKVG�KV�
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&QORNGVKPI�[QWT�)KPCN�4GHNGEVKXG�4GRQTV�EJGEMNKUV&QORNGVKPI�[QWT�)KPCN�4GHNGEVKXG�4GRQTV�EJGEMNKUV

%GHQTG�[QW�OCTM�[QWT�)KPCN�4GHNGEVKXG�4GRQTV�CU�
TGCF[�HQT�TGXKGYTGCF[�HQT�TGXKGY
�KP

2GDDNG2CF��UGG�Å+QY�VQÆ�IWKFGÅ+QY�VQÆ�IWKFG��EJGEM�VJCV�[QW�JCXG�

Ë�QWVNKPGF�VJG�EQPVGZV�QH�[QWT�EQWTUG

Ë�KPENWFGF�NKPMU�VQ�GXKFGPEG�QH�GPICIGOGPV�YKVJ�[QWT�RTGFGHKPGF

.GCTPKPI�1WVEQOGU������������CPF����HTQO�[QWT�TGHNGEVKXG�DNQI�RQUVU

CPF�EQNNGEVKQP�QH�GXKFGPEG�

Ë�4GOGODGTGF�VQ�TGHGT�VQ�VJG�.GCTPKPI�1WVEQOGU�CPF�$UUGUUOGPV

FQEWOGPV��YJKEJ�ECP�DG�HQWPF�KP�[QWT�5.á&&�9QTMDQQM��HQT�SWGUVKQPU

[QW�UJQWNF�DG�CPUYGTKPI�CV�VJKU�UVCIG

Ë�QWVNKPGF�VJG�EQPENWUKQPU�CPF�HWVWTG�FKTGEVKQPU�DCUGF�QP�TGHNGEVKQPU

[QW�JCXG�OCFG�FWTKPI�[QWT�RTQLGEV

1PEG�[QW�JCXG�OCTMGF�[QWT�)KPCN�4GHNGEVKXG�4GRQTV�CU�
TGCF[�HQT

TGXKGY
��TGOGODGT�VQ�GOCKN�[QWT�5.á&&�EQWTUG5.á&&�EQWTUG

CFOKPKUVTCVQT�CFOKPKUVTCVQT��YJQ
U�GOCKN�CFFTGUU�ECP�DG�HQWPF�YKVJKP�[QWT�5.á&&

YQTMDQQM�����

2NGCUG�DG�CYCTG�VJCV�CP[�ITCFGU�KUUWGF�VQ�[QW�YKNN�DG�RTQXKUKQPCN�WPVKN2NGCUG�DG�CYCTG�VJCV�CP[�ITCFGU�KUUWGF�VQ�[QW�YKNN�DG�RTQXKUKQPCN�WPVKN

VJG[�CTG�EQPHKTOGF�D[�VJG�(ZCO�%QCTF�CV�VJG�GPF�QH�$WIWUV�VJG[�CTG�EQPHKTOGF�D[�VJG�(ZCO�%QCTF�CV�VJG�GPF�QH�$WIWUV�
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NICE Programme  
Fundamentals 

RESOURCE PACK



�

NICE Consortium Process and Administration 
 
The Consortium collaborates on the following administrative structures, which are 
crucial in order to plan, develop, and implement the NICE Programme:  
 
Transnational Meetings  
Representatives from all the partner universities (the Project Management Group) 
meet in person every 6 months for 3 days at one of the Consortium institutions to 
work on the Intellectual Outputs and develop the resources for the project, discuss 
planning and next steps, and build a truly collaborative environment.  
 
Content Development  
The modules are created by the Project Management Group, drawing where 
appropriate and necessary on the expertise of their colleagues at the Consortium 
universities. Establishing a system of review where the content created 
by 2 institutions is reviewed by 2 others to ensure consistency, eliminates overlaps, 
and fill gaps. This allows for ongoing quality assurance of the content as it is being 
developed.  
 
Multiplier Events  
The outputs of the NICE Programme are disseminated during Multiplier Events. 
External staff (who are not affiliated with an of the consortium partners) are invited 
to attend this interactive presentation of project findings. The aim of these events 
is to inform potential stakeholders of the project development, find champions 
who will support and promote the future of NICE, and perhaps even implement 
the programme at their own institution.  
 
Staffing  
NICE is a truly transdisciplinary project developed by professional and academic 
staff from a wide range of backgrounds and areas of higher education. This 
diversity strengthens the Consortium and ensures that the Project Management 
Group experiences the same process as the students themselves, working in 
intercultural teams with students from all degrees and all levels of study.   
 
NICE Summer School logistics  
As with the Transnational Meetings and Multiplier Events mentioned above, 
partner institutions take turns hosting Summer Schools with support from the 
whole consortium who work together on the curriculum, trainers and 
workshop leader’s selection, and student recruitment and communications. The 
host oversees local support such as booking classrooms and 
student accommodation and providing staff on campus.  
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NICE Consortium Members 

�
The University of Edinburgh 
The University of Edinburgh (UoE), founded in 1582, is the sixth oldest university in 
the English-speaking world and one of Scotland's ancient universities. UoE is a 
member of the Russell Group, Universitas 21, the Coimbra Group and the League 
of European Research Universities. UoE is the leading research university in 
Scotland and is one of Britain’s leading research universities. 
 
University of Amsterdam 
The University of Amsterdam (UvA) is one of the world’s intellectual hubs, a 
modern comprehensive research university with a long and rich history dating 
back to 1632. The university scores highly in various international rankings and is 
ranked within the top 20 universities in Europe and the top 100 worldwide. UvA’s 
mission is to prepare its students in the best possible way for a future career in the 
global labour market. 
 
Lund University 
Lund University is ranked as one of the top 100 in the world. Lund tackles complex 
problems and global challenges and work to ensure that knowledge and 
innovations benefit society. Lund is the only Swedish university to be a member of 
the strong international networks LERU (the League of European Research 
Universities) and Universitas 21. 
 
University of Padova 
The University of Padova (UNIPD) is one of the top Higher Education Institutions in 
Italy, founded in 1222. Providing high quality education, fostering research and 
nurturing international relations are among the top priorities of UNIPD, which is 
also particularly keen on promoting strong links with the local community. 
 
University of Salamanca 
The University of Salamanca (USAL), founded in 1218, is one of the oldest 
Universities in Europe. Today, it is a modern European University and the diverse 
range of cultures is found in practically every branch of teaching.  In 2009, USAL 
was recognised as a Campus of International Excellence by the Spanish 
Government. This reflects its excellence and high quality in teaching, training, 
researching activities and academic life.  
 
University College Dublin 
Founded in 1854 by John Henry Cardinal Newman, University College Dublin 
(UCD) was set up as an inclusive Irish university and is one of Europe's leading 
research-intensive universities. UCD is now number one in Ireland for 40 of its 
subjects and is committed to building skills that are crucial to Irish graduates as 
they compete in an increasingly global environment. 
 
Alexandru Ioan Cuza University of Iasi 
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Alexandru Ioan Cuza University of Iasi (UAIC), the first university founded in 
Romania (in 1860), is ranked among the top universities in the country in terms of 
research, education and institutional transparency. UAIC is in the elite group of 
Romanian universities proving excellence, great visibility and international impact. 
 
University of Göttingen 
The University of Göttingen is highly reputed throughout the world of academia 
and research. Owing to the great efforts and pioneering ideas to advance 
internationalization continuously, the University of Göttingen received the 
prestigious EAIE Institutional Award for Innovation in Internationalisation in 2015. 
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EAC Members 
 
Lottie Olsson Norrsén 
Responsible for external relations at Sten K. Johnson Centre for Entrepreneurship 
at Lund University Lottie’s aim is to strengthen entrepreneurship and 
entrepreneurs through strategic networks. She has a background from the 
biotechnology industry, including 12 years at Pharmacia & Upjohn, 7 years at 
Active Biotech and as co-owner of MicroMorph for 10 years. Lottie’s goal is to 
facilitate the entrepreneurial journey for students by providing them with a 
valuable network and opportunities in the business world. She enjoys being a part 
of the process by connecting them with businesses and external actors and 
alumni. 
 
Jan-Willem Oosterbroek 
As a strategic adviser on international business at the Netherlands Enterprise 
Agency (RVO), Jan-Willem is responsible for business development for Dutch 
SMEs in South Korea and Taiwan. As part of the strategy team, he is an expert in 
the field of public-private partnerships where he investigates innovative 
approaches for cooperation. He is a strong believer in equal rights and 
opportunities and is committed to coordinating activities to better reach out and 
support women entrepreneurs in their international ambitions. Jan-Willem is 
convinced that diverse and inclusive teams perform better and are more 
successful in achieving societal impact. 
 
Robert Teepe  
As the Head of the Staff for Research Coordination at the German Primate Center, 
Robert is responsible for overseeing research activities, outputs and their ethical 
standards. Robert has a diploma in Forestry and graduated with a Doctorate 
degree in Forest Science and Forest Ecology from the University of Göttingen. His 
research interests include soil science, forest nutrition as well as biological and 
biomedical advances. Robert has worked in a variety of research roles relating to 
his area of interest. 
 
James Smith (Chair) 
James was appointed Vice-Principal International in 2014, having held the Chair of 
African and Development Studies since 2010. He also holds visiting professorships 
in Development Policy and Practice at the Open University and in the Department 
of Geography, Environmental Management and Energy Studies at the University of 
Johannesburg. James is a member of the Council of the UK’s Economic and Social 
Research Council and his research focuses on the role of science, innovation and 
infrastructure on Africa’s development. He has experience working with a broad 
range of donors, development agencies and NGOs. 
Claudia Van Den Bos 
Claudia is a project manager with ROC van Amsterdam, a major VET institute 
where she is responsible for ensuring students are prepared for the global job 
market by means of virtual exchange and international internships. Claudia started 
her career in the internationalisation of education at the University of Amsterdam 
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(UvA) where she was involved in international student recruitment and admissions, 
student exchange and the management of the international office. She is 
passionate about developing international and intercultural competencies to 
increase mutual understanding and to enjoy diversity. 
 
Zoe Martín 
Zoe is the founder of "Noesis Centro de Formación Ltd." (2013), spin-off 
enterprise of Salamanca University, where she leads and teaches both: 
professional training and teaching innovation projects. She has been offering 
entrepreneurial workshops and activities in the "Social and Cultural 
Entrepreneurship" career of Salamanca University since 2014. In 2016, she co-
founded "Yipikayei Productions", a film production company specialised in 
producing corporative spots with cinematographic quality and creating media 
contents for teaching innovation. 
 
Stefano Carosio 
Stefano holds a Master’s Degree in Chemical Engineering, an honorary PhD in 
Innovation Management and is the managing director of Unismart Padova 
Enterprise. He has over 22-years of experience in connecting business and SMEs 
to growth opportunities through technology transfer, open innovation and 
collaborative EU research. Since 1996 Stefano has been actively involved in EU 
research funding, taking part in more than 200 projects, and mobilising around 
100 million Euros in funding per year. Stefano has worked with EU and National 
agencies to design, lead and assess a variety of Innovation Programs. 
 
Sinéad D’arcy 
Sinéad has a passion for the attraction, selection, development & retention of 
graduate talent. Through her role as Head of the Jameson International Graduate 
Programme, Sinéad oversees the recruitment of graduate talent to meet the 
global ambitions of the Jameson brand, designs the programmes multi-award 
winning training & development offering & oversees the development, 
implementation & evaluation of the graduate management framework for a global 
network of 100 Brand Ambassadors based across over 50 international markets. 
Sinéad has a keen interest in the evolution of the workforce, in particular, the 
impact of new generations on the workplace.  
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Cristina Felicioni  
Graduated in Psychology, Cristina worked for about 20 years at the Entrepreneurs 
Association in Padova, where she was responsible for institutional relationships, as 
well as coordinating and managing projects aimed to develop a more effective 
connections between  companies and the training institutions. She is currently 
Executive Manager at UNIPD Alumni Association, where she leads the 
coordination, management and evaluation of the Association's projects and 
activities. The Association promotes the cultural and professional growth of its 
members and helps to improve the reputations of the people and resources of the 
University of Padova. The Association is also committed to enhancing the role of 
the Alumni, strengthening their sense of belonging to the University and involving 
them in the exchange of ideas and experiences. 
 
Emilio Galán  
As the co-founder and CTO of BEONPRICE, Emilio is responsible for the 
development and innovation of the company. After graduating as a Software 
Engineer and earning his MBA, Emilio expanded his experience by working with 
data technologies in business entities such as Astrophisics of Canary Island, 
Telefónica I+D, Telefónica and Santander Bank. Emilio is passionate about 
identifying opportunities, developing strategies, building teams and championing 
continuous innovation. 
 
Gerry O’Sullivan 
Gerry is Head of International Education at the Higher Education Authority in 
Dublin: the statutory planning and policy development body for higher education 
and research in Ireland. He has served the Authority in many areas including as 
Head of Communications for the organisation. He has addressed many 
international fora and conferences including the Education and Culture 
Committee of the European Parliament; the FAUBAI Conference in Brazil; the 
EURIE Summit in Istanbul and many meetings in Brussels, the UK, Jordan, 
Germany, Georgia, Russia, Ukraine and Austria. A graduate of UL, DCU and UCD, 
he is a past Chair of the Erasmus+ Working Group on Persons with Disability and 
has been a member of the Bologna Working Group on Internationalisation and 
Mobility,  the European Higher Education Area Advisory Group (EHEA) Group on 
International Co-operation and the EHEA Working Group on New Goals. 
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 NICE VIRTUAL EXPERIENCE - 1 
 

Lund University & University of Goettingen 

 NICE Course Learning Outcomes (bid p. 50) 

The aim of this project is specifically to enhance students’ employability by developing intercultural 

competencies and entrepreneurial skills, and applying them to address global and societal challenges by 

working together in transnational teams employing a tailor-made digital platform. 

 

• Develop intercultural competencies, transversal skills, social and civic awareness, critical thinking, digital 

skills and media literacy. 

• Improve skills in entrepreneurship and new business creation (including social entrepreneurship). 

• Enhance team working, leadership and innovation skills by interdisciplinary and multicultural participation in 

‘real world’ projects. 

• Develop awareness among students of their role as global citizens. 

• Equip students, especially Widening Participation students, with confidence and insight into preparing for a 

physical mobility. 

 

Ö SIX-WEEK VIRTUAL EXCHANGE EXPERIENCE 

 

This graphic shows the student journey for the virtual experience: After an introduction to the course, 
students will work through the tool kits in six consecutive weeks. Please note that it has not been updated 
with our adjustments from the last transnational meeting yet. For example, we decided that we will have 
student teams of five, resulting in 16 teams for virtual experience and summer school and 32 teams for virtual 
experience only.  
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 NICE VIRTUAL EXPERIENCE - 2 
 

Lund University & University of Goettingen 

Themes 

Module Proposed Title* Theme ENT Theme IC Content by 
Start /ŶƚƌŽĚƵĐƚŝŽŶ� Introduction to the 

entrepreneurial process 
Introduction to 
intercultural awareness 

University College 
Dublin 
University of 
Padova 

Week 1 tŽƌŬŝŶŐ�ŝŶ�Ă�
dĞĂŵ�

Entrepreneurial teams Intercultural teams University College 
Dublin 
University of 
Amsterdam 
University of 
Edinburgh 

Week 2 /ĚĞŶƚŝĨǇŝŶŐ�Ă�
WƌŽďůĞŵ�

Opportunity recognition 
and idea creation 

Value-free observation University College 
Dublin 
University of 
Amsterdam 

Week 3 dĞƐƚŝŶŐ�/ĚĞĂƐ� Idea validation 
 

Empathy & Trust 
(considering values, 
attitudes, mindsets and 
behaviours – own and 
others) 

University of 
Goettingen 
University of 
Salamanca 
 

Week 4 ,ĂŶĚůŝŶŐ�
�ŝĨĨĞƌĞŶĐĞƐ�

Entrepreneurial finance 
 

Communication and 
conflict 

University of 
Goettingen 
Lund University 

Week 5 DĂŬŝŶŐ�
�ĞĐŝƐŝŽŶƐ�

Business Modelling 
 

Deep democracy & 
Decision making 

University of 
Amsterdam  
Lund University 

Week 6 ZĞĨůĞĐƚŝŶŐ�zŽƵƌ�
tŽƌŬ�

Did it work? Feedback and reflection University of 
Padova 
Lund University 
University College 
Dublin 
hŶŝǀĞƌƐŝƚǇ�ŽĨ�
^ĂůĂŵĂŶĐĂ 

 

See > Joined Proposal Themes Virtual Experience incl. LO.docx for more details on themes / topics and 
intended learning outcomes as well as possible warm-ups and tasks. 

 

*Title: 
We propose that every week gets one title that is the common denominator of both themes and/or reflects 
what the students are focussing on in their activities. To come up with these proposed titles as examples we 
first looked at both themes in a week and thought about what students might do in that week (see next page). 
Looking at the possible learning activities we then deduced titles for every week naming what we identified as 
the focal point of the week. As these titles are first proposals they are totally open to discussion and change 
while working on the modules gaining more insight what the learner activities might actually look like.   
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 NICE VIRTUAL EXPERIENCE - 3 
 

Lund University & University of Goettingen 

Learner Activities (Proposal) 

In this table the virtual experience is presented from the students’ perspective. We think that students, rather 
than looking at the themes of entrepreneurship and intercultural competence, will look at what they actually 
have to do during the respective week and the overall course. These activities include doing their course work 
and their SLICC as well their work on the global challenge and thereby working in an international team. For 
the last two aspects, we made assumptions what these learner activities might be based on both themes of 
the respective week. Again, these activities might change while developing the modules. 

�

dŽ�ďĞ�ĚŝƐĐƵƐƐĞĚ͗�

x Do students get to know their team before week 1? 
x Do students know about their global challenge before week 1 or 2? 
x When do students  

R apply for Summer School? 
R write their interim report? (750 words, SLICC) 
R write their final report? (1500 words, SLICC) 

 

x Rotating team roles (especially leadership) 

 

x Where and when is the trainer involved? 
 

Module Learner Activities  
- What do students do? 

 Apply and choose global challenges 

Start 
 

Get introduced to the NICE process, especially the virtual experience, and 
the topics 
Get to know the ‘NICE delivery platform’ and PeddlePad/SLICC 

Write their SLICC 

Week 1 
 

Do course 
module 1 

Work in 
an intl 
Team 

Get to know their team  
 

Week 2 
 

Do course 
module 2 

Learn to 
observe 

Work on 
Global 

Challenge 

Discuss their 
global challenge, 
generate ideas 

Week 3 
 

Do course 
module 3 

Learn to listen, 
listen to learn 
Build trust 

Test ideas, pick 
one idea 

Week 4 
 

Do course 
module 4 

Talk about 
conflict 

Talk about 
resources 

Week 5 
 

Do course 
module 5 

Learn to include 
all team 
members into 
decision making 

Make decisions 
regarding their 
business model 

Week 6 
 

Do course 
module 6 

Reflect on their experience 
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 NICE VIRTUAL EXPERIENCE - 4 
 

Lund University & University of Goettingen 

Trainer (Proposal) 

There are two trainers per university (16 trainers in total).  

But what do they do?  

We suggest and put up to discussion that 

- every trainer is a face-to-face contact person for the students of their university  
- and additionally, that they are responsible for one (to three) NICE student team(s) of five. 

Possible tasks may include: 

- Help team if they have questions concerning content / assignments / process etc. 
- Provide guidance how SLICC works 
- Read reflections (SLICC) and give feedback (?) 
- Join/facilitate first team meeting in week 1 and guide students through challenge and group 

assignment (?) 
- Facilitate final team reflection (?) 
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 NICE VIRTUAL EXPERIENCE - 5 
 

Lund University & University of Goettingen 

Module Framework 

The virtual experience starts with an introduction after which the students will work through six modules. Each 
module will take them one week, hence working for six weeks in total. Every week they will spend about five 
hours working through the tool kits as well as working on their global challenge and SLICC. As each of these 
three aspects accounts for a third of the course, the estimated work time for each should be around 100 
minutes.  

The modules are organized in line with the pedagogical three steps “knowledge – action – reflection” leading 
to the following chronological sequence: 

1. 100 minutes for tool kits: structured input as well as self-study, research etc. 
2. 100 minutes for global challenge: structured team assignment and reflection 
3. 100 minutes for SLICC 

The following framework (which largely follows the UCD e-challenges) should help with the creation of the 
module content:  

KNOWLEDGE ACCUMULATION 

x Overview & Introduction to the topics: 
an overview of the week situating the week in the broader context of the course and one common 
introduction to the topics / themes of the week that stresses the connection between the entrepreneurial 
and intercultural aspects 
in form of an engaging video from lecture(s), English language, about 10 minutes long 
accompanied by multiple choice, online quiz etc. to get the student engaged with the content 

 
x Warm-up (topic-related):  

a short, fun, task for the participants to undertake in the subject of the week that can be done individually 
and/or with others and/or with the team 
*have one either after the introduction (topic related) or before the assignment (teamwork related) 
(about 15 minutes) or have both but shorter 

 
x Advice:  

1-4 inputs like relevant know-how, tools, models, examples of the themes in real life that help students 
think differently about the themes, how they can be approached and what they mean 
e.g. video/audio from lecturer or expert interview (English or other languages with English subtitles), 
assigned reading, tutorial 
to be worked through in about 30-40 minutes 
 

x Resources:  
3-6 additional external resources for the students to read and work through ŝĨ�ƚŚĞǇ͛ƌĞ�ŝŶƚĞƌĞƐƚĞĚ�ŝŶ�ĨƵƌƚŚĞƌ�
ƌĞĂĚŝŶŐ�ĂďŽƵƚ�ƚŚĞ�ƚŽƉŝĐ 
e.g. newspaper articles, research articles, youtube videos, TEDTalk 

 

PUTTING KNOWLEDGE INTO ACTION 

x Warm-up / Challenge (teamwork related):  
see above 
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x Team Assignment:  
this is an overview of an assignment that they must work through as a team – these assignments should be 
based around both of the themes that they have worked through on the toolkit and guide students to 
work on their global challenge week by week in four consecutive steps. 
While the first three steps break down the assignment into sizeable portions, the fourth and last step 
should ask them to document or present their result or product. 

 

REFLECTING ON ACTION 

x Team Reflection:  
a short guided reflection with up to three questions to be discussed by the students after they completed 
their assignment.  
Topics to reflect on could be: process or product / teamwork / communication / expectations etc.   
(Documentation?) 

 

REFLECTING ON LEARNING 

x Reflection:  
this will be located within the SLICC framework   
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Module Outline with Possible Content Types 

Week / Module # 
 
Title: 
 

KŶĞ�ĐŽŵŵŽŶ�ƚŝƚůĞ�

Themes: 
 

�Ed�Θ�/��

Intended Learning 
Outcomes: 

3-6 ILOs 
 

Pedagogical 
Purpose 

Pedagogical 
Approach Content Content type 

Work format 
(individual / with 
others / with team) 

Workload / 
Duration 

Kn
ow

le
dg

e 
ac

cu
m

ul
at

io
n 

declarative 
knowledge 

Overview & 
Introduction 

 One video from 
lecturer(s) 
+ question(s) / quiz / 
task etc. 

individual 15 minutes 

functioning 
knowledge 

Warm-up* 
(topic related) 

   15 
minutes* 

procedural 
& 
conditional 
knowledge 

Advice / 
“know-
how” 

1-4 inputs 
 

e.g. video/audio 
from lecturer, expert 
interview, assigned 
reading, tutorial, 
model, tool 

individual 30-40 
minutes 

added 
knowledge Resources 

3-6 external 
resources 
 

e.g. newspaper 
articles, research 
articles, youtube 
videos, TEDTalk 

individual individual 

Putting 
knowledge into 
action 
(skills and 
attitudes) 

Warm-up* / 
Challenge 
(teamwork 
related) 

  e.g. 
1. individual task 
2. discussion with 
team or others 

15 
minutes* 

Team 
Assignment  
(Global 
Challenge) 
 
&  
 
Team 
Reflection 

�ƌĞĂŬ�ƵƉ�
ĂƐƐŝŐŶŵĞŶƚ�ŝŶƚŽ�
ĨŽƵƌ�ƐƚĞƉƐ�
1. 
2. 
3.  
4. result / product? 

e.g. work sheet team 100 
minutes 

Reflecting on 
action 

up to 3 questions 
to be discussed for 
guided reflection 

e.g. questions on 
work sheet 

Reflecting on 
learning  

Reflection 
(SLICC) 

   100 
minutes 
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While building the module please make sure of the following important aspects: 

- Overall course learning outcomes, as well as weeks before and after (context, red threat) 
- Modular content possessing a clear narrative 
- Consistent look and feel across all materials (provided internally) 
- Moderation of learning activities, trainer(?)   
- Measurement of ILOs; Assessment, peer-assessment, self-assessment (as a form of reflection) 
- Rotating team roles (especially leadership) 
- copyright 
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EĂǀŝŐĂƚŝŶŐ�ƚŚĞ�E/���KŶůŝŶĞ�WůĂƚĨŽƌŵ 

 

,ŽŵĞ�

The home page takes you through a basic understanding of the NICE Programme such as the 
objectives, the final project, the SLICC, the summer school, and how to use the NICE Online Platform. 
It includes helpful videos that provide an overview of the programme. 

 

 

 

�

dŽ�ƐƚĂƌƚ�ƚŚĞ�DŽĚƵůĞƐ�

Once you’ve read through the introductory information on the homepage, you can click the 
“�ŽƵƌƐĞ” link at the top right hand corner to start the online modules. You will then need to click 
͞dĂŬĞ��ŽƵƌƐĞ͟�to access the modules. All modules must be completed, and in order to navigate to 
the next module, make sure to scroll Ăůů�ƚŚĞ�ǁĂǇ�ĚŽǁŶ the page to click the link for the next or 
previous section in the blue bar. You are expected to add comments/upload content along the way 
at the bottom of the page as you engage with the modules, your facilitators, and your group 
members. Be sure to hit “^ĂǀĞ” after adding comments and content.  
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&ŽƌƵŵ 

The forum link at the top right hand corner will take you to a forum board with two links for 
discussion.  

'ĞŶĞƌĂů��ŝƐĐƵƐƐŝŽŶ͗�You can use this forum for general discussion with each other and/or   
          with the programme administrators, to ask questions related to module 
          content, to discuss thoughts and ideas, and other types of general 
          discussion. 

 

dĞĐŚŶŝĐĂů��ŝƐĐƵƐƐŝŽŶ͗�You can use this forum to raise concerns with any technical issues that 
             arise with the platform and flag any other technical problems; for  
                          example, if you cannot access one of the modules, the links appear 
                          broken, etc. 

 

 

 

For any other questions please email: goabroadprojects@ed.ac.uk 
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NICE Programme – Academic Trainer & Student Group Facilitator Profiles 
�
Introduction 
The NICE project focuses on internationalisation, intercultural competence, 
entrepreneurship and the delivery of non-standard international experiences to all types 
of students (including those with disabilities); potential tutors and facilitators should be 
interested in these subjects. 
 
Academic Trainer Profile (SLICC) – two members of staff 

  
Overview of the 
role 

The academic trainer is a member of staff who will supervise the 
NICE student SLICC, will be provided with training at a five day, 
train the trainer seminar held at the University of Amsterdam and 
will contribute towards the content (and perhaps delivery) of the 
NICE summer school.  

Qualifications Must be an academic member of staff, can be from any discipline 
or subject area. Ideally, they should have experience supervising 
students, but this is not required, as this training will be 
provided. 

SLICC 
Commitment 

Each trainer will have a maximum of 10 student projects to 
supervise throughout the programme cycle (March to July). The 
learning proposal, interim report and final report are the pieces 
of work that require review and feedback from the trainer. The 
consortium estimates this should take around three hours per 
student (each tutor will be different, some may take more time 
and some may take less). At the end of the project, each trainer 
will plan a virtual session with their SLICC students individually to 
provide feedback about their project as a whole.  

Training/Resources 
Commitment 

The University of Amsterdam will host a five day, training session 
from 21st to 25th January 2019. Each trainer is expected to attend 
the full session, where training will be provided by the University 
of Edinburgh on how to review and provide feedback on the 
learning proposal, interim report and final report submitted by 
the students for the SLICC. Trainers will work through the toolkits 
themselves, providing them with a firm grounding in the content 
and skills that the students learn. In addition, there will be further 
discussion of the Global Challenges that the students will 
generate innovative business solutions for and how those map 
onto the SLICC and toolkit content.   

Summer School 
Commitment 

Trainers will be invited to participate or provide content for the 
summer school (University College Dublin, 21 – 27 July), this may 
entail in-person contribution, or simply content development, 
depending on the individual and their specific interests. 
It is not a requirement that the Trainer has to participate in the 
Summer School. 

Support provided 
by 

Academic staff will be supported by their institution’s NICE 
project leads and the University of Edinburgh Go Abroad 
Projects team.  
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&ĂĐŝůŝƚĂƚŽƌ�WƌŽĨŝůĞ�;ƐƚƵĚĞŶƚ�ƚĞĂŵƐͿ�ʹ�ƵƉ�ƚŽ�ĨŽƵƌ�ŵĞŵďĞƌƐ�ŽĨ�ƐƚĂĨĨ�ƉĞƌ�ƉĂƌƚŶĞƌ�
  
Overview of the 
role 

The facilitator is a member of staff who will assist the NICE 
students to work together as they create their innovative 
business solution for their Global Challenge. They will also 
answer questions about the toolkit and will signpost student 
participants towards further resources and help.  

Qualifications Can be an academic or a professional services staff member, can 
be from any discipline or subject area. The facilitator must be 
able to help students work through the challenges they 
encounter throughout the project, will prompt proactive 
dialogue and provide support and guidance throughout the 
programme. 

Global 
Challenge/Team 
Commitment 

Each facilitator will have one to three teams of five students they 
are responsible for throughout the course of the project (March 
to July). They will do the following: 
 

x Weekly meetings to connect with your student teams: the 
facilitator will be responsible for planning regular 
meeting times for themselves and their student teams 
(length, format and content of these catch ups are 
decided by the individual facilitator) to support the 
progress and to make sure that the students are 
engaging and that any difficulties are addressed.   

x At the first introductory meeting, the facilitator will 
introduce the team to one another, explain their role, 
introduce the idea of regular, facilitated meetings (and 
plans these times for the group) and introduce the idea 
they will assist with team communication, but will not 
provide opinions or help on the topic. Student groups are 
encouraged/expected to meet informally without a 
facilitator present. 

x Global challenge support: the facilitator should familiarise 
themselves with the nature of the Global Challenge that 
their student teams have chosen as they may need to 
guide the students’ conversation around their topic. 

x Support the team in selecting Module team leaders. 
 

Training/Resources The facilitators will be provided with a comprehensive training kit 
further outlining the tasks they will complete and providing 
resources to ensure that the facilitated sessions are successful. 
Facilitators will need to be good communicators and will need to 
be able to successfully engage with students in a digital 
environment.   

Support provided 
by 

Facilitation staff will be supported by their institution’s NICE 
project leads and the University of Edinburgh Go Abroad 
Projects team.  
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How�to�facilitate�weekly�discussions�to�support�
students�complete�the�NICE�programme.��
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�� NICE�FACILITATORS�
Overview�and�role� The�facilitator�is�a�university�staff�member�or�former�NICE�student�

(alumn)�who�will�assist�the�new�batch�of�NICE�students�to�work�
together�as�they�work�through�the�online�toolkits�and�create�their�
business�model�canvas�for�their�Global�Challenge.�They�will�also�
answer�questions�and�signpost�students�towards�further�resources�
and�help.��

Qualifications� Can�be�an�academic,�a�professional�services�staff�member�or�a�NICE�
alumni�student�from�any�discipline�or�subject�area.�The�facilitator�will�
help�students�work�through�the�challenges�they�encounter�
throughout�the�project,�will�prompt�proactive�dialogue�and�provide�
support�and�guidance�throughout�the�programme.�

Training/Resources�
Commitment�

The�facilitators�will�be�provided�with�this�comprehensive�training�kit�
and�virtual�support�meetings�further�outlining�the�tasks�they�will�
complete�and�providing�resources�to�ensure�that�the�facilitated�
sessions�are�successful.�Facilitators�will�need�to�be�good�
communicators�and�will�need�to�be�able�to�successfully�engage�with�
students�in�a�digital�environment.���

Global�
Challenge/Team�
Commitment�

Each�facilitator�will�have�one�or�two�teams�of�five�students�
throughout�the�course�of�the�project�(February�to�June).�They�will�do�
the�following:�1.�meetings�every�two�weeks�to�connect�with�student�
teams�and�support�their�progress�through�the�online�toolkits�and�
their�Global�Challenge.�Facilitators�will�also�support�progress�and�
address�any�issues.��2.�Support�the�team�in�selecting�Module�team�
leaders.�

Support�provided�by� Facilitators�will�be�supported�by�Guido�de�Wilde�and�Justine�Seran�of�
the�NICE�project�team.�The�Institutional�NICE�team�leads�will�facilitate�
an�introduction�(based�on�the�Amsterdam�TrainͲtheͲTrainer�event�
and�this�Roadmap�document).�

Dates� 17�February�until�11�May�2020�

Time�investment� 8�facilitated�meetings�per�group�over�the�course�of�3�months.�Each�
meeting�will�take�approx.�1�hour�to�facilitate�and�30�min.�to�prepare�

Costs� n/a�
Profile� Academic�or�nonͲacademic�(experience�with�mentoring/tutoring�

students�

�� https://www.niceͲeu.org/��
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Timeline�&�workload�for�students�
Before��
10�February�

Application�Deadline�
for�Facilitators�

Send�name,�email�and�telephone�(whatsapp)�contacts�to�
Justine.Seran@ed.ac.uk��

10�February��
15:00�CET�

Virtual�Facilitator�
KickͲoff�Meeting�

Meet�your�fellow�facilitators�and�ask�questions�based�on�
this�Roadmap�document.�Join�us�via�Zoom:�
https://zoom.us/j/881608134��

10�February�� Students�are�
instructed�to�
complete�module�0�

Students�already�know�(and�hopefully�contacted)�their�
team�members�and�will�have�access�tot�he�NICE�
environment.�Students�don’t�need�facilitation�for�module�0.�

12�February� You�will�be�assigned�
to�your�two�teams�

Please�send�your�teams�a�welcome�email�to�introduce�
yourself,�indicate�your�working�hours,�that�you�offer�8�
facilitated�meetings�and�to�organise�a�doodle�poll�to�agree�
on�the�time�of�your�facilitated�meetings.�

17�February�� Start�of�the�NICE�
virtual�programme��

Sometime�in�this�week�you�will�organise�your�first�meeting.�
Student�don’t�have�to�do�any�work�yet�(other�than�module�
0).�After�your�first�meeting�they�will�start�working�on�
module�1.�
The�second�meeting�will�be�two�weeks�later,�when�they�
completed�the�work�on�module�1.�Unless�students�let�you�
know�that�they�need�more�time.�

9�March� 2nd�Virtual�
facilitator�Meeting�

Meet�with�your�fellow�facilitators�to�discuss�challenges�and�
solutions,�inform�you�about�the�summer�school�applications�
and�how�to�deal�with�loss�of�motivation�of�team�members.�
Join�us�via�Zoom:�https://zoom.us/j/461409959��

26�March�� Application�deadline�
for�NICE�summer�
school�

Students�can�apply�fort�he�NICE�summer�school.�

6�April� 3rd�Virtual�
facilitator�Meeting�

Meet�with�your�fellow�facilitators�to�discuss�the�progress�of�
your�teams�and�the�work�that�is�waiting�ahead.�
Join�us�via�Zoom:�https://zoom.us/j/169621667��

11�May� Final�Virtual�
facilitator�Meeting�

Around�1�May�you�will�probably�have�your�last�(8th)�
meeting�with�your�students.�During�this�last�catch�up�we�
will�evaluate�the�programme.�Join�us�via�Zoom:�
https://zoom.us/j/115532951��

12�July� Start�NICE�Summer�
School�

�

Estimated�time�students�will�spend�working�on�the�modules�and�indicating�what�type�of�activities�
will�be�involved:�

module� Estimated�time� WarmͲUp� Challenge� Team�Assignment�
0� ?� Ͳ� Ͳ� Ͳ�
1� 3Ͳ5h� Individual�+�team� Individual� Team�
2� 3Ͳ5h� Individual� Individual� Team�
3� 5Ͳ7h� Individual�+�team� Individual� Team�
4� 5Ͳ7h� Individual� Individual�+�team� Team�
5� 5Ͳ7h� Individual� Team� Team�
6� 3Ͳ5h� Individual�+�team� Individual� Team�
7� 2Ͳ3h� Individual� Individual�+�team� Team�

147



�

6�
�

�

Introduction�
�

�

�

�

In�this�document�you�will�find�helpful�tools�and�guiding�activities�to�facilitate�meaningful�dialogue�in�
your� groups� and� support� students� to�make� the�most� of� the� NICE� programme.� This� roadmap� to�
successful�facilitation�will�follow�the�WHY,�WHAT�and�HOW�framework.�As�facilitators�you�will�help�
your� team� remember� WHY� they� are� participating� and� keep� them� motivated� to� persevere� and�
successfully�complete� the�programme,�you�will�clarify�WHAT� is�expected�of� the� team,�and�you�will�
provide�them�the�freedom�to�discover�HOW�to�get�there�and�reflect�on�how�they�got�there.��

Using� the�metaphor� of� the� old� city�map� of�Amsterdam� at� the� top� of� this� page.� Imagine� you� are�
leading�a�group�of�people�from�point�A�to�B.�The�leader�motivates�the�group�by�explaining�why�they�
are�walking�to�point�B�and�what�reward�will�be�waiting�there�(the�WHY).�When�the�group�is�walking,�
the� leader� gives� he� group� a�map�with� the� address� of� point� B� and� tells� them�what� day� they� are�
expected�to�arrive�(the�WHAT).�Then�comes�the�hard�part,�the�leader�leaves�it�to�the�group�to�do�the�
walking�(orange�lines)�and�decide�which�streets�to�take�in�order�to�walk�to�the�indicated�address�(the�
HOW).�The�group�will�get� lost�a� few�times�and�might�even� loose�motivation� to�continue.�However,�
the� leader�meets� the� group� regularly� during� their� journey� to� remind� them� of� the� reward� (green�
arrow),�and�ask�the�group�(reflective)�questions�(blue�arrow)�to�help�them�reach�their�destination.��

�

�

�

�

�

�

�

�

�

� �

WHY:�the�drive�to�persevere!�

NICE�is�designed�to�enhance�
students'�employability�by�helping�
them�to�develop�intercultural�

competencies�and�entrepreneurial�
skills�and�teaching�them�how�to�
apply�these�skills�to�global�and�
societal�challenges�by�working�

together�in�multicultural�teams�and�
find�a�creative�and�innovative�

solution.�

WHAT:�the�result!�

What�should�the�team�do?�What�are�the�
objectives?�As�a�facilitator�you�will�connect�
the�WHY�to�the�WHAT,�meaning�that�you�
will�clarify�how�learning�objectives�(the�
why)�are�linked�with�assignments�(the�

what).�Facilitator�monitor�the�group�status�
and,�if�needed,�explain�and�clarify�‘what’�is�

expected�of�them!�

HOW:�the�process!�

Team�members�are�responsible�to�successfully�complete�the�
assignments�(the�WHAT)�and�thereby�realizing�the�intended�
goal�of�the�programme�(the�WHY).�Therefore�the�team�itself�
will�determine�what�the�result�of�the�NICE�programme�is.�

Facilitators�will�offer�guided�discussion�to�reflect�on�the�taken�
actions�and�completed�assignments.��

�� ����

A 

B 
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The�Facilitator’s�role� is�to�help�students�successfully�engage�with�the�virtual�environment,�but�you�
will� not� be� expected� to� be� an� expert� in� intercultural� competences,� entrepreneurship� or� global�
challenges.� You� are� not� a� teacher� who� is� here� to� impart� knowledge,� share� opinions� or� correct�
students.�As�facilitator�you�are�there�to�support�a�collaborative�environment�where�team�members�
work� together�with�clear�objectives� (the�WHAT)�and� in�alignment�with� the�purpose�of� the�project�
(the�WHY).�You�will�ensure� that� students�are�on� track�with� the� tasks� they�need� to� complete� (the�
WHAT)�and�that�the�process�stays�meaningful�for�all�(the�WHY).�For�a�more�elaborate�explanation�of�
the� professional� standards� and� ethics� that� guide� involvement� in� the� implementation� of� virtual�
exchange�programs�please�see�appendix�2.��

Neutrality�
Facilitators�are�process�leaders�who�do�not�contribute�to�the�substance�of�the�discussion�(the�HOW).�
The�facilitator's�aim�is�to�lead�the�group�process,�helping�the�students�to�improve�the�way�they�
communicate,�examine�and�solve�problems,�and�become�selfͲreflective.�To�be�able�to�achieve�this�
and�to�empower�the�group,�facilitators�must�remain�neutral.�

Your�own�expectations�influence�how�you�facilitate�an�activity.�Even�a�subtle�negative�reaction�by�
the�facilitator�can�be�hurtful�and�can�make�students�feel�like�they�said�something�wrong,�thus�
affecting�how�they�view�the�safety�of�dialogue.�Be�ready�to�hear�different�understandings�and�accept�
all�the�ways�participants�define�their�positions�without�judgement.�

Although�it�is�not�implied,�we�do�invite�all�facilitators�to�engage�with�the�NICE�modules�and�complete�
the�assignments.�Especially�the�exercises�in�module�2�can�help�raise�awareness�of�your�own�
preferences�in�communication�styles.�Navigating�the�modules�before�the�students�start,�will�help�
clarify�the�process�at�hand.��

Role�and�responsibility�
Facilitators�are�tasked�with�the�following�responsibilities:�

1.� Facilitate�multicultural�teamwork�
2.� Facilitate�entrepreneurial�journey�
3.� Reflecting�on�NICE�journey�
4.� Planning�&�coordination�of�team�output�

�
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1.�Multicultural�Teamwork�
In�order�for�the�team�to�function�well�together�and�find�synergy�in�its�diversity,�facilitators�will�
encourage�effective�communication�amongst�all�team�members.�Multicultural�teamwork�is�very�
challenging.�All�the�differences�amongst�team�members�can�lead�to�divisions,�conflict,�poor�
communication�and�inefficient�collaboration.�We�therefore�ask�facilitators�to�be�a�driving�positive�
force�during�the�NICE�virtual�journey;�focusing�on�positive�energy�and�confidence�to�persevere�
through�challenging�assignments.��

Before�you�embark�on�facilitating�your�teams�in�their�NICE�journey,�you�will�need�to�inform�the�team�
about�their�means�of�communication.�You�will�use�this�communication�tool�not�only�for�the�first�
meeting,�but�to�schedule�weekly�meetings�with�your�team�to�facilitate�group�discussions,�brainstorm�
sessions,�polls,�etc.:�

Group�communication�
x� Skype�for�weekly�facilitated�meetings�and�nonͲfacilitated�group�meetings�
x� Whatsapp�for�team�communication�

At�a�later�stage,�the�group�will�be�asked�to�work�together�and�showcase�some�of�their�work�(in�
addition�to�work�they�will�do�within�the�NICE�and�SLICC�platform).�Be�sure�to�inform�them�about�the�
following�options�and�let�the�team�decide�which�option�works�for�them:�

�

�

Collaborative�workspace�
x� Google�Docs�
x� SharePoint�
x� DropBox�

�

Solution�showcase�
x� Instagram��
x� WordPress�
x� Blogger�
x� Facebook�page�
x� LinkedIn�page�

�

�

Once�the�means�of�group�communication�and�the�time�and�date�for�the�first�meeting�is�confirmed,�it�
is�time�to�prepare�for�your�first�meeting.�We�created�a�specific�checklist�for�your�first�meeting�and�
the�necessary�agenda�items.�This�checklist�will�help�you�establish�the�role�of�the�facilitator,�the�
means�of�communication,�the�purpose�of�the�group�and�a�few�team�building�exercises.��
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Language�
Please�be�mindful�that�discussions�in�the�NICE�environment�will�take�place�in�English�and�this�could�
lead�to�unequal�engagement.�Some�students�get�to�speak�their�native�language�while�others�are�
speaking�a�foreign�language.�Students�based�in�Scotland�and�Ireland�will�inevitably�feel�more�
comfortable�speaking�English�than�students�from�southern�European�universities,�for�example.�

It�is�therefore�important�to�acknowledge�this�as�an�issue�of�accessibility�and�that�it�is�not�a�result�of�
some�students'�lack�of�knowledge�of�English.�It�is�rather�a�result�of�the�other�students�and�their�lack�
of�knowledge�of�other�languages�that�forces�the�language�of�communication�to�be�English.�It�is�
important�for�facilitators�to�remind�the�group�of�the�fact�that�students�from�nonͲEnglish�speaking�
countries�are�speaking�in�their�second�or�even�third�language,�and�to�show�the�group’s�appreciation�
for�their�effort.�

To�ensure�understanding�and�clarity,�you�can�check�in�via�private�chat�messages�that�everyone�in�
your�group�follows�and�understands�the�discussion�(don’t�put�anyone�on�the�spot�in�public),�or�ask�
for�volunteers�to�transcribe�the�conversation�in�the�chat�box�(rotate�every�15min),�making�sure�that�
all�students�in�your�group�feel�comfortable�asking�for�clarification�and�help�when�they�need�it.�

Technology�
Another�cause�of�differences�in�accessibility�is�the�technological�aspect.�Students�in�some�countries�
will�have�more�or�less�reliable�access�to�a�good�Internet�connection,�microphone,�and�webcam,�
depending�on�whether�they�connect�from�home�or�their�university,�and�this�can�impact�discussion.�
Make�sure�to�sign�in�early�with�plenty�of�time�to�troubleshoot�your�own�connection�issues,�welcome�
students�as�they�join,�and�get�them�to�check�that�their�mic�is�working�before�beginning�the�
discussion.�What�you�can�do�as�a�facilitator�is�to�acknowledge�and�observe�technological�issues,�
enable�reflection�and�awareness,�and�ensure�that�everyone�has�a�voice�in�the�discussion.�

2.�Facilitate�entrepreneurial�journey�
All�team�members�are�asked�to�be�proactive�and�forwardͲthinking�in�solving�a�Global�Challenge�and�
in�doing�so,�developing�intercultural�and�entrepreneurial�skills.�We�emphasize�that�the�success�of�the�
programme�is�determined�by�how�successful�they�work�together�as�a�team�in�completing�all�
challenges.�Skipping�activities�could�lead�to�a�less�cohesive�group�or�less�solid�business�model�
canvas.���

Facilitators�encourage�team�members�to�complete�
all�challenges�and�use�the�facilitated�meetings�to�
empower�the�team�to�find�their�own�solutions��for�
any�challenges�and�take�action.��

Each�week�te�facilitator�will�run�a�‘status�report’�
(see�checklist�3)�to�remind�the�team�where�they�
stand�in�the�overall�journey,�to�monitor�what�
individual�and�group�work�has�been�done�and�to�
help�the�team�find�answers�on�questions.�
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3.�Reflecting�on�NICE�Journey�
It�is�made�clear�to�NICE�participants�that�each�individual�is�responsible�for�reading�the�materials�on�
intercultural�competence�and�the�entrepreneurial�process.�The�platform�offers�guided�activities�and�
we�urge�participants�to�do�these�exercises�to�help�them�understand�the�concepts�at�hand.�In�
addition�to�the�individual�work,�the�NICE�journey�requires�a�team�effort�in�a�wide�range�of�activities�
and�exercises.��

The�team�itself�will�therefore�determine�what�the�result�of�the�NICE�programme�is,�as�the�team�
members�carry�the�responsibility�to�successfully�complete�the�individual�and�group�assignments.�However,�
facilitators�play�an�important�role�in�helping�the�team�make�sense�of�their�work.�In�addition�to�monitoring�
the�status�of�their�work,�facilitators�will��guide�weekly�discussion�to�reflect�on�the�taken�actions�and�
completed�assignments�(see�checklist�4).��

Reflection�is�guided�by�the�reflective�questions�that�conclude�each�module�in�the�NICE�virtual�
environment.�The�facilitated�team�reflections�should�help�them�better�understand�why�they�have�
done�certain�activities�and�support�them�developing�intercultural�competencies�and�entrepreneurial�skills�
and�teach�them�how�to�apply�these�skills�to�global�and�societal�challenges.�These�discussions�could�address�
all�kinds�of�topics�and�concerns,�and�to�equip�facilitators�in�this�pivotal�role,�6�additional�checklists�
have�been�created��to�tackle�any�of�the�following�situations:�

x� Give�effective�positive�feedback�(reinforcing�good�team�work)�
x� Give�effective�negative�feedback�(preventing�bad�team�work)�
x� Giving�instructions�(help�them�understand�the�assignment)�
x� Using�(topic�related)�resistance�/�disagreement�to�guide�a�didactic�group�discussion�
x� Dealing�with�resistance�that�is�unrelated�to�the�topic,�but�is�more�focused�on�the�meeting�

itself�
x� All�kinds�of�challenges�in�online�facilitation�

� �

Active�Listening�
Listen�to�your�group�actively�and�encourage�students�to�do�the�same�for�each�other.�Your�modelling�behaviour�will�
make�it�more�likely�that�your�group�will�adopt�good�habits.�Be�aware�of�power�dynamics�–�who�speaks�and�who�
doesn’t?�Try�to�bring�in�the�more�reserved�participants�to�ensure�voice�balance.�

The�basic�facilitation�tools�reflecting�active�listening�are�mirroring�and�summarising.�Mirroring�means�repeating�
back�to�an�individual�in�the�group�what�they�said,�while�summarising�means�gathering�a�number�of�key�points�in�a�
conversation,�and�tying�them�together�into�a�more�coherent�whole.�With�those�tools�you�hold�up�a�mirror�to�the�
group,�helping�them�gain�greater�clarity�and�perspective�on�their�communication�and�collaboration�as�a�group.��

These�tools�can�be�used�to�ensure�understanding,�make�students�feel�heard,�keep�the�conversation�on�track,�and�
help�the�group�towards�a�consensus.�Summaries�are�also�a�great�way�to�end�the�discussion�by�making�explicit�the�
learning�and�progress�achieved�and�set�objectives�for�the�next�session.��

152



�

11�
�

4.�Planning�and�coordination�of�team�output�
A�final�responsibility�of�the�facilitators�is�to�support�the�team�to�complete�the�seven�modules�within�
the�allocated�time�frame,�but�to�allow�flexibility�to�work�on�a�module�for�longer�than�a�week.�This�
means�that�if�the�team�did�not�finish�a�module�within�a�week,�they�can�request�more�time.�During�
these�meetings�will�not�postpone�the�reflective�discussion�to�another�week,�and�focus�the�team�
effort�on�finishing�the�module�at�hand.�It�is�however�important�to�remind�the�team�about�fixed�
deadlines�that�cannot�be�changed,�for�example�the�SLICC�submission�deadlines�or�applications�for�
the�summer�school.��

Collaborative�decision�and�assigning�a�weekly�team�lead�
Some�of�the�activities�(like�creating�a�word�cloud)�require�one�of�the�team�members�to�facilitate�an�
activity�and�collect�output�of�the�team.�The�facilitator�therefore�ensures�that�the�team�assigns�a�
team�lead�for�each�module�and�the�facilitator�will�support�the�team�lead�to�deliver�intended�output.��

To�ensure�that�all�voices�are�heard�students�will�be�asked�to�follow�the�rules�of�deep�democracy�in�
module�6.�A�theory�that�enables�collective�decision�making.�Please�do�not�interfere�in�group�decision�
making�before�module�6.�Remember,�it�is�not�your�responsibility�to�decide�HOW�your�team�will�get�
to�a�decision.�As�a�facilitator�you�will�encourage�students�who�struggle�with�accessibility�(language�or�
technology)�to�take�part�in�the�team�process,�and�will�remind�the�team�to�provide�room�for�
everyone�to�participate.�However,�if�a�difference�in�communication�style�affects�decision�making,�
please�do�not�interfere.�This�will�provide�a�learning�opportunity�at�a�later�stage�of�the�process.�

Each�facilitated�meeting�will�conclude�with�a�short�summary�reflecting�on�the�decisions,�action�
points,�and�confirming�the�next�meetings.�Facilitators�are�also�asked�to�conclude�the�meeting�inviting�
team�members�to�connect�with�the�facilitators�if�there�is�any�unresolved�business.�

Also,�as�we�are�pioneering�this�project,�it�is�of�extreme�importance�to�receive�feedback�from�the�
students.�Please�make�sure�to�make�use�of�the�notes�sections�in�each�module,�and�collate�any�
feedback�you�received�from�the�students�and�forward�it�to�the�project�team.�
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5.�Themes�virtual�experience�
�

Module� Theme�IC� Theme�ENT�
1.�Introduction� Intercultural�awareness�

�
Entrepreneurial�process�

2.�Working�in�a�Team� Intercultural�teams� Entrepreneurial�teams�

3.�Identifying�entrepreneurial�
opportunities��

ValueͲfree�observation� Opportunity�recognition�and�
idea�creation�

4.�Testing�Ideas� Empathy�&�Trust�� Idea�validation�
�

5.�Asking�for�resources� Communication�and�conflict� Finance�
�

6.�Making�decisions� Deep�democracy� Business�modelling�
�

7.�Now�then…Did�it�work?� Reflection,�politeness�and�face�
�

Failure�and�reflection�

�

Repeated�framework�for�each�module�
The�virtual�experience�starts�with�an�overall�NICE�introduction�after�which�the�students�will�be�
invited�to�work�through�seven�modules.�Each�module�will�take�them�one�week,�except�for�
module�5�(that�includes�an�assignment�that�takes�two�weeks).�We�are�aiming�for�eight�weeks�
of�work�in�total.�Every�week�they�will�spend�about�five�hours�working�through�the�tool�kits.�

Knowledge�accumulation�
x� Themes�&�learning�outcomes�

an�overview�of�the�WHY�of�that�module.�It�lists�the�general�themes�that�will�be�covered�
and�the�intended�learning�outcomes�

x� Introduction�to�the�topics�
an�overview�of�the�week�situating�the�week�in�the�broader�context�of�the�course�and�one�
common�introduction�to�the�topics�/�themes�of�the�week�that�stresses�the�connection�
between�the�entrepreneurial�and�intercultural�aspects�in�form�of�an�engaging�video�from�
lecture�to�get�the�student�engaged�with�the�content.�

x� WarmͲup��
a�short,�fun,�task�for�the�participants�to�undertake�in�the�subject�of�the�week�that�can�be�
done�individually�and/or�with�others�and/or�with�the�team.�

x� Advice�&�knowͲhow�
1Ͳ4�inputs�like�relevant�knowͲhow,�tools,�models,�examples�of�the�themes�in�real�life�that�
help�students�think�differently�about�the�themes.�

x� Resources�
3Ͳ6�additional�external�resources�for�the�students�to�read�and�work�through�if�they’re�
interested�in�further�reading�about�the�topic�
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Putting�knowledge�into�action�
x� Challenge:�

a�short,�fun,�task�for�the�participants�to�undertake�in�the�subject�of�the�week�that�can�be�
done�individually�and/or�with�others�and/or�with�the�team.�

x� Team�Assignment�
this�is�an�overview�of�an�assignment�that�they�must�work�through�as�a�team�–�these�
assignments�should�be�based�around�both�of�the�themes�that�they�have�worked�through�
on�the�toolkit�and�guide�students�to�work�on�their�global�challenge�week�by�week�in�four�
consecutive�steps.��

Reflective�journey�
x� Reflection:��

a�short�guided�reflection�with�a�few�questions�to�be�discussed�by�the�students�after�they�
completed�their�assignment.�Please�remind�students�who�wish�to�complete�NICE�for�SLICC�
credits,�to�use�these�guiding�questions�as�part�of�the�reflective�work�in�the�SLICC�pebble�
pad�environment.�

6.�Guided�facilitation��
To�help�guide�facilitation�we�broke�down�the�structure�of�weekly�meetings�in�a�set�of�4�agenda�
items.�Covering�these�4�items�will�help�facilitators�support�the�multicultural�teamwork,�guide�them�
through�the�entrepreneurial�journey,�reflect�on�their�work�and�plan�and�coordinate�the�team�output.�
Only�the�first�facilitated�meeting�will�follow�a�different�structure�as�it�will�be�more�focused�on�getting�
the�group�started.��

We�created�checklists�(CL)�for�each�agenda�item�to�help�facilitate�discussions.�The�checklists�include�
topics�and�sample�phrases.�Please�read�through�the�checklists�and�rephrase�any�sentences�and�
adjust�to�your�own�liking.�The�checklist�is�there�to�offer�guidance�and�should�not�feel�too�restrictive.�
Feel�free�to�choose�a�different�approach�as�long�as�your�role�as�facilitator�is�to�help�your�team�
remember�WHY�they�are�participating�in�the�NICE�programme�and�keep�them�motivated�to�
persevere�and�successfully�complete�the�programme,�you�will�clarify�WHAT�is�expected�of�the�
team,�and�you�will�provide�them�the�freedom�to�discover�HOW�to�get�there�and�reflect�on�the�
steps�they�have�taken.�

First�meeting� Following�meetings�
How�to�start�a�meeting�(CL�1)� How�to�start�a�meeting�(CL�1)�
Role�as�facilitator�(CL�2)� Run�a�status�report�(CL�3)�
Means�of�communication�(CL�2)� Lead�reflective�discussion�(CL�4)�
Purpose�of�participation�(CL�2)� *�Give�positive�feedback�(CL�6)�
How�to�end�the�meeting�(CL�5)� *�Give�negative�feedback�(CL�7)�
� *�Give�instructions�(CL�8)�
� *�Disagreement�about�content�of�meeting�(CL�9)�
� *�Disagreement�about�the�meeting�itself�(CL�10)�
� *�Other�challenges�in�online�facilitation��(CL�11)�
� How�to�end�the�meeting�(CL�5)�
*�CL�6�–�11�are�optional�checklist�in�the�situation�arises�
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Checklist�1:�How�to�start�the�meeting�
1.� Welcome�students�to�the�meeting�and�tell�them�what�the�purpose�of�this�meeting�is:�
x� �“This�is�our�first�online�meeting�of�the�NICE�project,�starting�your�journey�working�through�

the�NICE�modules”�
x� “This�is�the�second�online�meeting,�focusing�on�an�introduction�to�the�topics�of�intercultural�

awareness�and�the�entrepreneurial�process”�
x� “This�is�the�fourth�online�meeting.�Last�week�we�started�on�module�3�and�you�were�asked�to�

identify�an�entrepreneurial�opportunity�in�your�global�challenge.�We�were�not�able�to�
complete�the�work�needed�on�module�3,�so�today�we�will�continue�with�…”�
�

2.� Tell�the�students�what�topics�will�be�discussed�and�what�the�structure�of�the�meeting�is�
(including�the�start�and�end�time).�
�

3.� Ask�who�will�be�taking�up�to�role�of�note�taker�and�who�is�the�team�lead�for�this�module�
x� Explain�that�the�team�lead�will�prepare�the�module�and�support�team�to�do�all�activities,�and�

that�the�note�taker�will�write�down�the�topics�that�have�been�discussed,�the�actions�that�
come�out�of�a�meeting�and�decisions�that�have�been�made.�
�

4.� If�necessary,�find�out�if�some�people�are�leaving�early�or�coming�late�and�decide�how�you�
want�to�deal�with�that.��
�

5.� Do�a�checkͲin,�are�students�motivated�to�be�there�
x� Ask�students�to�say�their�name�and�indicate�with�a�thumbs�up,�thumbs�to�the�side�or�thumbs�

down,�how�they�feel�about�participating�in�the�meeting.�Do�they�have�good�energy�to�join�
the�discussion,�or�is�there�anything�that�might�distract�them�from�participating.�

x� Encourage�team�members�that�show�thumbs�up��
x� Ask�team�members�that�show�thumbs�to�the�side�or�down�what�is�keeping�them�from�giving�

thumbs�up,�and�validate�their�reaction�“I�understand�that�…”�“It�is�normal�to�…”�“It�is�ok�that�
…”�and�ask�what�the�team�can�do�to�support�the�team�member.��

x� If�necessary,�remind�team�that�multicultural�teamwork�in�an�online�environment�is�
challenging.�This�diverse�group�of�people�needs�to�learn�how�to�effectively�work�together�
utilizing�the�knowledge�and�expertise�of�all�team�members.�This�requires�effort�and�good�
energy.�If�a�team�members�struggles,�the�team�needs�to�support�that�team�member.�

�

Continue�with�the�meeting,�follow�other�checklists:��

x� Checklist�2:�Agenda�items�for�1st�meeting,�if�it�is�a�later�meeting,�continue�with�
x� Checklist�3:�Run�a�status�report�
x� Checklist�4:�Lead�reflective�discussion�(incl�optional�checklists)�
x� Checklist�5:�How�to�end�the�meeting�� �
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Checklist�2:�Agenda�items�for�the�first�facilitated�meeting��
1.� Explain�your�role�as�facilitator�
x� “As�facilitator,�it�is�my�role�to�remain�neutral�and�objective,�to�keep�the�discussion�focused�

and�energized�and�to�create�an�environment�for�all�of�you�to�have�a�chance�to�participate.�
This�does�not�mean�that�I�am�neutral�and�have�no�opinions,�but�as�a�facilitator�I�will�play�an�
objective�role.”�

•� "Please�know�that�I�am�not�a�teacher.�I�am�not�here�to�impart�knowledge,�share�my�opinions�
or�correct�students.�I�am�here�to�help�you�have�a�good�discussion�about�your�experiences�
working�through�the�NICE�modules.�You�are�here�to�build�an�innovative�business�idea,�
working�in�a�multicultural�team,�solving�a�global�challenge�you�have�chosen�together.�You�as�
a�group�will�do�all�the�work,�and�most�of�the�work�that�you�will�need�to�do,�will�be�done�
outside�of�these�facilitated�sessions.”�

•� “My�job�as�facilitator�is�to�facilitate�a�weekly�discussion�of�one�hour.�In�this�hour�we�will�
focus�on�encouraging�communication�amongst�team�members,�planning�and�coordination�of�
team�challenges�and�assignments,�solving�practical�problems�if�needed,�and�reflect�on�the�
work�you�have�done�so�far.”�

•� “I�will�try�to�facilitate�a�discussion�where�all�views�can�be�voiced�in�a�safe�and�respectful�
environment.�That�doesn't�mean�that�there�won't�be�disagreement�and�some�tension�about�
important�issues.�We�hope�that�you�will�say�what�is�on�your�mind.�I�know�it�can�be�
challenging�to�share�your�experiences�and�vulnerabilities�with�each�other.�To�create�a�safe�
and�respectful�atmosphere�I�ask�that�all�of�you�follow�a�few�ground�rules."�

R� Try�to�speak�from�your�own�perspective;�personal�"I"�statements�are�useful�ways�for�
keeping�your�viewpoints�personalized,�and�keep�you�from�generalizing�about�what�
others�think�or�feel�

R� Respect�the�viewpoints�of�others.�Listen�respectfully�and�attentively.�
R� To�show�your�respect�for�others�in�the�room,�we�ask�that�you�stay�focused�on�the�

discussion�and�avoid�side�conversations.�We�ask�that�you�make�a�conscious�effort�to�
listen�actively�to�hear�what�is�being�said.�

R� I�ask�that�you�be�willing�to�voice�disagreements,�but�we�ask�that�if�you�disagree�with�
someone's�idea�that�you�criticize�the�idea,�not�the�person.�

R� I�ask�that�you�don't�interrupt�each�other.�
R� All�questions�are�good�ones.�We�encourage�you�to�ask�questions�no�matter�how�

simplistic�you�might�think�they�are.�Chances�are�there�are�others�who�have�the�same�
question.�The�goal�of�the�discussion�is�to�learn�and�explore.�

R� Explain�that�there�are�two�possible�journeys,�with�and�without�a�SLICC.��Inspire�selfͲ
reflection�to�enable�participants�to�engage�constructively�and�hopefully�inspire�them�
as�well�to�complete�a�NICE�SLICC.�Clarify�that�SLICC�happens�in�a�different�virtual�
environment�(pebble�pad)�and�questions�concerning�their�SLICC�can�be�addressed�to�
the�NICE�trainers.�

�
2.� Confirm�means�of�communication�
x� “We�will�use�SKYPE�for�weekly�facilitated�meetings�[and�confirm�weekly�time]”�
x� “You�will�also�need�to�meet�in�addition�to�these�meetings,�are�you�ok�with�using�SKYPE�for�

this�as�well?”�
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x� “I�advise�you�to�use�whatsapp�for�all�other�team�communication,�who�would�be�willing�to�set�
up�a�group�whatsapp?”�

x� “The�group�also�needs�to�set�up�a�Collaborative�workspace�and�you�have�a�few�options�to�
choose�from:�Google�Docs,�SharePoint,�DropBox.�Who�has�experience�with�these�options?”�
“What�would�you�like�to�use?”�“Who�will�set�it�up?”�

x� “The�team�will�also�need�to�showcase�some�of�your�solutions�to�a�larger�audience,�and�there�
are�multiple�ways�to�showcase�your�work:�Instagram,�WordPress,�Blogger,�Facebook�page,�
LinkedIn�page.�What�would�you�like�to�use?”�“Who�will�set�this�up?”�
�

3.� Confirm�purpose�of�participation�
x� Establish�the�purpose�of�the�group�and�start�by�explaining�what�the�NICE�project�is�all�about�

and�why�you�are�excited�to�be�involved�as�a�facilitator.��
x� Then�foster�ownership�by�asking�students�to�vocalise�their�motivation�for�participating�in�the�

NICE�programme�and�what�they�will�gain�from�this�experience.��
x� Encourage�activation�and�forwardͲthinking�and�explain�that�the�narrative�of�the�programme�

focuses�on�solving�a�Global�Challenge�and�that�in�doing�so�they�will�develop�intercultural�and�
entrepreneurial�skills.�Emphasize�that�the�success�of�the�programme�is�determined�by�how�
successful�they�work�together�as�a�team�in�completing�all�challenges.�Skipping�activities�
could�lead�to�a�less�cohesive�group�or�less�solid�business�model�canvas.���
�

4.� Team�Building�
x� Ask�everyone�to�share�a�story�of�a�time�when�they�were�in�a�place�or�situation�where�they�

did�not�understand�the�language�spoken�around�them,�what�happened�in�the�situation�and�
how�they�felt�and/or�ask�everyone�to�talk�about�how�they�feel�when�they�speak�different�
languages.�This�will�give�nonͲnative�English�speakers�a�chance�to�talk�about�how�they�feel�
speaking�English.�

x� If�you�have�more�time,�ask�one�of�the�group�members�to�come�up�with�an�introduction�
game,�or�pick�an�activity�from�appendix�3.�
�

�

� �
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Checklist�3:�Run�a�Status�Report�
1.� Start�with�reminding�the�team�where�they�stand�in�the�NICE�journey�by�sharing�the�

intended�learning�outcomes�of�the�module�(see�breakdown�of�all�modules�in�appendix�1)��

Module� Theme�IC� Theme�ENT�
1.�Introduction� Intercultural�awareness�

�
Entrepreneurial�process�

2.�Working�in�a�Team� Intercultural�teams� Entrepreneurial�teams�

3.�Identifying�entrepreneurial�
opportunities��

ValueͲfree�observation� Opportunity�recognition�and�
idea�creation�

4.�Testing�Ideas� Empathy�&�Trust�� Idea�validation�
�

5.�Asking�for�resources� Communication�and�conflict� Finance�
�

6.�Making�decisions� Deep�democracy� Business�modelling�
�

7.�Now�then…Did�it�work?� Reflection,�politeness�and�face�
�

Failure�and�reflection�

�

2.� Check�with�all�team�members�if�they�understood�the�individual�reading�materials�and�if�
they�completed�the�individual�exercises?��

x� “Who�has�a�question�about�the�individual�reading�materials�and�exercises?”�
�

3.� Have�different�people�answer�their�questions:�
•� "Would�anyone�be�willing�to�share�their�reactions�to�…?"�
•� "Does�anyone�have�any�ideas�about�…?"�
•� "Does�anyone�have�an�issue�or�concern�that�they�would�like�to�raise�about…?"�
•� "What�experiences�have�any�of�you�had�with�…?"�

�
4.� Summarize�the�team�answers�and�park�the�questions�that�can’t�be�answered�
x� “Let�me�summarize�what�I�have�heard�you�say”�
x� “so�if�I�understand�correctly�you�are�saying�that�…”�
x� “this�seems�to�be�a�difficult�question,�Let’s�park�this�for�now”�and�assign�two�people�to�read�

the�additional�resources,�find�an�answer�and�post�it�in�the�group�whatsapp”�
�

5.� Ask�Team�Lead�for�that�week’s�module�to�report�on�the�team�challenges�(repeat�2,�3�&�4)�
x� What�assignments�have�they�done�and�what�was�the�output�of�an�activity?�
x� How�did�they�capture�their�work,�on�the�collaborative�workspace�or�in�another�way?�

�
6.� Continue�to�reflective�discussion�(next�checklist)�or�give�more�time�and�let�them�create�a�

plan�how�to�do�that�
x� “are�you�ready�to�complete�this�week’s�module�or�do�you�need�more�time?”�
x� If�they�need�more�time,�use�the�reflective�discussion�to�help�them�finish�this�module�“It�

looks�like�you�need�more�time�to�complete�this�module,�what�is�your�plan�to�complete�all�
assignments?”�and�save�the�reflective�questions�of�the�module�for�next�week’s�meeting.�
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Checklist�4:�Lead�a�reflective�discussion�
1.� Pose�an�interesting�starting�question�(use�the�reflective�questions�from�the�NICE�

environment)�
x� Formulate�an�open�question�(keywords:�"how",�"why",�"what",�"what�if",�"tell�us�about")�
x� Ask�only�one�specific�question.�Don’t�confuse�people�with�more�questions�
x� Be�still�and�wait�for�a�response.�

�
2.� Have�different�people�respond�with�group�oriented�questions:�
•� "Would�anyone�be�willing�to�share�their�reactions�to�…?"�
•� "Does�anyone�have�any�ideas�about�…?"�
•� "Does�anyone�have�an�issue�or�concern�that�they�would�like�to�raise�about…?"�
•� "What�experiences�have�any�of�you�had�with�…?"�

�
3.� Continue�on�one�of�the�remarks/comments�that�align�with�the�goals�of�that�week�
x� Be�curious�and�ask�more�questions�like�"What�are�some�of�the�major�pros�and�cons�from�

your�perspective?"�“What�do�you�think�about�the�…”�“How�do�you�feel�about…”�
x� Let�participants�explore�the�topic�for�a�while�

�
4.� Summarize�and�add�a�conclusion.�
x� Ask�team�members�to�summarize�what�they�think�has�been�said�
x� Ask�team�members�what�they�learned�from�this�experience�
x� Add�your�own�remark�how�this�lesson�can�be�beneficial�for�next�week�

Note:��

Ͳ� Remain�neutral.�Of�course�you�have�opinions,�but�you�do�not�offer�your�own�view,�Instead�you�
help�group�members�share�theirs�facilitating�the�discussion.�

Ͳ� Avoid�the�position�of�the�"expert".�Students�may�look�to�you�to�provide�an�answers�to�a�question,�
but�please�refrain�from�providing�your�answer.�Turn�the�situation�around�by�asking�that�question�
to�the�whole�group.�"Interesting�question,�what�do�we�think�about�that?"�

Ͳ� Don’t�be�interesting�(and�talk�much),�instead�be�interested�and�listen�more�than�you�talk.�

�

Need�help�with�specific�situations?�Use�the�following�optional�checklists:�

x� Optional�checklist�1:�Give�effective�positive�feedback�(reinforcing�good�team�work)�
x� Optional�checklist�2:�Give�effective�negative�feedback�(preventing�bad�team�work)�
x� Optional�checklist�3:�Giving�instructions�(help�them�understand�the�assignment)�
x� Optional�checklist�4:�Using�(topic�related)�resistance�/�disagreement�to�guide�a�didactic�

group�discussion�
x� Optional�checklist�5:�Dealing�with�resistance�that�is�unrelated�to�the�topic,�but�is�more�

focused�on�the�meeting�itself�
x� Optional�checklist�6:�All�kinds�of�challenges�in�online�facilitation�

�
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Checklist�5:�How�to�end�the�meeting��
1.� Keep�to�the�agreed�ending�time,�unless�you�ask�the�group�if�they�would�like�to�continue�for�

a�specified�period�of�time.��
x� Indicate�that�you�will�stay�around�for�a�while�if�anyone�else�wishes�to�continue�the�

discussion.�
�

2.� Ask�a�student�(this�could�be�the�note�taker)�to�summarize�the�meeting,�and�ask�them�to�
underline:�

•� What�topics�have�been�discussed?�
•� What�actions�came�out�of�the�meeting?�
•� What�decisions�have�been�made?�

�
3.� Confirm�the�next�meeting�(time�and�date)�and�team�lead�
x� Ask�team�who�will�be�the�team�lead�for�next�module�
x� Clearly�mention�how�many�weeks�are�left�in�the�overall�NICE�journey�and�what�the�main�

focus�will�be�of�the�next�module,�and�how�this�links�to�the�overall�journey.�
�

4.� Ask�the�group�how�they�feel�the�meeting�went,�pick�any�of�following�question�that�you�feel�
fits�to�that�week.�

•� “How�do�you�feel�about�your�own�participation�in�this�meeting?”�
•� “What�was�good�about�this�meeting�and�what�could�have�been�better?”�
•� “Did�everyone�feel�they�could�express�their�opinions?”�
•� “Does�anyone�have�suggestions�for�next�week’s�facilitation?”�

�
5.� Indicate�that�you�will�be�available�to�discuss�related�issues�at�another�time,�especially�if�

this�discussion�has�brought�up�difficult�experiences.�
�

6.� Thank�everyone�for�the�discussion.�� �
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Optional�checklist�6:�Give�effective�positive�feedback�
1.� Start�with�observable�facts�(describe�the�factual�situation)�

“I�see�that�you�…“�

“I�hear�you�say�...�“�

2.� Check�with�person�if�that�is�an�accurate�description��

“Is�that�correct?”��

“Do�you�recognize�this?”�

3.� Tell�the�other�what�positive�effect�this�had�on�you�

“This�caused�me�to�…”�

“I�feel�…”�

4.� Check�if�your�feedback�is�being�heard�

�

�

Note:��

Don’t�give�a�compliment�on�behalf�of�others,�don’t�speak�on�behalf�of�others.�Use�“I”�sentences.�

� �
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Optional�checklist�7:�Give�effective�negative�feedback�
1.� Start�with�observable�facts�(describe�the�factual�situation)�

“I�see�that�you�…“�

“I�hear�you�say�...�“�

2.� Check�with�person�if�that�is�an�accurate�description��

“Do�you�know�what�I�am�talking�about?”�

“Do�you�recognize�this?”�

3.� Tell�the�other�what�negative�effect�this�had�on�you�

“This�caused�me�to�…”�

“I�feel�…”�

4.� Check�if�your�feedback�is�being�heard�

�

5.� Ask�about�alternative�approach�

“How�could�you�do�this�differently?“�

“What�would�be�another�approach?”�

6.� Give�a�tip�on�top�of�their�own�idea�

“In�addition�to�…�I�would�suggest�to..”�

�

Note:��

Don’t�use�judgemental�words�to�describe�a�observable�/�factual�situation.�Example,�don’t�say�“you�
are�always�too�late”�(always�is�not�observable�and�late�is�judgemental),�instead�say�“yesterday�you�
came�into�the�meeting�10�minutes�after�12”�and�don’t�speak�on�behalf�of�others�(eg.�“the�team�feels�
that”).�

� �
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Optional�checklist�8:�Giving�instructions��
1.� Motivate�
•� Start�with�the�purpose�/�usefulness�of�the�exercise�
•� Be�enthusiastic�about�the�exercise�yourself�(use�enthusiastic�voice).��
•� Indicate�what�will�be�done�with�the�result�of�the�exercise�

�
2.� Provide�clarity�
•� Explain�step�by�step�what�the�group�should�do�exactly�
•� Perform�the�exercise�yourself�if�needed�(show�how�it�is�done)��
•� Check�whether�you�are�clear��
•� If�not:�ask�what�is�unclear.�Explain�it�yourself�again�or�ask�someone�else�in�the�group�to�

explain�
�

3.� Agree�on�logistics�
•� repeat�the�steps��
•� Give�an�end�time.�
•� Give�the�goͲahead.�
•� Check�if�they�are�doing�it�

� �

164



�

23�
�

Optional�checklist�9:�Using�(topic�related)�resistance�/�disagreement�to�
guide�a�didactic�group�discussion�
For�example�you�are�speaking�about�a�global�challenge�and�one�of�the�students�say�they�do�not�
agree�

1.� Stop�presenting�your�story�and�start�being�curious�
•� Recognize�the�remark�as�an�opportunity�to�explore�the�topic�with�the�group�
x� Ask�what�the�person�who�disagrees�thinks�and�ask�them�to�explain�their�thoughts�and�

respond�with�“yes,�interesting,�tell�me�more”�
x� Ask�what�others�think�and�ask�them�to�elaborate�as�well�“yes,�interesting,�tell�me�more”�
•� Continue�the�discussion�until�you�have�heard�different�opinions�and�perspectives�

�

2.� Deepen�the�conversation�
x� Choose�one�of�the�opinions�that�you�think�aligns�with�the�learning�outcome�
x� Summarize�that�key�point�and�ask�the�group�to�give�you�an�example.�“So�we�see�...”�“Who�

can�think�of�an�example”�
•� If�possible,�confront�different�opinions�with�each�other:�“we�am�hearing�A,�but�we�also�heard�

B.�Can�they�both�be�right?”�
•� If�someone�has�an�opposing�opinion,�support�them:�“yes,�you�are�right,�because�....”�and�

inspire�others�to�come�up�with�more�alternative�opinions.�
•� Ask�silent�participants�for�their�opinion.�
•� Be�curious�and�dare�to�interrupt�

�

3.� Conclude�the�discussion�and�continue�with�your�story�
•� Trust�your�gut�feeling�when�it�is�time�to�finish�the�conversation�
•� Conclude�the�outcome�of�the�discussion�using�‘I’�sentences:�"I�think�that�..."��
•� Continue�with�your�story.�

�

�

� �
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Optional�checklist�10:�Dealing�with�resistance�that�is�unrelated�to�the�topic,�
but�is�more�focused�on�the�meeting�itself�
For�example:�

Ͳ� Can�we�stop�earlier,�I�think�we�do�not�need�60�minutes�for�this�
Ͳ� Why�can’t�I�answer�a�phone�call,�it�is�important�
Ͳ� It�may�be�that�I�will�be�sneak�out�for�30�minutes,�I�have�got�something�important�to�do�

1.�Stop�what�you�are�doing�and�attend�to�the�concern�that�is�being�express�

•� Listen�to�the�person.�Drop�your�schedule�and�be�genuinely�interested�in�what�the�other�is�saying.�
•� Ask�further�questions,�what�exactly�does�(s)he�mean?�
•� Listen�to�the�content�that�is�being�said�and�focus�on�the�emotion�that�is�being�expressed.�
•� Show�you�are�listening�and�that�you�recognize�their�concerns:�"so�you�are�worried�that",�"I�can�

see�you�are�stressed/angry."�
�

2.�Take�control�

•� Take�the�time�to�feel�what�you�think�of�this�situation�and�what�you�want�out�of�the�situation.�
•� Take�a�position�and�tell�them�your�stand�on�this�issue:�“I�think�it's�important�that�...”�
•� Then�come�up�with�a�concrete�and�feasible�proposal:�“I�suggest�that�...”�
•� Keep�your�message�short�and�simple�(no�signs�of�doubt�with�words�like�'actually'�or�'a�little').�

�

3.�Ask�commitment�

•� Ask�if�the�person�agrees�with�your�proposal�
•� Really�listen�to�their�answer.�If�there�is�still�resistance,�start�again�at�1�and�come�up�with�/�or�ask�

for�another�proposal.�

� �

166



�

25�
�

Optional�checklist�11:�All�kinds�of�challenges�in�online�facilitation�
No�one�responds.�

Ͳ� Ask�for�any�comments�
Ͳ� Suggest�an�answer�and�ask�for�agreement�or�disagreement�

Someone�who�doesn't�take�the�discussion�seriously�or�gives�silly�comments.�

Ͳ� Find�something�in�their�response�that�is�close�to�a�serious�answer�and�repeat�that�part�to�the�
group.�

Ͳ� Ask�them�if�they�can�think�of�another�answer��
Ͳ� Give�positive�feedback�on�serious�response�
Ͳ� Check�if�there�are�concerns�about�the�topic�that�is�discussed�"I�am�hearing�a�lot�of�laughter�

about�this�topic.�Does�anyone�have�any�thought�or�concerns�about�this�topic?"�and�continue�
with�optional�checklist�4�

People�monopolize�the�discussion.�

Ͳ� Interrupt�and�say,�"thank�you�for�your�input,�I'd�like�to�hear�what�the�rest�of�the�group�has�to�
say."�

Ͳ� Ask�another�person�a�question�just�as�soon�as�they�pause.�
Ͳ� Ask�for�agreement�or�disagreement�from�others.�
Ͳ� Explain�that�you�appreciate�their�comments,�but�it�is�important�for�everyone�to�have�a�

chance�to�talk.�
Ͳ� Establish�ground�rules�at�the�beginning�(or�midͲstream)�that�one�of�the�goals�is�to�provide�

everyone�an�opportunity�to�share.�

Someone�keeps�changing�the�subject�or�goes�gets�side�tracked.�

Ͳ� Refocus�by�saying�"That�is�very�interesting�but�how�do�you�feel�about�.....?"�
Ͳ� Refocus�by�saying�"I�know�you�are�enjoying�sharing�your�experience�with�each�other,�but�

there�are�some�issues�I�would�like�to�address."�
Ͳ� "In�order�to�accomplish�our�goal�today,�we�really�need�to�move�on.�Perhaps�we�can�go�back�

to�this�topic�later."�

People�keep�interrupting.�

Ͳ� "Could�I�ask�you�all�to�have�one�person�talk�at�a�time�and�let�people�finish�their�statements."�
Ͳ� "Ok,�I�am�hearing�a�lot�of�interesting�ideas.�Let’s�listen�to�…�first�and�then�…�,�..."�
Ͳ� "You�all�have�got�a�lot�of�good�points,�but�it�is�important�to�let�…�finish,�and�then�I�know�that�

…�is�eager�to�say�something�as�well."�

Hostile�or�belligerent�group�members�

Ͳ� Keep�your�cool.�Try�to�incorporate�negative�comments�in�a�positive�way.�"That's�an�
(interesting,�unique,�different)�way�to�look�at�this�situation.�I�appreciate�your�contributing�
that�different�point�of�view."�And�continue�with�optional�checklist�4�or�5.�

�
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The�group�gets�stuck�(lacks�sufficient�information�to�go�on)��

Ͳ� Refer�to�additional�resources.��
Ͳ� Suggest�to�seek�and�research�further�information�outside�of�the�NICE�modules�or�contact�an�

expert.�
Ͳ� Make�sure�that�team�members�report�their�findings�back�to�the�team.�

You�are�running�out�of�time.�

Ͳ� Don't�panic�or�start�rushing.�Get�as�far�as�you�can.�Ͳ�Prioritize�questions/points.�Try�to�
address�the�important�ones�

Ͳ� Decide�on�a�time�for�a�followͲup�session.��

Someone�challenges�your�role�as�group�leader.�

Ͳ� Don't�become�defensive.�Follow�optional�checklist�5�to�let�the�group�air�their�
dissatisfactions.��

People�keep�addressing�their�questions�to�you.�

Ͳ� Redirect�the�question�to�the�group�
Ͳ� If�no�one�in�the�group�has�a�response,�park�the�question�by�having�someone�in�the�group�

come�back�with�pertinent�information�at�a�later�time.�
Ͳ� If�necessary�remind�the�group�about�your�role�as�facilitator.�

Conflict�occurs�

Ͳ� Don't�take�sides�
Ͳ� Try�to�put�yourself�in�each�person's�position�and�try�to�understand�the�emotional�impact�

that�the�situation�is�creating�for�them.�Empathize�verbally�with�each�side.�
Ͳ� Acknowledge�each�team�member’s�concerns.�
Ͳ� Ask�people�in�conflict�to�summarize�arguments�without�the�judgement.��
Ͳ� Remind�people�that�they�are�not�there�to�judge�others�or�to�persuade�others�of�their�views,�

but�to�further�mutual�understanding.�Diverse�teams�have�diverse�opinions�which�lead�to�
more�innovative�and�creative�solutions.��

Ͳ� Summarize�the�conflicting�arguments�and�ask�for�(creative�innovative)�ideas�from�the�whole�
group�as�to�how�to�proceed.�

Ͳ� Acknowledge�the�disagreement�and�agree�to�move�on.�Tell�the�group�that�conflict�is�a�
healthy�part�of�group�dynamics,�and�can�enhance�learning.�

Inability�to�move�to�another�topic�because�people�are�overly�engaged�in�a�lively�discussion�

Ͳ� Try�to�be�flexible�about�time.�If�something�good�is�happening,�assess�the�value�of�leaving�
that�discussion�in�favour�of�completing�an�agenda.�Get�the�group�to�help�make�this�decision.�

Ͳ� “I�am�being�mindful�of�the�time�we�have�left�for�this�week’s�meeting,�what�do�you�think,�
should�we�continue�and�end�the�meeting�10�minutes�later�or�should�we�park�the�discussion�
for�next�week?”�
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Ͳ� Give�a�twoͲminute�warning�or�some�other�transition�time�to�prepare�the�group�to�change�
direction.�“Let’s�spend�2�more�minutes�on�this�discussion�and�then�continue�to�the�next�
agenda�item.”�

Ͳ� Acknowledge�at�the�beginning�of�the�session�that�time�will�be�a�factor�and�that�some�issues�
may�not�be�discussed.�

Ͳ� Acknowledge�the�difficulty�of�leaving�a�good�discussion�and�leave�it�with�the�group�if�they�
want�to�continue�the�conversation�in�their�own�time,�or�set�up�another�time�to�finish�the�
agenda.�

�

�

�

�

�

�

�

�

� �
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Appendix�1:�Erasmus+�Virtual�Exchange�Code�of�Conduct�
As� Erasmus+� facilitators� and� virtual� exchange� practitioners,� this� code� of� conduct� represents� our�
commitment� to� the� professional� standards� and� ethics� that� guide� our� involvement� in� the�
implementation�of�virtual�exchange�programs.��

In� recognition� of� the� importance� of�my� commitment� to� respectful� exchange,� and� in� accepting� a�
personal� obligation� to� this� profession,� its�members� and� the� communities�we� serve,� I� do� hereby�
commit�myself�to�the�highest�ethical�and�professional�conduct�and�agree�to:�

Role�of�the�Facilitator�
x� Uphold�facilitator�roles�and�responsibilities�to�the�best�of�my�ability,�namely:�

R� Enhance�the�quality�of�communication�
R� Ensure�equal�participation�amongst�students�
R� Mitigate�and�manage�challenging�or�disruptive�dynamics�
R� Facilitate�mutual�learning�between�participants�

x� Promote�critical�thinking�and�critical�awareness�in�and�between�participants�by:�
x� Reflect�the�content�and�process�of�the�discussion�as�participants�perceive�it.�
x� Empower�participants�to�activate�their�experiences�maintain�their�new�networks�
x� Maintain� facilitator� neutrality.� Neutrality� is� essential� in� the� exercise� of� the� function� of�

facilitator.�We�withhold� our� own� personal� opinions/knowledge� about� contentious� topics;�
Refrain�from�sharing�personal�information�and�experience;�and�do�not�favour�any�particular�
opinions�during�the�exchanges.�

x� Display�multiͲpartiality� as� a� practical� extension� of� a� facilitators� neutrality.� �We� offer� all�
participants�equal�opportunity�to�take�part�in�the�dialogue�and�we�facilitate�the�introduction�
of�alternative�views�when�they�are�not�voiced�or�not�present�among�the�participants.�

x� Treat�all�participants�fairly�and�not�engage�in�any�acts�or�suggestions�of�discrimination�based�
on�race,�religion,�gender,�ability,�age,�national�origin,�sexual�orientation,�gender�identity,�or�
gender�expression.�

x� Use�processes,�methods�and�tools�skillfully�and�responsibly�and�in�alignment�with�the�needs�
of�the�group.�

x� Refrain�from�using�our�position�of� (perceived)�power�and�trust�to�secure�privilege,�gain,�or�
undue�benefit.�

x� Maintain� confidentiality�of�agreed�upon�material�and�bonds�of� trust�with�our�groups�and�
individual�participants.�Except� in�situations�of� imminent�danger�or� threats,�we� respect� the�
privacy� and� intimacy� of� dialogues� and� don’t� divulge� the� content� therein� or� identifying�
information�about�the�participants.�

Quality�of�the�Process�
x� Respect�the�goals�and�autonomy�of�the�groups�we�facilitate.�We�seek�the�group's�ownership�

in�the�process�and�their�commitment�to�participate.�We�do�not� impose�anything�that�risks�
the�welfare�and�dignity�of�the�participants�or�the�freedom�of�choice�of�the�group.�

x� Create� safe� albeit� challenging� spaces.�We�make� great� efforts� to� create� environments� of�
respect� and� safety� where� all� participants� feel� that� they� can� contribute� freely,� and� we�
encourage�critical�thinking�about�topics,�perspectives,�and�sources�of�information.�
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x� Safeguard�the�process,�wherein�participants�are�the�main�recipients�and�the�main�drivers�of�
knowledge.� Where� participants� are� the� experts� in� their� own� experiences,� we� promote�
collective�learning�through�the�sharing�of�personal�experiences.�In�the�everͲpresent�question�
of� fact� versus� opinion,�we� encourage� the� primacy� of� experience,� but�when� relevant� also�
encourage� the� critical� examination� of� sources� of� information� as� a� part� of� one’s� personal�
experiences.�

x� Rely� on� the� ethics� and� philosophy� of� dialogue� programs,� in� which� we� foster� a� safe�
atmosphere,�cooperation,�respectful�exchange,�genuine�inquiry,�open�questions,�and�voiced�
differences.�Recognise�and�guide�the�management�of�conflict.�We�see�the�positive�potential�
of�conflict�and�facilitate�our�groups�through�it,�when�it�arises.�

x� Adhere� to�basic�ground� rules�of�dialogue:�Authenticity�and� respect;�no� verbal� violence�or�
abuse;�and�assumed�confidentiality�unless�mutually�agreed�otherwise� in�addition� to�other�
specific�elicited�ground�rules�from�our�groups.�

Reflective�Practice�and�the�Advancement�of�Virtual�Exchange�
x� Engage� in�reflective�practice.�We�selfͲevaluate�our�performance�and�continuously�strive� to�

improve�our�facilitation�skills�and�knowledge.�
x� Maintain�and�improve�technical�competence�and�to�undertake�professional�tasks�for�others�

only�if�qualified�by�training�or�experience�
x� Seek,�accept,�and�offer�honest�criticism�of�work�or�contributions,�acknowledge�and�correct�

errors,�and�credit�properly�the�contributions�of�others.�
x� Assist�colleagues�in�their�professional�development�
x� Value�collaboration�with�each�other�and�be�ready�to�exchange�knowledge,�experiences,�and�

resources.�Providing�each�other�with� feedback�and�guidance�on�best�practice,�and�how� to�
enhance�the�quality�of�our�work�is�a�part�of�the�mission�of�every�VE�practitioner.�

Programme�Implementation�
x� Honour� programmatic� commitments.�We� recognize� that� our� students,� coͲfacilitators,� and�

program�implementers�depend�on�our�role�as�facilitators,�and�we�take�that�role�seriously.�
x� Retain�the�right�to�withdraw�from�the�mission�should�our�safety�be�at�risk�or�should�we�feel�

unable�to�fulfill�our�role�and�respect�for�the�professional�standards�aforementioned.�

https://europa.eu/youth/erasmusvirtual�

� �
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Appendix�2:�Online�teamǦbuilding�games�and�activities�

Favourite�things�
In�this�icebreaker�game,�everyone�on�the�team�is�encouraged�to�name�their�favourite�thing.�This�
exercise�is�useful�because�it�can�be�adapted�to�align�with�the�meeting�goal,�work�environment�or�
something�more�personal.�Since�all�participants�are�asked�to�name�their�favourite�thing,�there�is�no�
risk�of�getting�the�answer�wrong.��

Here’s�how�it�works.�Assign�the�“Favorite�Thing”�topic.�Possibilities�include�“your�favorite�thing�
about�the�programme”�or�“your�favorite�aspect�of�the�programme.”�Ask�team�members�to�find�an�
image�online�and�upload�it�to�a�picture�sharing�site,�shared�drive�or�online�whiteboard.�

Each�participant�should�present�their�image�and�a�short�description�to�the�group.�It�will�stir�the�
participants’�imagination�and�creativity�and�makes�an�ideal�springboard�to�brainstorming.�

The�birth�map�
Upload�a�map�of�the�world�to�an�online�whiteboard.�At�the�beginning�of�your�meeting,�ask�everyone�
on�your�remote�team�to�put�a�sticker�on�the�map�to�show�where�they�were�born.�Then�encourage�
everyone�to�share�a�short�story�about�what�they�love�most�about�the�place�they�were�born.�

10�common�things�
Divide�your�remote�team�into�small�groups�and�ask�them�to�come�up�with�a�list�of�10�things�they�
have�in�common.�Use�a�shared�document�or�an�online�whiteboard�to�generate�the�list�quickly.��

It�can�be�as�simple�as�“we�all�wear�shoes”�or�something�more�specific�like�“we�all�started�university�
in�2017.”�Regardless�of�the�answers,�it�will�create�a�bond,�generate�discussion�and�laughter�and�get�
the�group�thinking�creatively.�Allow�time�for�each�group�of�remote�team�members�to�share�their�list�
with�the�larger�team�on�the�online�whiteboard.�This�will�create�an�electric,�dynamic�atmosphere,�
well�suited�to�brainstorming.�

A�tour�guide�
When�your�team�members�are�remote,�it�can�be�a�great�idea�to�schedule�an�actual�tour�of�each�
remote�participant’s�location!�They�can�show�their�room,�guiding�the�team�through�their�home,�or,�if�
technology�allows,�livestream�in�the�city�and�show�tourist�sights�and�secret�spots.�You�can�use�a�
livestreaming�service�or�a�social�network�like�Snapchat�or�Instagram.�This�exercise�is�great�for�
building�empathy�and�giving�each�remote�team�member�some�context�to�understand�their�team�
mates’�backgrounds�(particularly�great�for�international�teams).�

A�picture�of�your�life�
Ask�every�member�of�the�team�to�enter�the�online�discussion�space�before�the�meeting�begins�and�
post�a�picture�of�something�from�their�life.�It�can�be�anything�that�will�tell�a�story�about�who�each�
member�is�or�how�they�work:�a�picture�of�the�shoes�each�member�is�wearing,�the�view�out�their�
window�or�a�photo�of�their�desk.�Then�ask�them�to�share�the�story�behind�their�picture.�

In�addition�to�this,�they�can�shared�one�thing�they�learned�recently,�allowing�them�to�get�to�know�
each�other�more�and�set�the�casual�atmosphere�needed�for�the�group�discussion.�

�
�
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Aliens�have�landed�
This�icebreaker�can�be�useful�for�teams�with�remote�participants�with�language�and�cultural�
differences.�Tell�the�group�to�imagine�aliens�have�landed�on�Earth�and�want�to�learn�about�the�
programme.�But�since�they�don’t�speak�English�or�understand�NICE,�it�needs�to�be�explained�with�
five�symbols�or�pictures.�Ask�each�participant�to�upload�five�simple�images�that�best�describe�and�
communicate�the�programme�and�global�challenges.�Take�a�few�minutes�and�look�at�all�the�images�–�
are�there�common�themes?�

The�oneǦword�icebreaker�
This�one�can�be�used�without�a�lot�of�preparation�and�moves�quickly.�Break�the�team�into�small�
groups�and�ask�them�to�brainstorm�ideas�in�the�form�of�one�word�that�describes�X�(with�X�indicating�
anything�of�interest�such�as�the�programme,�their�day,�their�global�challenge,�etc.).�An�online�tool�for�
mind�mapping�would�work�well,�or�they�can�use�an�online�whiteboard�solution�or�shared�Google�
document.�

For�teams�without�a�lot�of�time,�this�icebreaker�does�double�duty:�it�acts�as�a�fun�and�interactive�
icebreaker,�and�it�also�kicks�off�a�brainstorming�session.�Choose�a�topic�for�X�that�is�aligned�with�the�
discussion�goals,�such�as�the�solution�they�are�trying�to�provide�to�a�challenge.�Ask�the�team�to�
reconvene�and�share�their�answers.�The�variety�of�oneͲword�answers�will�be�enlightening.�

Guess�the�artist�
Before�your�meeting,�ask�every�remote�employee�to�create�an�image�or�find�a�picture�they�can�use�
to�tell�a�unique�story�or�fact�about�their�lives.�Everyone�should�upload�their�images�to�an�online�
whiteboard�in�advance.�At�the�beginning�of�the�meeting,�everyone�puts�stickers�on�each�image,�
guessing�whom�each�picture�belongs�to.�Then�you�can�start�to�figure�out�together�which�picture�
belongs�to�which�person.�When�a�correct�guess�is�made,�that�person�needs�to�share�their�story�with�
the�group.�Include�video�for�the�storytelling�so�everyone�can�connect�the�name,�face�and�story.�
When�a�correct�guess�is�made,�that�person�needs�to�share�their�story�with�the�group�

Two�Truths�and�a�Lie���
The�day�before�an�online�discussion,�all�remote�team�members�should�write�down�two�true�facts�
and�one�lie�about�themselves.�These�should�be�personal�anecdotes—not�study�related.�After�a�team�
member�reads�all�three,�people�chime�in�and�guess�which�fact�is�actually�a�fib.�

Video�conferencing�is�the�next�best�thing�to�faceͲtoͲface�communication,�and�discerning�someone’s�
facial�cues�and�body�language�helps�to�build�trust�and�connections�between�team�members.�
Everyone�also�gets�to�learn�two�new�facts�about�each�team�mate.�Getting�to�know�people’s�personal�
lives�helps�build�camaraderie�and�team�cohesion,�and�fun�icebreaker�games�are�an�easy�way�to�form�
that�bond.�

Virtual�Scavenger�Hunt��
Everyone�gets�together�on�a�conference�call�and�finds�the�team�member�who�fits�each�scavenger�
clue�description�(youngest�student,�student�with�the�most�siblings,�student�with�the�most�unusual�
pets,�and�so�on).�This�is�ideal�for�new�teams�that�want�to�collaborate,�have�fun,�and�learn�more�
about�each�other.�
�
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Flat�lay�your�desk�
You�could�get�your�team�members�to�take�a�flat�lay�of�their�desk�and�share�it�with�the�rest�during�
your�team�meetings.A�flat�lay�is�basically�a�photo�of�items�from�directly�above,�and�these�items�are�
usually�arranged�or�styled�on�a�flat�surface.�Sharing�the�story�behind�an�object�can�also�be�a�good�
way�to�learn�more�about�team�mates’�personalities.�
�

https://realtimeboard.com/blog/remoteͲteamͲbuildingͲactivitiesͲgames/�

�

� �
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Appendix�3:�Further�Resources�
�

Facilitating�Group�Discussions�by�Ann�Porteus,�Associate�Director�of�Residential�Education,�and�Nanci�
Howe,�Assistant�Dean,�Director�of�Office�of�Student�Activities,�and�Tommy�Woon,�Multicultural�
Educator,�Residential�Education.��

https://web.stanford.edu/group/resed/resed/staffresources/RM/training/facilguide.html��

175



NICE Online 
Facilitation
Guido de Wilde
Manager International Student Affairs
Global Student Experience & Engagement

Support for facilitators

� Handbook
� Why, what and how

A B

2
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Role of Facilitators
� Facilitate multicultural teamwork
� Facilitate entrepreneurial journey
� Reflecting on NICE journey
� Planning & coordination of team output

3

Multicultural Teamwork

� Encouraging communication amongst 
team members

� Focus on positive energy & confidence 
to persevere through challenging 
assignments / experiences.

4
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Entrepreneurship

� Encourage team members to complete 
all challenges

� Empower team to find their own 
solutions  for any challenges and take 
action

5

Reflection

� Individual effort to 
learn theory and do 
activities

� Team effort to 
experiment and do 
activities

� Facilitated effort to 
guide team reflection

6
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Planning & team output

� Give team flexibility to complete seven 
modules in more than seven weeks, find 
their own speed.

� Reminding team of fixed deadlines and 
context of the programme (SLICC, 
summer school, etc).

� Support weekly team leads to deliver 
intended output

7

Facilitator support: weekly
First meeting Following meetings

How to start a meeting (CL 1) How to start a meeting (CL 1)

Role as facilitator (CL 2) Run a status report (CL 3)

Means of communication (CL 2) Lead reflective discussion (CL 4)

Purpose of participation (CL 2) * Give positive feedback (CL 6)

How to end the meeting (CL 5) * Give negative feedback (CL 7)

* Give instructions (CL 8)

* Disagreement about content (CL 9)

* Disagreement about meeting (CL 10)

* Other challenges (CL 11)

How to end the meeting (CL 5)

* CL 6 – 11 are optional checklist in the situation arises

8
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Facilitator support: Why

Module Theme IC Theme ENT
1. Introduction Intercultural awareness Entrepreneurial process

2. Working in a Team Intercultural teams Entrepreneurial teams

3. Identifying 
opportunities 

Value-free observation Opportunity recognition 
and idea creation

4. Testing Ideas Empathy & Trust Idea validation

5. Asking for resources Communication and conflict Finance

6. Making decisions Deep democracy Business modelling

7. Now then…Did it work? Reflection, politeness and
face

Failure and reflection

9

Facilitator support: WHAT

� Breakdown of modules incl examples 

10
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NICE Facilitation
Training
Guido de Wilde
Manager International Student Affairs
Global Student Experience & Engagement

Group discussion 1

Picture one of your facilitated meetings 
that you found effective and enjoyable
� Briefly describe the meeting to your 

group
� Create a list of 5 important factors that 

made you feel the meeting was 
effective and enjoyable

12
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Group discussion 2

� Picture one of your facilitated meetings 
that you found ineffective and painful

� Briefly describe the meeting to your 
group

� Create a list of 5 important factors that 
made you feel the meeting was 
ineffective and painful

14
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Facilitator support: weekly
First meeting Following meetings

How to start a meeting (CL 1) How to start a meeting (CL 1)

Role as facilitator (CL 2) Run a status report (CL 3)

Means of communication (CL 2) Lead reflective discussion (CL 4)

Purpose of participation (CL 2) * Give positive feedback (CL 6)

How to end the meeting (CL 5) * Give negative feedback (CL 7)

* Give instructions (CL 8)

* Disagreement about content (CL 9)

* Disagreement about meeting (CL 10)

* Other challenges (CL 11)

How to end the meeting (CL 5)

* CL 6 – 11 are optional checklist in the situation arises

16
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How to start a meeting

� Purpose of the meeting
� Topics
� Team lead
� Latecomers
� Check-in (drive)
��ŽŶƚŝŶƵĞ�ǁŝƚŚ ŽƚŚĞƌ ĐŚĞĐŬůŝƐƚƐ

17

Positive feedback

� Observable facts
� Check if they agree
� Tell positive impact on you
� Check if received

18
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Negative feedback

� Observable facts
� Check if they recognize
� Tell negative impact on you
� Check if heard
� Ask about alternative
� Add own tip

19

First meeting

� Role of facilitator
� Communication
� Purpose of participation (motivation)
� Team Building

20
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Run a status report

� Learning outcomes
� Individual work
� Questions, Answer, Summerize, Park
� Team lead & team work
� Questions, Answer, Summerize, Park
� Need more time or ready to reflect

21

How to end a meeting

� Keep time
� Summarize
� Confirm next meeting & team lead
� Reflect on meeting
� Individual support if needed

22
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Optional: give instructions

� Motivate
� Provide clarity
� Agree on logistics

23

Optional: disagreement 1

� Stop & be curious
� Deepen conversation
� Conclude and continue

24
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Optional: disagreement 2

� Stop & attend to concern
� Take control
� Ask commitment

25

Optional: other challenges 1

� No one responds
� Silly comments
� Monopolize discussion
� Discussion side tracked
� Interruptions
� Hostile remarks
� Group gets stuck

26
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Optional: other challenges 2

� Running out of time
� Challenge the leader
� Seeing the facilitator as the expert
� Conflict
� Stop a lively discussion

27

Lead reflective discussion

� Reflective question
� Group responses
� Choose interesting perspectives
� Summarize and conclude

28
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How do we support the
NICE Facilitators

29

Questions

30
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Module 1: Introduction  
In the first Module, students get introduced to the ideas and interpretations of 
entrepreneurship and key concepts of intercultural communication.  
Students learn about the entrepreneurial mind set of effectuation and become 
familiar with the entrepreneurial process consisting of value creation, engaging 
others and learning from experimentation. They discuss qualities of an 
entrepreneur and identify commonalities in entrepreneurial behaviour and 
intercultural competence, e.g. acting in an unfamiliar context.  
Students also learn to explain components of intercultural communication 
and apply a model of analysis to the communication process taking into account 
the virtual context. Finally, students hone their communication skills while 
identifying a topic from their global challenge to work on in the weeks ahead.  
 

Module 2: Working in a Team  
The second Module focuses on helping students build a functioning intercultural 
entrepreneurial team for the weeks ahead.   
For this, students learn about the stages of team formation, what constitutes an 
entrepreneurial team, and the advantages of team vs individual entrepreneurship. 
Students get familiar with the concept of difference or diversity and learn to evaluate 
how diversity contributes to team performance. Lastly, students assess their 
strengths and weaknesses in team situations as well as their competences in relation 
to their global challenge.  
Students are also guided to build an awareness of how cultural background 
influences communication style, identify their own cultural biases of how to 
communicate in team situations, and be comfortable with the ambiguity brought by 
new perspectives. At the same time, students learn to consider the specific 
challenges to effective intercultural teamwork that arise from collaborating in a 
virtual environment.  
Finally, students bring their newly acquired knowledge together to write a team 
contract.  
 

Module 3: Identifying Entrepreneurial Opportunities  
In Module 3, students turn their challenge into an entrepreneurial opportunity. 
Therefore, the focus is on opportunity recognition and value-free observation.  
Students learn about the difference between description, interpretation, and 
evaluation. They practice differentiating between description and assumptions 
while observing and suspending judgment in valuing their interactions with 
culturally different others.   
Students also learn about the difference between entrepreneurial ideas and 
opportunities, and the process of identifying entrepreneurial opportunities or 
investigating ‘problem - solution’ through participant and non-participant 
observation. They recognize the difference between observation and assumption  
as an important step for validating hypotheses pertaining to entrepreneurial 
opportunities.  
Finally, students practice value-free observation and opportunity recognition. For 
this, they observe a location relevant to their global challenge, share outcomes and 
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reflections on the experience within their group, and identify the problem or need 
they want to focus on. After articulating the problem statement, students 
developௗpotential solutions.  
 

Module 4: Testing Ideas  
In Module 4, students bring their project�ideas to the next level by testing and 
validating them. For this, the key themes are entrepreneurial idea validation as well 
as empathy and listening – two concepts that are important from an intercultural as 
well as an entrepreneurial point of view.  
Students are introduced to the basic concepts and definitions of empathy and 
listening. They learn about how miscommunication happens, how those concepts 
might improve their communication, and reflect on their listening habits.  
Students learn to use the empathy map to analyse the key stakeholders of their 
project, and understand their pains and gains. Students also learn to build a value 
proposition to start a project or venture, and apply this to create empathy maps and 
value propositions for their own ideas.  
Finally, students apply their listening skills in an interview with a potential 
stakeholder to get real, hands-on feedback on their value propositions.  Based on 
the feedback and their discussion, students make an informed choice on what idea 
they will take forward.   
 

Module 5: Asking for Resources  
In Module 5, students pursue their idea further by exploring the topic of resources. 
Key themes are resource acquisition and the interdependence of communication 
and conflict.  
Students are introduced to the impact of different cultural communication styles on 
conversation processes, and understand this as potential sources for conflict. They 
learn to recognize different communication styles, name their own preferred 
communication style, and adapt their way of communicating in order to effectively 
communicate with their team and interview partners.  
Students learn what a resource is and how it can be more than finance. They read 
into how to secure and manage financial resources in new enterprises and explore 
bootstrapping as a strategy. They also learn how to estimate the amount of start-up 
funds and working capital necessary to start their venture.  
Finally, student teams reflect on their goals, resources, and obstacles. Then, they 
organize and conduct a real-life interview where they ask for a specific resource that 
they need to make their project idea a reality.  
 

Module 6: Making Decisions  
Module 6 offers knowledge on how to design a complete offer: a business model 
canvas. Thus, the module focuses on business modelling and the principles of deep 
democracy, a decision-making strategy.  
Students are guided to evaluate their idea once more and help their team move 
forward by articulating the merits of alternative ideas or proposals. Then, students 
learn about the final pillars of the business model canvas, including revenue 
streams, strategic partners, and key resources, and research their idea through 
various canvas exercises.  
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Finally, students design a business model canvas that will create value for 
stakeholders and customers. Students then discuss their canvases and vote for a 
winner. Following the deep democracy model, students learn to engage team 
members in ways that facilitate their contributions in making a decision by both 
constructively building upon the contributions of others as well as noticing when 
someone is not participating and inviting them to engage.  
 

Module 7: “Now then … did it work?”  
The last module is dedicated to looking back and reflecting on 
the experiences students have had while developing a solution to their global 
challenge in their transnational team. The key themes are failure and success, 
learning from iteration and experimentation, as well as opportunities and pitfalls in 
intercultural encounters.  
Students learn about the top reason for start-up failures, including not having the 
right team. They reflect on the intercultural issues they encountered working in a 
team across different countries, and identify possible stumbling blocks in 
intercultural encounters, especially considering the virtual environment.   
Students learn to see success and failure as a conceptual framework of trial 
and error and discuss the value of iterative and experimental approaches as well as 
diversity of thought when evaluating entrepreneurial opportunities. And they reflect 
on the nature of the entrepreneurial process and related decision-making 
processes in relation to collaboration, teamwork and self-confidence.  
Finally, students create a short video presenting their problem and solution, their 
business model canvas and their team.ௗThey also create aௗcollaborative written 
documentௗwhich contains their concluding reflections on the process of their idea 
development and collaboration as well as an evaluation of their team contract.  
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What is the NICE SLICC? 
 
What happens in a traditional SLICC? 
A SLICC (Student-Led, Individually-Created Course) is a course that offers a self-reflective 
framework for students to gain University of Edinburgh academic credits for co- and extra-
curricular experiences and to develop their own set of personal and professional skills 
and attributes through this experience 
Students who participate in a SLICC complete three pieces of work: 

1) A learning proposal (unspecified word count) – In this unassessed work, a student 
tailors their learning outcomes to their specific experience and goals. It is reviewed 
and approved by an academic 

2) An interim report (1500 words ) – this is reviewed but not assessed for marks 
3) A final report (3000 words ) – this is reviewed and assessed for marks 

The student will produce these three things for the SLICC and in addition, they are 
expected to complete a blog which details their experience on the project and gather 
evidence of their learning. Their individual blog and their evidence will be hosted on 
PebblePad. 
 
Benefits for the Student 
Completing a SLICC allows students to think about their learning through a different lens, 
and provides them with an opportunity to reflect. Students who have completed a SLICC 
gain project management skills, practical skills and the ability to reflect. Students are 
provided with the chance to make decisions about the learning that they undertake on the 
SLICC and are encouraged to learn in a different way than they have previously. 
 
What is the NICE SLICC? 
Within a traditional SLICC, a student is able to choose their own experience to write about 
and reflect on, but within the NICE SLICC, students will write about and reflect on their 
experiences working through the intercultural competence and entrepreneurship toolkits 
that the consortium have put together for them. These toolkits will be hosted online and 
student will work through seven weeks of content in groups of five. These five students 
will be from the different partner universities as they are completing the online toolkits 
and the NICE SLICC, they will also be building an innovative business idea for one of the 
seven Global Challenges: https://www.nice-eu.org/global-challenges/. Students who 
successfully complete the NICE SLICC will receive 10 ECTS credits from the University of 
Edinburgh for their work. You can find further information about the NICE SLICC here: 
https://v3.pebblepad.co.uk/spa/#/public/w4WgzHHc4j7dgZ4fdbtkpwsnMy.  
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Academic member of staff commitment 
The time commitment for the academic members of staff who will be delivering the SLICC 
is detailed on the opposite side of this page, but a quick overview is below: 

x NICE SLICC runs from March until July 2019, there are a minimum of 10 students 
per institution who will participate in the SLICC, each institution is able to choose 
their maximum number of students 

x The average time commitment to evaluate the NICE SLICC is three hours per 
student. Some members of staff may choose to take more time, some may choose 
to take less 

x All NICE SLICC academic members of staff must attend the Train the Trainer event 
that is happening from 21st to 25th January at the University of Amsterdam, where 
all attendees will be trained in how to assess and evaluate a SLICC 

R Funding will be provided to attend this event, please check with your local 
host to find out the amount that your institution has been awarded for travel 
and for a daily allowance 
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Roles within the NICE Project 
 
Academic Trainer Profile for the Student-Led, Individually-Created Course (SLICC) 
 

Overview of the 
role 

The academic trainer will supervise the NICE student SLICC and 
will be provided with training in how to do this work at a five day, 
Train the Trainer seminar at the University of Amsterdam from 21st 
to 25th January.  

Qualifications Must be an academic member of staff, from any discipline or 
subject area. Ideally they should have experience supervising 
students, but training will be provided. 

SLICC Time 
Commitment 

Each trainer will have 10 student projects to supervise throughout 
the programme cycle (March to July). The learning proposal, 
interim report and final report are the pieces of work that require 
review and feedback from the trainer. The trainer will take roughly 
3 hours to evaluate each student throughout the course period.   

Training/Resources 
Commitment 

Training will be provided by the University of Edinburgh on how 
to review and provide feedback on the learning proposal, interim 
report and final report submitted by the students for the SLICC. 
Trainers will work through the toolkits themselves, to understand 
the content the students learn. In addition, there will be further 
discussion of the Global Challenges that the students will 
generate innovative business solutions for and how those map 
onto the SLICC and toolkit content.   

Summer School 
Commitment 

Trainers will be invited to participate or provide content for the 
summer school (University College Dublin, 21 – 27 July), this may 
entail in-person contribution, or simply content development, 
depending on the individual and their specific interests.  

 
Facilitator 
Overview of the 
role 

The facilitator is a member of staff who will assist the NICE 
students to work together as they work through the online toolkits 
and create their business model canvas for their Global 
Challenge. They will also answer questions and signpost students 
towards further resources and help.  

Qualifications Can be an academic or a professional services staff member from 
any discipline or subject area. The facilitator will help students 
work through the challenges they encounter throughout the 
project, will prompt proactive dialogue and provide support and 
guidance throughout the programme. 

Global 
Challenge/Team 
Commitment 

Each facilitator will have one to three teams of five students they 
are responsible for throughout the course of the project (March to 
July). They will do the following: 

x Weekly meetings to connect with student teams and 
support their progress through the online toolkits and their 
Global Challenge. Facilitators will also support progress 
and address any issues.   

x Support the team in selecting Module team leaders. 
 

Training/Resources The facilitators will be provided with a comprehensive training kit 
and virtual introduction further outlining the tasks they will 
complete and providing resources to ensure that the facilitated 
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sessions are successful. Facilitators will need to be good 
communicators and will need to be able to successfully engage 
with students in a digital environment.   
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Virtual Learning: Challenges and Recommendations Explained 
 
Privacy Policy 
The first challenge we came across was the privacy policy the students agreed to 
in their applications. We realized in year one that it did not allow for NICE to share 
a student’s contact information with other students. This made putting the teams 
in touch very difficult, as they had to use the comment section within the online 
NICE Platform to contact one another. In year two, we made sure to be clear in the 
privacy policy how we would use student data, specifically, that if successful, we 
would share the applicant’s name and email address with other students in their 
team.ௗௗ  

 
Scheduling Facilitated Sessions 
It was difficult to find meeting times that worked for all team members and 
facilitators for the eight facilitated discussions. Rather than having a set time, it was 
the responsibility of the Facilitator to work with their teams to try to find times that 
worked for their group. Although still difficult to arrange across different time 
zones, flexibility on both the facilitators and students’ part was the key solution 
here.  

 
Student Dropout 
As students’ circumstances change, it was inevitable that there would be student 
dropout, which affected team dynamics. Our solution was to ask the facilitators to 
send attendance updates and The University of Edinburgh Projects Team 
performed strategic group merges, when needed, to ensure team numbers 
stayed as close to five as possible. In year two, we did have one team finishing with 
two members, but because teams were already in the last modules, it was too late 
to merge groups at that point. We made sure to send regular updates to all 
university partners detailing which of their students had dropped the Programme. 
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NICE Summer School planning timeline (explained) 
 
To be eligible for participation in the Summer School, applicants must still be registered 
students during the time the Summer School takes place. The NICE Consortium decided 
that students must not be in their final year of study to apply. This is to contribute to 
programme sustainability and to avoid the risk of committing any infractions. 
Each partner can approach the student selection process with relative flexibility. The NICE 
Consortium partners carried out a selection process by: 

x Asking students to submit a short personal statement that answered questions such 
as: how the Summer School would benefit them personally, academically, and 
career-wise, and how they would apply the knowledge gained throughout the 
Virtual Modules during the Summer School. 

x Considering the reports provided by Facilitators about students’ participation and 
engagement during the virtual meetings between team and Facilitator. 

 
In advance of the recruitment process, Consortium partners must finalise the following 
timeline: 

1. The opening and closing dates for students to submit applications, which 
should allot time to: 

2. Comply with the regulations and obligations of each institution (in case a 
public call is mandatory). 

3. Communicate application requirements/selection process to students enrolled 
in the program (what requirements must be met to be eligible for application).  

4. Gather information from Facilitators that may be relevant to assess candidates 
(from non-notified dropouts, to level of participation and engagement). 

  
The period for all partner universities to select students allot time to: 

x Carry out the assessment procedure each institution has decided. 
x Communicate to acceptance to selected students. 
x Communicate to regrets to non-selected students (and to determine a reserve 

candidate list). 
x Comply with the regulations and obligations of each institution (in case it is 

mandatory to publicly announce the list of selected students and there is a 
period for claims). 

x Inform selected students that, in order to be considered officially selected, 
they must sign and submit an indemnity form (or another document that can 
function like a contract between student and home university) where they 
commit themselves to comply with mandatory requirements, namely: 

x acquire travel insurance and health insurance (in the case of students with 
European Union citizenship they must request the European Health Insurance 
Card). 

x attend and complete the Summer School in its entirety 
x accept responsibility for reimbursing funds that their home university might be 

sanctioned in the event the student does not attend the Summer School (this 
point applies only if partner universities agree to pay students accommodation 
costs directly to the host university, as was the accepted practice of the NICE 
Consortium). 

200



�

x accept that once they have returned from the Summer School, students must 
submit original proofs (flight tickets, boarding passes, invoices, certificates of 
attendance and completion issued by the host university, travel insurance 
policy and payment receipt, etc.) to their coordinators in order to receive their 
travel and subsistence grant (if any). 

Such practices ensure that all three parties (both sending and receiving universities and 
students) remain financially secure. 
  
The deadline to communicate accepted student information to the host 
university, with sufficient time to ensure:   

a. Each partner institution has a definitive list of selected students (selected students 
have been informed of their selection, have submitted the indemnity form (or 
equivalent document). 

b. Avoid the risk of financial penalty on the part of the accommodation service at 
the host university. This will depend on the regulations of each university, but you 
should bear in mind that some universities charge for the cancellation of 
accommodation reservations. Therefore, the deadline for partner universities to 
communicate a finalised list of selected students to the host university should be 
prior to that penalty date.  

c. Allow the host university adequate time to prepare and distribute invitation letters 
for visa applications to those students who require it to travel to the country where 
the host university is located 

As a rule, the only data that the host university needs from selected students to confirm 
their accommodation, prepare the invitation letters (if needed) and group students in 
intercultural teams for the Summer School are: 

x Full names and nationality 
x Passport numbers 
x E-mail address 
x Mobile phone numbers 

These last two items are crucial to facilitate effective communication between the Summer 
School organizers and students. 
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Sample Recruitment Email 
 
Dear NAME,  
 
We hope that you are enjoying your time on the NICE Programme so far! 
As most of you are aware, the NICE Summer School will be held at the University of 
Salamanca, Spain from 12-18 July 2020.  
 
We understand that there is currently some uncertainty surrounding travel within Europe 
due to the Coronavirus. Although it remains possible that we will have to cancel or 
postpone the NICE Summer School 2020 due to health concerns and/or travel restrictions, 
we would like to reassure you that we are still moving forward with Summer School 
applications at this point in time. 
 
Things for you to be aware of: 

x Each NICE partner institution will be completing Summer School applications 
separately. This means that because you are a student at UNIVERSITY NAME, you 
will apply via the process that UNVIERSITY NAME has established  

x Each NICE partner may have different criteria for acceptance to the Summer 
School, you may need to do something different than your group members 

x All applications for the Summer School are due by 23rd March and you will hear the 
results by 6th April 

x If you would like to attend the Summer School, you must be able to commit from 
Sunday 12 July until Saturday 18 July. You will not be able to arrive late or leave 
early 

x Each NICE partner has funding to send 10 students to the Summer School. This 
funding will include a fixed amount for travel (which depends on your location) and 
a daily allowance 

If you haven’t yet heard from the NICE administrators at UNIVERSITY NAME regarding the 
Summer School, you should hear from them soon. 
 
Please don’t hesitate to get in touch with us at goabroadprojects@ed.ac.uk if you have any 
further questions. 
 
Best wishes,  
Anna, The NICE Project Team 
 
Study and Work Away Service (SWAY) 
Edinburgh Global, The University of Edinburgh 
33 Buccleuch Place, Edinburgh, EH8 9JS  
T: + 44 (0)131 651 5097 
 
The University of Edinburgh is a charitable body, registered 
in Scotland, with registration number SC005336. 
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Agenda:  NICE Summer School Team Coach training 
 
1) Introductions 
2) Schedule of Summer School 
3) Student groups, team formation, team name and project selection 
4) Your role as a team coach 
 a) group attendance 
5) Preparing for the Summer School 

a) familiarising yourself with content of NICE module 
b) Noting all meeting points on the schedule 

6) Practical details 
a) NICE summer school office (Science 1.48) 
b) Emergency protocol 

 
 
What If’s 

1. What if a student is not engaging in team meetings or other summer school 
activities? 

If you notice that a student is not attending and/or engaging with the team project, please 
inform the staff in the NICE summer school office (Science 1.48).  Be sure to give the 
student’s name, team number and details of the disengagement. 
Use your intuition – if a student is attending but seems disengaged or excluded from the 
team conversation, gently ask the student an open-ended question to prompt 
engagement. (How do you think this idea could be improved?  When might this solution 
be best used to …..  Describe the advantages of this approach to this other approach). 
All students, in all groups, will be expected to actively participate in the team pitch on the 
Friday 
 

2. What if there is an emergency during the team meeting? 

If, for any reason, an emergency occurs while you are meeting your group, please dial 
UCD Estate Services from any campus phone: ext 7999 or +353 1 716 7999.  Please 
report any incidents to the NICE summer school office (Science 1.48).   The UCD NICE 
Team has an emergency protocol in place for after hours (Between 5pm -9am).  Colleen is 
on WhatsApp/mobile: +353 86 853 9911.   
 

3. What if my team is expecting me to contribute to the project? 

Team Coaches support and encourage teams in their discovery of solutions to their 
chosen UNSDG.  Team Coaches cannot actively contribute to the project.  All students will 
have an idea of your role as they took the on-line module.  However, it would be worth 
having a discussion with your group on Sunday /Monday after your role and what you can 
and cannot do. 

Team coaches: Team coaches cannot: 
Encourage their teams using positive 
reinforcement 

Berate or belittle ‘stupid ideas’ that their 
team generates 

Ask probing questions to move the team’s 
thinking about their chosen UNSDG and 
solution 

Generate ideas for their team to use in 
their project 

Challenge team with suggested directions Tell team ‘that the next step is to A, B, and 
C’ 
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Assist with group decisions such as voting, 
debating choices, etc. 

Rank ideas of individual team members 
based on their own experience/opinion 

Spend at least 10 minutes and up to an 
hour with their group during team 
meetings 

Be available during the entire week, ’24-7’ 
and after hours 

Display a positive team spirit and 
encourage healthy rivalry 

Speak badly about other groups’ attempts 
at the challenge 

 
 

4. What if there is a student(s) who are acting in a rude or disrespectful manner? 

Team Coaches are encouraged to prompt students to rephrase/reword statements which 
may be deemed as disrespectful.  If there is an ongoing issue with student behaviour, 
please speak with Colleen about this. 

 
5. What if my team is stuck and can’t seem to progress their ideas? 

Team Coaches can gently remind their groups of the pending pitch event and encourage 
the group to reflect on what steps they need to take to come to a decision about their 
project or past a stuck point.  Teams can also reflect on if there are other components that 
need to be discussed and then a return to the issue that is challenging. 

 
6. What if a team member discloses something confidential? 

If an individual student discloses something of a personal nature which requires 
immediate attention, please contact Colleen. 

 
7. What if there is a student in my team who wants to switch teams? 

There’s no horse trading at the NICE Summer School - students can’t switch teams! (nor 
can Team Coaches!)  
 

8.  What if my team needs supplies and materials for their projects? 

Encourage students to think creatively around presenting their solution without having to 
purchase materials.  There is a shop run by the UCD Students’ Union in the ground floor 
of the Library Building.  There is no budget assigned to team materials, however, within 
reason, UCD Global can lend/purchase items such as markers, poster board, etc.  If a 
team requires materials, a student from the team can approach the NICE Summer School 
Office (Science 1.48) for guidance. 
 

9.  Any other ‘What Ifs’?? 
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Host-Specific Considerations (explained) 
 

1. Facilities:  

Accommodation: Individual accommodation will have to be provided for up to 70 students 
coming from abroad.   
Venues:    

x Large reception room for students’ orientation session, icebreaker activity and 
team formation on day of arrival (Sunday).  

x Large classroom with movable tables and chairs that provide flexibility for teams to 
sit together during academic sessions in the mornings and other teaching activities 
that might be arranged for the entire group of students.  

x Smaller break out spaces for students’ teams to work on their innovative business 
solution in the afternoons.  

x Conference Hall for the Pitch Event and Multiplier Event on Friday.  

Proximity to student accommodation and to a variety of food outlets is recommended so 
students can be on time for the academic sessions and take reasonable lunch breaks.  
  

2. Management:  

Predeparture tasks:  
x Accommodation management: rooms reservation (before), issue invoices (after).  
x Visas: draw up and send out invitation letters to those students who must apply for 

a visa to be allowed in the country where the summer school is held.  
x Predeparture information: prepare a guide on how to arrive at host’s campus for 

international students.  
x Grouping students in new teams: once the definite list of selected students has 

been received by the host university, students will be grouped in new teams (with 
different students with whom they have been working in the online course) by 
ensuring diversity.  

x Allocate a facilitator to each student’s team.  
x Draw up summer school schedule: coordinate with academic staff (visiting and 

local) the academic curriculum and provide required additional equipment or 
materials for teaching activities (print out copies, flipcharts, etc.); organize social 
and cultural activities; invite start-up panellists; organize Multiplier Event and invite 
external organizations and individuals to the Pitch Awards Ceremony and Winning 
Presentations; organize Farewell dinner.  

x Budgeting the costs associated to the above-mentioned activities.  
x Public Liability Insurance: make sure that the period in which the summer school 

takes place is covered by the host’s insurance.  
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Tasks while Summer School is taking place:  
x Reception of students: perform Orientation Presentation and icebreaker activity, 

supervision of team formation.  
x Reception of facilitators.  
x Reception of academic staff and make sure they have all they need.  
x Student’s contract: draw up and print pledges and media agreement documents 

for each student to sign.  
x Control students’ daily attendance: daily sign-in sheets.  
x Issue certificates of attendance for each student.  
x Issue certificates of completion for each student.  
x Issue certificates of special mention for Pitch Winners.  
x Supervision that all activities are carried out properly.  
x Be available in an emergency.  

  
Tasks after summer school is finished:  

x Management and processing of all invoices associated to the summer school’s 
above-mentioned activities. 
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Summer School Structure (Explained) 
 

1. Academic Sessions: Interactive classes on Intercultural and Entrepreneurial 
themes 

Interactive classes on different Intercultural and Entrepreneurial themes will take place from 
Monday to Thursday in the mornings. Ideally, to contribute to the international and 
collaborative spirit of the NICE Programme, these sessions are delivered by expert staff 
coming from and representing the Consortium university partners.  
To maintain balance between Intercultural and Entrepreneurial topics, each specific class 
lasts the same time: 90 minutes. Students receive 3 hours of academic content each day 
with a break of 15 minutes in between.  
The themes delivered throughout the Summer School should be chosen bearing in mind 
to important factors: 

x the expertise of the contributing academic staff. 
x reinforce crucial aspects and expand the knowledge already acquired in online 

modules.  
x are delivered in a logical sequence to help students’ teams develop an innovative 

business idea from scratch to presentation. 

  
As an example, please refer to the following topics delivered during the 2019 NICE Summer 
School: 

x First day themes (Monday): 
x IC: Cross-Cultural Communication 
x ENT: The Value Proposition; The Value Proposition Canvas 

x Second day themes (Tuesday): 
x IC: Decision making; Leadership Across Cultures 
x ENT: Testing/Prototyping; How to create an MVP; Lean Start-up Approach 

to       Testing/Prototyping 
x Third day themes (Wednesday): 

x IC: Working in Diverse Teams 
x ENT: New Venture Growth; Growth Strategies; Internationalisation; 

Entering Different Markets 
x Fourth day themes (Thursday): 

x IC: Developing Intercultural Competence 
x ENT: Communication; Types of Pitches; Creating the Perfect Pitch Verbal 

and Written 

 
2. Student teamwork sessions, assisted by a team Facilitator 

Every day (Monday to Thursday), following the academic sessions and lunch break, 
students will have got scheduled 90-minute teamwork sessions. The teamwork session on 
Thursday afternoon will likely be extended until teams have concluded the business idea 
presentations in advance of the Friday morning Pitch Event. 
These teamwork sessions allow students to apply their intercultural skills and 
entrepreneurial knowledge to devise, in a high-performance context within just 4 days, their 
innovative business solution to a Global Challenge. 
To support students through difficulties and pressure students presumably experience 
while working together with completely new teammates on an entirely new Global 
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Challenge, each students’ team is assigned a staff Facilitator who will help students 
progress and bridge pitfalls. In the first NICE Summer School in University College Dublin, 
a total of 12 facilitators were required to support 12 students’ teams. 
 
  

3. Non-academic sessions: Social and Cultural activities 

Non-academic sessions are inclusive of all cultural and social activities offered to students 
in order to foster a sense of community and build connections among students in a more 
relaxed environment. These activities provide a good opportunity for students to get a 
glimpse of the cultural background and particularities of the country they are visiting. 
During the NICE Summer School at UCD, students participated in a 2-hour workshop on 
Irish Language and Culture during their first day. 
On the second day, students met with a “Dublin Start-up Panel” which allowed them to 
interact and get first-hand insights, experiences, and advice from real entrepreneurs 
associated with the host institution. 
On the third day, students were invited to participate in a “Dublin Treasure Hunt.” This is a 
fun and playful opportunity for students to explore the host city and get to know its 
beautiful and interesting landmarks. 
 
                 

4. Pitch Event: student teams’ business idea presentations  

This event is the highlight of the Summer School. Students teams showcase the work they 
have done throughout the previous 4 days to develop the innovative business idea that 
tries to solve a problem or necessity addressed by the Global Challenge they chose upon 
arrival at campus on Sunday.  
This is an excellent opportunity for students to utilize their newly acquired knowledge, 
creativity, and communication skills in front of an audience and a panel made up of 
business and higher education professionals. The panel will select the 3 best 
presentations and ultimately the winner. 
The presentations were evaluated by the Pitch Event panel according to 4 criteria: 

x Creativity. 
x Evidence of using entrepreneurial techniques. 
x References to intercultural communication. 
x Demonstrates knowledge and understanding of selected global challenge. 

Each criterion can score between 1 (low) and 10 (high), totalling a maximum of 40 points. 
Once the pitch event has finished and the winner runners up have been selected, the 
awards ceremony and winning pitches presentations form a Multiplier Event. Multiplier 
Events are organized to share the intellectual outputs of the NICE programme to a 
broader external audience--organisations and individuals--not involved in the NICE 
partnership. 
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NICE Summer School 2020 

University of Salamanca 
Sunday 12nd July – Saturday 18th July 

Key       

Teachin Activity (TA) 
Student Team 

Sessions 
Social 

Programme Cultural Activity 

Breaks 
Orientation & 
Presentations Travel Meals 

 

Sunday 12nd July-Arrival 
Time Activity Location 

7:30-18:00 

Travel & Arrive to USAL Campus 
Colegio Oviedo 
College Dorm 

18:00-18:30 

Introduction to USAL, Getting Around & Safety Colegio Oviedo 
College Dorm 

(Library) 

18:30-20:00 

Team Formation Colegio Oviedo 
College Dorm 

(Library) 
20:00 Dinner   

 

Monday 13rd July 
Time Activity Location 
9:00-
10:30 

TA: Developing Intercultural competence FES Classroom 
building 

  
Professor Elisabetta Pavan, University of Padua, 

Italy 003B Classroom 

  
Ms. Meike Heeremans, University of Amsterdam, 

Netherlands   
10:30-
10:45 Break   
10:45-
12:30 TA: Marketplace on innovative ideas   

  
Professor Fumi Kitagawa, University of Edinburgh, 

UK   
12:30-
14:00 Student Team Sessions   
14:00-
14:30 Start-up talk 1: (to be confirmed)   

14:30 Lunch   

16:00-
18:00 Student Team Sessions 

Colegio Oviedo 
College Dorm 

(various) 

20:00 To be confirmed later in June or early July  
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Tuesday 14th July 

Time Activity Location 
9:00-
10:30 

TA: Cross-Cultural Communication FES Classroom 
building 

  Dr. Linda Yang, University College Dublin, Ireland 003B Classroom 
10:30-
10:45 Break   
10:45-
12:30 

TA: The Value Proposition; Value Proposition 
Canvas   

  Professor Jesús Rivas, University of Salamanca, Spain   
12:30-
14:00 Student Team Sessions   
14:00-
14:30 Start-up talk 2: (to be confirmed)   

14:30 Lunch   

16:00-
18:00 Student Team Sessions 

Colegio Oviedo 
College Dorm 

(various) 
20:00 To be confirmed later in June or early July   

 

Wednesday 15th July 
Time Activity Location 
9:00-
10:30 

TA: Working in Diverse Teams FES Classroom 
building 

  
Ms. Alexandra Schreiber, University Of Göttingen, 

Germany 003B Classroom 
10:30-
10:45 Break   

10:45-
12:30 

TA: Design thinking and Lean Start-up approach to 
Testing /Prototyping   

  
Professor Alan Morgan, University College Dublin, 

Ireland   
12:30-
14:00 Student Team Sessions   
14:00-
14:30 Start-up talk 3: (to be confirmed)   

14:30 Lunch   

16:00-
18:00 Student Team Sessions 

Colegio Oviedo 
College Dorm 

(various) 
20:00 To be confirmed later in June or early July   
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Thursday 16th July 
Time Activity Location 
9:00-
10:30 

TA: Further Developing/Sustaining Intercultural 
competence 

FES Classroom 
building 

  
Professor Elisabetta Pavan, University of Padua, 

Italy 003B Classroom 

  
Ms. Meike Heeremans, University of Amsterdam, 

Netherlands   
10:30-
10:45 Break   

10:45-
12:30 

TA: Communication; Types of Pitches; Creating the 
Perfect Pitch Verbal and Written   

  
Mr.  Solomon Akele Abebe, Lund University, 

Sweden   

12:30-
14:30 Student Team Sessions   
14:30 Lunch   

16:00-
18:00 Student Team Sessions 

Colegio Oviedo 
College Dorm 

(various) 
20:00 To be confirmed later in June or early July   

 

Friday 17th July 
Time Activity Location 

9:00-10:30  Team Pitch Practice various 

10:30-
12:00 

Pitch Presentations FES Classroom 
building 008 Aula 

Magna 

12:30-
13:00 Multiplier coffee/lunch (Provided by USAL) 

 corridor by 008 Aula 
Magna 

13:00-
14:30 

Awards Ceremony and Winning Pitches Present FES Classroom 
building 008 Aula 

Magna 
14:30 Lunch   
16:00-
20:00 Break   

20:00-
22:00 

Farewell Dinner (Provided by USAL) at the 
Colegio Arzobispo Fonseca, Calle Fonseca, 4 
(https://goo.gl/maps/2Lmi9JYPpYm71tQu9) 

Clauster (ground 
floor) 

   

Saturday 18th July 
Time Activity Location 

before 
12:00 

Check out of Oviedo College Dorm and 
Departure                          End of Programme   
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NICE Virtual Student Conference 2020 Proposal 
 
General Details 

x 3-4 days, which would be within the original summer school window (13-17 July).  
Below is a draft schedule. 

x Every student would be invited, and students would be kept in their original 
groups wherever possible. 

x The event would be centred around group presentations on their solutions to their 
original global challenge (i.e. they would not be given a new challenge to work 
on).  To avoid ‘online overload’, the lectures originally planned would be replaced 
with short workshops (15-30 minutes); these would be run concurrently, so 
students can attend the ones they are most interested in. 

 
Structure 
Days 1 & 2 – Workshops, Teamwork, and Networking 

x Introduction and orientation 
x Keynote speaker 
x Conference-style workshops: 

R Sessions to build on their knowledge of NICE journey: (eg. intercultural 
leadership, building empathy, mindfulness as tool to solve intercultural 
conflict, systems thinking, networking, employability, lightning decision 
jam, et cetera) 

R Sessions to create deeper understanding of the global challenges: (eg. 
invite academics, businesses and organisations to address a particular 
global challenge) 

R Sessions to excel in the team presentations (how to present, how to make a 
poster) 

x Teams can use free time to prepare their posters and presentations 
x Students may make use of mentoring services by facilitators 
x Social get-togethers with entire group 

Day 3 – Presentations 
x Students present their posters for their solution (these can be grouped according 

to global challenge). Other students, facilitators, and academic guests can provide 
questions and comments, and vote for their favourite. 

Day 4 – Multiplier event (optional) 
x This event would be open to all colleagues within NICE as well as the wider public 

and would function as a multiplier event 
x Keynote speaker(s) 
x Winning student presentations: one for each global challenge 
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Sample Recruitment Email 
 
 
 
Dear [Student], 
 
We are pleased to announce that registration is now open for our NICE Summer Virtual 
Student Conference!  You can find the programme and a link to the registration form 
here:  
 
https://empleo.usal.es/emprende/nice-summer-student-conference/ 
 
(If you have previously registered your interest through our Eventbrite page, you will still 
need to register formally using the above link.) 
 
Our range of workshops will reinforce and deepen your knowledge of intercultural 
competence and entrepreneurship and help you get the most out of your NICE 
experience.  We will also be holding a series of ‘drop in’ sessions, organised by Edinburgh 
Innovations, where teams will be able to practice their pitch and talk through their ideas 
(more information about this will be available closer to the event).  In addition to these, 
you will also have the opportunity to pitch your solution in front of our experts and receive 
feedback on your ideas.   
 
In the registration form, you will be asked to select which workshops you would like to 
attend and indicate whether or not you would like to pitch with your team.  If you would 
like to pitch your solution with your team, you will be asked to provide your team name 
and select from the drop down list the number of the team you have been working with 
throughout the online modules, as well as the Global Challenge you have been working 
on.  This will help us as we organise the schedule for the team pitches. 
 
Finally, we hope to host a few social sessions during the conference to give you the 
chance to meet your fellow colleagues on the NICE programme.  If you have any 
suggestions or would like to host a fun and informal session yourself, we would love to 
hear from you!  Let us know at goabroadprojects@ed.ac.uk. 
 
The deadline for registration is 12 noon (BST) on Friday 26 June.  We look forward to 
seeing you all (virtually) very soon! 
 
Best wishes, 
The NICE Programme Team 
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Virtual Summer Conference Website 

https://empleo.usal.es/emprende/nice-summer-student-conference/  
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NICE Programme Promotion Pack 
 
To help you to promote the NICE Programme, we have put together a 
pack of messaging for social media, email and the web. 
 
Pages 2 - 12 – student focused messaging 
Page 13 & 14 – staff focused messaging 
 

Notes on social media 
x Special note on copying and pasting into Twitter -  

Copying and pasting social media posts into Twitter can sometimes 
cause problems. This is a known issue when you paste text from 
Microsoft Word on a Mac into a new tweet with Twitter running 
on Chrome. In this case, the text pastes as an image into a tweet. 
With this in mind we recommend typing out the Twitter posts in full 
where possible. 

x If your University has a hashtag, we would encourage you to use it 
in any of the Twitter posts below, if there is space in the character 
limit. 

 
Notes on emails 
x Please copy and paste the email body content from the image 

down to the URL directly into your emailing tool e.g. Outlook. 
x If your email tool handles images differently, then please contact 

Anna for guidance. 
 

Notes on images 
x Please only use the image that has been indicated for each instance 

of promotion, e.g. follow the download link for all social media 
posts, and copy and paste the image that has been provided for 
emails. 
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Website announcements/listings 
 
Gain in-demand skills, academic credit and friends from around Europe with the 
NICE programme! The NICE programme is designed to boost skills in 
entrepreneurship and intercultural competence. Students who participate will 
work through virtual toolkits to solve global challenges in teams from around 
Europe, before attending a summer school in Salamanca, Spain! Deadline is XX 
December 2019. Find out more and apply: https://www.nice-eu.org/ 
 
Accompanying images if required:  
 
Download square 
 
Download horizontal rectangle 
 

 
Student focused messaging 
 
Social media posts 
Announcement – now open! 
Channel Content Imagery 
Twitter Apply now to the NICE programme! Receive 

academic credit from the University of 
Edinburgh by working through virtual 
toolkits, before applying to go on a summer 
school in Salamanca, Spain. 
 
Find out more and apply: https://www.nice-
eu.org/apply 
 

Image to 
accompany post - 
download 
 
 
 

Facebook We’re thrilled to announce that applications 
to the NICE programme are now open! 
 
The NICE programme will boost your skills in 
entrepreneurship and intercultural 
competence. You’ll work through virtual 
toolkits to solve global challenges in teams 
from around Europe. You’ll gain academic 
credit from the University of Edinburgh, and 
can apply to attend a summer school in 
Salamanca, Spain! 
 
Find out more and apply: https://www.nice-
eu.org/apply 

Image to 
accompany post - 
download 
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Global Challenges Specific Content 
For each of the Global Challenges, promotional content has been developed. Use 
these after the initial announcement, to pique interest and provide more info on 
what an applicant could be working on. 
 
Health, wellbeing and changing societies 
Channel Content Imagery 
Twitter How do we stay healthy in a changing world? �ෞෟ 

Apply to the NICE programme and solve this 
global challenge! Gain employability-boosting 
skills through online toolkits, earn University of 
Edinburgh academic credit & apply to attend a 
summer school: https://www.nice-eu.org/apply 
 

Emoji use in 
text – open 
emoji 
keyboard and 
search for 
“pill”. 
 
Use one of the 
following 
images 
(horizontal 
rectangle) - 
download 

Facebook Unless you’re a vampire, it’s not likely that you’ll 
stay young and healthy forever. How do we stay 
well into our old age? What will keep us healthy in 
a changing world? �ෞෟ 
 
Apply to the NICE programme to help solve this 
global challenge. You’ll gain in-demand skills 
through virtual toolkits, academic credit from the 
University of Edinburgh, and apply to attend a 
summer school in Salamanca: https://www.nice-
eu.org/apply  

Emoji use in 
text – open 
emoji 
keyboard and 
search for 
“pill”. 
 
Use one of the 
following 
images 
(square) - 
download 

 
Secure societies, protected freedom 
Channel Content Imagery 
Twitter With so many risks, how do we keep modern 

societies safe?��൙൚൛൜൝ 
Solve global challenges as part of the NICE 
programme. Gain in-demand skills through virtual 
toolkits, academic credit from the University of 
Edinburgh, and apply to attend a summer school 
in Salamanca: https://www.nice-eu.org/apply  

Emoji use in 
text – open 
emoji 
keyboard and 
search for 
“scales”. 
 
Use one of the 
following 
images 
(horizontal 
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rectangle) - 
download 

Facebook Risks come from many angles in a modern world. 
How do we keep our societies safe without 
turning into Big Brother?��൙൚൛൜൝ 
 
Apply to the NICE programme to help solve this 
global challenge and others. Gain in-demand 
skills through virtual toolkits, academic credit from 
the University of Edinburgh, and apply to attend a 
summer school in Salamanca: https://www.nice-
eu.org/apply 

Emoji use in 
text – open 
emoji 
keyboard and 
search for 
“scales”. 
 
Use one of the 
following 
images 
(square) - 
download 

 
Smart, green and integrated transport 
Channel Content Imagery 
Twitter What does the future of transport look like?��ᘴᘵᘶᘷᘸᘹ  

Solve global challenges as part of the NICE 
programme. Gain in-demand skills through virtual 
toolkits, academic credit from the University of 
Edinburgh, and apply to attend a summer school 
in Salamanca: https://www.nice-eu.org/apply 

Emoji use in 
text – open 
emoji 
keyboard and 
search for 
“airplane”. 
 
Use one of the 
following 
images 
(horizontal 
rectangle) -  
download 

Facebook Are hoverboards the future of transport? How 
large is the carbon footprint of the millennium 
falcon? Thoughts like these are key to the 
discussion of how we get around in the future.��ᘴᘵᘶᘷᘸᘹ 
 
Apply to the NICE programme to help solve this 
global challenge and others. In doing so, you’ll 
gain in-demand skills through virtual toolkits, 
academic credit from the University of Edinburgh, 
and apply to attend a summer school in 
Salamanca: https://www.nice-eu.org/apply 

Emoji use in 
text – open 
emoji 
keyboard and 
search for 
“airplane”. 
 
Use one of the 
following 
images 
(square) - 
download 

 
The future of food and its origins 
Channel Content Imagery 
Twitter Will we recognise the food of the future? �ᕀᕁᕂᕃ 

Solve global challenges as part of the NICE 
Emoji use in 
text – open 
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programme. Gain in-demand skills through virtual 
toolkits, academic credit from the University of 
Edinburgh, and apply to attend a summer school 
in Salamanca: https://www.nice-eu.org/apply 
 

emoji 
keyboard and 
search for 
“pizza”. 
 
Use one of the 
following 
images 
(horizontal 
rectangle) -  
download 

Facebook When we post photos of meals long into the 
future, will they be recognisable? From fake meat 
to superfoods, what does the future of food look 
like? �ᕀᕁᕂᕃ 
 
Apply to the NICE programme to help solve this 
global challenge and others. In doing so, you’ll 
gain in-demand skills through virtual toolkits, 
academic credit from the University of Edinburgh, 
and apply to attend a summer school in 
Salamanca: https://www.nice-eu.org/apply 

Emoji use in 
text – open 
emoji 
keyboard and 
search for 
“pizza”. 
 
Use one of the 
following 
images 
(square) - 
download 

 
Climate action, environment and resources 
Channel Content Imagery 
Twitter How can we prepare for the climate of the future? 

�ᮐᮑᮒᮓᮔ 
Solve global challenges as part of the NICE 
programme. Gain in-demand skills through virtual 
toolkits, academic credit from the University of 
Edinburgh, and apply to attend a summer school 
in Salamanca: https://www.nice-eu.org/apply 
 

Emoji use in 
text – open 
emoji 
keyboard and 
search for “sun 
behind rain”. 
 
Use one of the 
following 
images 
(horizontal 
rectangle) - 
download 

Facebook Films like Blade Runner and Mad Max have given 
us glimpses of what our future climate might look 
like. What can we do to avoid disaster, and how 
do we prepare for the climate of the future? �ᮐᮑᮒᮓᮔ 
 
Apply to the NICE programme to help solve this 
global challenge and others. In doing so, you’ll 
gain in-demand skills through virtual toolkits, 

Emoji use in 
text – open 
emoji 
keyboard and 
search for “sun 
behind rain”. 
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academic credit from the University of Edinburgh, 
and apply to attend summer school in Salamanca: 
https://www.nice-eu.org/apply 

Use one of the 
following 
images 
(square) - 
download 

 
Secure, clean and efficient energy 
Channel Content Imagery 
Twitter Is the perfect energy source a work of science 

fiction?��⁒⁓  
Solve global challenges as part of the NICE 
programme. Gain in-demand skills through virtual 
toolkits, academic credit from the University of 
Edinburgh, and apply to attend a summer school 
in Salamanca: https://www.nice-eu.org/apply 

Emoji use in 
text – open 
emoji 
keyboard and 
search for 
“high voltage”. 
 
Use one of the 
following 
images 
(horizontal 
rectangle) - 
download 

Facebook How many nuclear plants would it take to rival Iron 
Man’s suit? Is a future of secure, clean and efficient 
energy possible outside of comic books and 
science fiction?��⁒⁓  
 
Apply to the NICE programme to help solve this 
global challenge and others. In doing so, you’ll 
gain in-demand skills through virtual toolkits, 
academic credit from the University of Edinburgh, 
and apply to attend a summer school in 
Salamanca: https://www.nice-eu.org/apply 

Emoji use in 
text – open 
emoji 
keyboard and 
search for 
“high voltage”. 
 
Use one of the 
following 
images 
(square) - 
download 

 
Inclusive, innovative and reflective societies 
Channel Content Imagery 
Twitter How do we combat division & create inclusive 

societies? �ఱలళ  
Solve global challenges as part of the NICE 
programme. Gain in-demand skills through virtual 
toolkits, academic credit from the University of 
Edinburgh, and apply to attend a summer school 
in Salamanca: https://www.nice-eu.org/apply 

Emoji use in 
text – open 
emoji 
keyboard and 
search for 
“globe”. 
 
Use one of the 
following 
images 
(horizontal 
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rectangle) - 
download 

Facebook Personalised news feeds where trolls do battle in 
comments on fake news posts can make us feel 
divided. How can we create more inclusive 
societies for all? �ఱలళ  
 
Apply to the NICE programme to help solve this 
global challenge and others. In doing so, you’ll 
gain in-demand skills through virtual toolkits, 
academic credit from the University of Edinburgh, 
and apply to attend a summer school in 
Salamanca: https://www.nice-eu.org/apply 

Emoji use in 
text – open 
emoji 
keyboard and 
search for 
“globe”. 
 
Use one of the 
following 
images 
(square) - 
download 

 
 
 
 
 
 
Virtual toolkits/online learning element 
Channel Content Imagery 
Twitter Apply for the NICE programme! You’ll work 

through online toolkits as part of a virtual team 
from across Europe. Build the skills you need for 
success in today’s working world, like 
entrepreneurship, intercultural competence & 
working in remote teams! https://www.nice-
eu.org/apply 

Image to 
accompany 
post - 
download 
 

Facebook Applications are open for the NICE programme! 
 
As part of the NICE programme you’ll work 
through online toolkits in a virtual team from 
across Europe. You’ll work through videos, case 
studies and fun interactive exercises, and have 
weekly meetings with your team and a facilitator 
to help you stay on track.  
 
Build the skills you need for success in today’s 
working world, like entrepreneurship, intercultural 
competence & working in remote teams. You’ll 
also gain academic credit from the University of 
Edinburgh, and apply to attend a summer school 
in Salamanca! Find out more and apply: 
https://www.nice-eu.org/apply 
 

 
Image to 
accompany 
post - 
download 
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Reminder to apply 
Channel Content Imagery 
Twitter Remember to apply to the NICE programme – let 

your career take flight! Deadline December XX 
2019.  
 
In-demand skills from virtual toolkits, academic 
credit from the University of Edinburgh, and 
chance to attend a summer school in Salamanca 
could be yours: https://www.nice-eu.org/apply 

 
Image to 
accompany 
post - 
download 

Facebook Remember to apply to the NICE programme – let 
your career take flight! 
 
The NICE programme will boost your skills in 
entrepreneurship and intercultural competence. 
You’ll work through virtual toolkits to solve global 
challenges in teams from around Europe. You’ll 
gain academic credit from the University of 
Edinburgh, and apply to attend a summer school 
in Salamanca, Spain! 
 
Find out more and apply – deadline December XX 
2019: https://www.nice-eu.org/apply  

 
Image to 
accompany 
post - 
download 

 

Final reminder (1 week ahead of & day before deadline) 
Channel Content Imagery 
Twitter Deadline approaching! 

 
You only have until January 13 2020 to apply to 
the NICE programme, a virtual learning 
experience that will boost your skills and 
employability! It culminates in a summer school in 
Salamanca, Spain.  
 
Find out more and apply, visit https://www.nice-
eu.org/apply  

 
Image to 
accompany 
post - 
download 
 

Facebook Last chance to apply to the NICE programme! 
 
You only have until January 13 2020 to apply – 
don’t miss out! The NICE programme will boost 
your skills in entrepreneurship and intercultural 
competence. You’ll work through virtual toolkits to 
solve global challenges in teams from around 
Europe. You’ll gain academic credit from the 
University of Edinburgh, and can apply to attend a 
summer school in Salamanca, Spain! 
 

Emoji use in 
text – open 
emoji 
keyboard and 
search for 
“megaphone”. 
 
Image to 
accompany 
post - 
download 
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Find out more and apply: https://www.nice-
eu.org/apply 
  

 
Email/newsletter 
Announcement – now open! 
 
Email/newsletter 
 
Subject line: Applications to the NICE programme now open! 
 
Content: 

 
 
Applications to the NICE programme are now open! 
 
The NICE programme offers: 

x Entrepreneurship and intercultural competence skills development to boost 
your employability 

x Academic credit from the University of Edinburgh  
x The chance to apply to attend a summer school in Salamanca, Spain 
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What will you do on the NICE programme? 
On the NICE programme, you’ll start off by working as a part of a virtual team of 
students from across Europe to solve a Global Challenge.  
 
You’ll work through a self-directed course and toolkits made up of videos, case 
studies and fun interactive exercises, all on the topics of entrepreneurship and 
intercultural competence. You’ll meet with your team weekly via video chat to 
discuss progress - a facilitator will be on hand to help you stay on track.  
 
Once the virtual element is completed, you’ll gain academic credit from the 
University of Edinburgh, and can apply to go to a summer school in Salamanca, 
Spain! 
 
The NICE programme is open for applications – the deadline to apply is 
January 13 2020. 
 
Find out more about the project and how to apply 
 
Reminder to apply 
 
Email/newsletter 
 
Subject line: Don’t forget to apply for the NICE programme - gain academic credit, 
apply to attend a summer school in Salamanca and develop in-demand skills! 
 
Content: 
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The deadline for applications to the NICE programme is approaching and we 
don’t want you to miss out! 
 
The NICE programme offers: 

x Entrepreneurship and intercultural competence skills development to boost 
your employability 

x Academic credit from the University of Edinburgh  
x The chance to apply for a summer school in Salamanca, Spain 

 
What will you do on the NICE programme? 
On the NICE programme, you’ll start off by working as a part of a virtual team of 
students from across Europe to solve a Global Challenge.  
 
You’ll work through a self-directed course and toolkits made up of videos, case 
studies and fun interactive exercises, all on the topics of entrepreneurship and 
intercultural competence. You’ll meet with your team weekly via video chat to 
discuss progress - a facilitator will be on hand to help you stay on track.  
 
Once the virtual element is completed, you’ll gain academic credit from the 
University of Edinburgh, and can apply to attend a summer school in Salamanca, 
Spain! 
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The NICE programme is open for applications – the deadline to apply is 
January 13 2020. 
 
Find out more about the project and how to apply 
 
Final reminder (1 week ahead of & day before deadline) 
 
Email/newsletter 
 
Subject line: Last call for applications to the NICE programme - gain academic 
credit, apply to attend a summer school in Salamanca and develop in-demand 
skills! 
 
Content: 

 
 
Don’t miss your chance to participate in this incredible project. The deadline is fast 
approaching! 
 
The NICE programme offers: 

x Entrepreneurship and intercultural competence skills development to boost 
your employability 

x Academic credit from the University of Edinburgh  
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x The chance to apply for a summer school in Salamanca, Spain 
 
What will you do on the NICE programme? 
On the NICE programme, you’ll start off by working as a part of a virtual team of 
students from across Europe to solve a Global Challenge.  
 
You’ll work through a self-directed course and toolkits made up of videos, case 
studies and fun interactive exercises, all on the topics of entrepreneurship and 
intercultural competence. You’ll meet with your team weekly via video chat to 
discuss progress - a facilitator will be on hand to help you stay on track.  
 
Once the virtual element is completed, you’ll gain academic credit from the 
University of Edinburgh, and can apply to attend a summer school in Salamanca, 
Spain! 
 
The NICE programme is open for applications – the deadline to apply is 
January 13 2020. Find out more about the project and how to apply  
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Staff focused messaging 
Social media posts 
 
If you have any dedicated social media channels for staff, please use these 
posts to encourage staff to notify students of the project. If you do not have 
any channels of this nature, please use the student posts. 
 
Channel Content Imagery 
Twitter Students can now apply to the NICE programme! 

They will receive academic credit from the 
University of Edinburgh by working through 
virtual toolkits, before applying to attend a 
summer school in Salamanca, Spain. 
 
Find out more here: https://www.nice-
eu.org/apply 
 

Image to 
accompany 
post - 
download 
 
 
 

Facebook We’re thrilled to announce that applications to the 
NICE programme are now open! 
 
The NICE programme will boost students’ skills in 
entrepreneurship and intercultural competence. 
They’ll work through virtual toolkits to solve global 
challenges in teams from around Europe. They’ll 
gain academic credit from the University of 
Edinburgh, and can apply to attend a summer 
school in Salamanca, Spain! 
 
Find out more: https://www.nice-eu.org/apply 
 

Image to 
accompany 
post - 
download 
 
 

 
Email/newsletter 
 
Email/newsletter 
 
Subject line: Students are now invited to apply to the NICE programme! More 
information inside… 
 
Content: 
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Applications to the NICE programme are now open! 
 
The NICE programme offers students: 

x Entrepreneurship and intercultural competence skills development to boost 
employability 

x Academic credit from the University of Edinburgh  
x The chance to apply for a summer school in Salamanca, Spain 

 
What will students do on the NICE programme? 
On the NICE programme, students start off by working as a part of a virtual team 
of students from across Europe to solve a Global Challenge.  
 
They’ll work through a self-directed course and toolkits made up of videos, case 
studies and fun interactive exercises, all on the topics of entrepreneurship and 
intercultural competence. They will meet with their team weekly via video chat to 
discuss progress - a facilitator will be on hand to help keep the teams on track.  
 
Once the virtual element is completed, they’ll gain academic credit from the 
University of Edinburgh, and apply to attend a summer school in Salamanca, 
Spain! 
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The NICE programme is open for applications – the deadline to apply is 
January 13 2020. Find out more about the project and how students can apply  
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GLOSSARY
Blended Learning: the pedagogical practice in which students learn via 
electronic and online media as well as traditional face-to-face teaching. In the 
NICE context, participants engage in virtual learning via 7 Online Modules 
across 16 weeks, followed by a period of face-to-face teaching at the NICE 
Summer School (2019 only).
EAC: External Advisory Committee - provides expert guidance and advice 
to the NICE consortium regarding the direction and impact of the NICE 
programme 
ECTS: European Credit Transfer System 
ENT: Entrepreneurship 
Employability: gaining set of skills, knowledge understanding and personal 
attributes for a person’s future employment and career
EU: European Union 
European Commission: The executive branch of the European Union
Facilitator: a member of staff (an academic or a professional services staff 
member) assisting NICE students to work together as they work through the 
online modules. The facilitator answers questions and signpost students 
towards further resources and help
Global Challenge (NICE): In 2015 world leaders agreed to 17 goals for a better 
world by 2030. These goals are called: The Global Goals for sustainable 
Development. The NICE project chooses seven of the Global Challenges to 
work on
HEI: Higher Education Institution 
IC: Intercultural Competence 
ICT: Information and Communications Technology (the Technical Support)
Multiplier Event: Formal project event where coordinators disseminate the 
project by presenting the goals and outcomes to the world
NICE: Network for Intercultural Competence to facilitate Entrepreneurship 
NICE Consortium: group of eight European Universities that work together to 
achieve the goals of the NICE project
Pitch Event (NICE): occurs the final day of the NICE Summer School, student(s) 
facilitate short presentations to an audience that solutions to a designated 
Global Challenge in the form of a business pitch
SDG: United Nations Sustainable Development Goals  
SLICC: Student-Led, Individually-Created Course 
SLICC Tutor: Member of Staff (academic or professional support staff member 
who guide the students through the SLICC and provide feedback on the 
Reflective Report.
Summer School (NICE): a week-long Summer School to experience the online 
modules in a face-to-face setting

•

•

•
•
•

•
•
•

•

•
•
•
•

•

•

•
•
•

•



234 PART 6: APPENDIX

CONTACT DETAILS
Please refer to the following contact details to follow up with representatives of the 
NICE Programme partner universities. Feel free to write them if you have questions!

University of Edinburgh 
Isabell Majewsky Anderson: Isabell.Majewsky@ed.ac.uk 
Anna Creery: Anna.Creery@ed.ac.uk 

University of Amsterdam 
Willeke Jeeninga: W.F.Jeeninga@uva.nl 
Guido De Wilde: G.C.Q.deWilde@uva.nl 

University College Dublin 
Eve Brosseau: eve.brosseau@ucd.ie 
Lindsey Pamlanye: nice@ucd.ie 

Georg-August-Universität Göttingen 
Alexandra Schreiber: alexandra.schreiber@phil.uni-goettingen.de 
Johanna El-Ouardy:  johanna.elouardy@uni-goettingen.de 

Lund University 
Marie Löwegren: marie.lowegren@fek.lu.se 

University of Padova 
Elisabetta Pavan: elisabetta.pavan.1@unipd.it 
Laura Brandolin: laura.brandolin@unipd.it 

University of Salamanca 
Laura Celaya Irigoyen: celaya@usal.es 
Mabel Santa Daría Hernández: mabelsd@usal.es 

Alexandru Ioan Cuza University of Ia!i 
Vlad R!dulescu: rvlad@info.uaic.ro
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